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- Since the early' years of the Child Development Associate a 
(CDA) program, Texas has been § leader "in the training and the 
, production* of CDA f s. 'A brief historical overview may serve to : 

- explain how this came afbout and lend.,some perspective to the 
current CDA efforts within Head Start in' Texas. . 

• * ' . . - . # - . * • . ' . 

Head Start Supplementary Training (HSST) was* the fore- 
runner of CDA training for. Head Start in ^exas and the nation. 
; In 19^68, National Head ~Start launched a massive effort to pro- 

- vide training to. Hqad St.a^t' staff . This training was, aiped 
pr'imarily at providing career opportunities within the Head 
Start program itself / . A. desirable by-produCt of this draining— 

'though a secondary aim ajt the < time^-was , the upgrading of staf f ' " 
♦ members 1 performance with children- in .the classroom. 

Through a aontactor, the v federal" government provided funds 
for colleges and- universities throughout -the nation to offer college 
CQurses at no cost to Head Start staff or local grantees . The 
programs accomodated their staff by giving, release time to those 
enrolled. J • , 
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* The first Texas institution to- receive HSST funds was Texas 
Woman's University at Denton.'' Training was ojffered at various 
locations throughout the state of Texas. This arrangement 
continued for several years until 1973 when ESST* funds were 
administered by .the Texas Department of Community Affairs (TDCA) , 
^Office of Early Childhood Development . TDGA delegated funds to 
Texas Southern, Pan American, Texa^ Tech, and Texas Woman's 
Universities.. ■ « 

>In the meantime in 196 9,' Head Start was transferred from 
the Office of Economic Opportunity (0E0) in Washington, to th^ 
Department of HeaJ-th, Education, and Uelfare (HEW) and #E> the 
Office of Child- Development (OCD) , now called the Administration 
for Cl^Mdr^|0jp Youth and Families ACYF. ^ 

During that^same year, the Child Development Associate cred- 
entialses initiated by ACYF as a way to meet the perdfiveu need 
for higher quality pre-schobl education. Hhe CDA credential was 
meant to recoqni?;e ^the individual who, through training and ex- 
perience, could demonstrate competence in working with young 
children. The emphasis of this new credential would first be on 
competence in the classroom, and second on career opportunities 
cf or credentialed personnel. This was a revised set of priorities 
from the original HSST "goals. 




While the C DA Co/is.ortium, a private , non-profit ^orpo»atic>ri/ 
w^s developing a viable, system for. assessing and credentialing, 
Texas was already deepiy involved in training through HSST. ^ With 
special funding,^ Tex^s focused on the training that would lead to ^ 
the attainment of the upcoming credential. For this reason, Texas' 
became one of .the original pilot sites for testing the ruew system. 
In 1975, the first year that the Credential w^s awarded, a grouti 
of Texas Head Start staff members became the first CDA's. . --. Pre- 
sently ; Texas-i^^s the nation in, the number of credentialed CDAJ>. 
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/ . - ; . DEFINITIONS OF TERJ4S 

Tfte acronyms ^and terms defined below will be used frequently" 
throughout this document; . - 

- > a - . r ■ • ■ 

UCr— tfttlVERSITY CONSORTIUM : -An Association of three state univer- 
sities^ Texas Tech Unive-rsity^in Lubbock'^ Texas Southern Univer- 

ity in Houston^ and Pah American University in Edinburg, who 
jointly administer the contracts for training % and technical \ 
assistance and CDA training for Head* Start in the State of Texas. 
Texas Tech- University is the Lead coptractor while ^Texas Southern 
University and Pan American University are subcontractors for 
Texas Tech. \ * 

UC-CPA RESOURCE MODEL : University Consortium-Child- Development 
Associate Resource Model — thev name o"f the model .program designed 
to deliver Child Development Associate training to Head 'Start 
.staff in the state of Texas.. 

CPA—CHILD DEVELOPMENT ASSOCIATE :) The Vitle g,iven to a perscfn 
who / has been - cirederttialed by the child jbevelopment Assbciate 
National Credentialing Program. ^JCDA > ^Qsp refers Jbo 3 a" concept^ of 
training. . / 

TRAINEE / OR INTERN : ' ^ Both t^ms^are^oised interchangeably and 
refer to a person who .is in the process of being trainqj^Tf or^the 
Child Development Associate credential. 

V v ■ " 

CPA CANDIDATE : Refers to a person who is officially enrolled in 
the Child Pevelopment Associate National Credentialing Program 
system and whose goal is^to -attain the QPA credential. 

G RANTEE , PROGRAM, OR PELEGATE AGENCY : All three terms are used 
to refer to local Head Start Programs. , i ' ^ * - t ■ ^ 

CPA COMPETENCY "AREAS : The^se consist of -sifc broad competency 
categories of basic skills and knowledge which classroom staff 
must" demonstrate to gain the CPA credential. ( See ' Illustration 

5, p. 26. ) - " * ' ,■ \ 

/ 

FIELD SUPERVISOR : Tha person who has the responsibility for 
training CPA trainees at their place of work (the field) . This 
peraon is approved by the college offering the train ijig . / 

-1 . ( ... 
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UC FIELD COORDINATOR ; * Th* University Consortium staff person • 
who has responsibility for coordinating all aspects of the* UC7-CPA 
Model and -fulfilling the contract requirements.. . . 

. CQMPETENCY-BASSP * TRAINING : Refers to training with the behavior- 
al objective that the trainees wi'll demonstrate ,a defined, set of 
competencies.- Thi,s^ type of training also emphasizes field-based 
experience as compared to "Strictly academic -training. 

CPA NATIONAL C REPENT 3jAL I n£, PROGRA& OFFICE* ; The national office 
responsible for assessing CPA candidates and awarding the CPA 
credentials* See Appendix Is for address' and phone number. 

T/TA-TRAININCT ANP TECHNICAL ASSISTANCE : . Services provided' as 
requested, to Head Start grantees in Texas that may be of a ; 
technical and/or training nature. These 'services are* provided 
under » a- contract held by the -University Consortium of . Texas (UC) 
with Texas TefcK University as" lead contractor. Technical assist- 
ance generally refers to such ^dtivities as budget development, 
writing and editing, and other special expertise or physical 
assistance the programs may need-* ■ ( - f 
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CHAPTER I : 

j This document describes 

(the University Consortium 1 s 
(UC) Child Development Assoc- 1 
iate.(CDA) Resource. Model for 
Head Start training in the 
State of Texas. .All aspects-, 

- of the modeX design and its 
implementation will be des- 
cribed so that the model can 
be replicated. Additionally, 
this narrative should serve 
as a guide Jbo the to*tal UC- 
CDA modeling process for all 
Head Start grantees and 

, associated institutions. 

^ fhe UC-CDA Resource Model 
was designed *to exist within 
the University Consortium 
structure. The Consortium 
"is an arrangement among three 
major state universities to 4 
cooperate in training and 

. technical assistance to all 
Head Start grantees in Texas. 
Texas Tech University in 
'Lubbock as the lead, contract- 
or, and Texas Southern Univ- 
ersity (.Houston) and Pan 
American University (Edin- 
burgh as subcontractors lend - 
their resources' to help meet 
grantees 1 or delegate agen- 
cies' needs for training and 
technical assistance. This 
system has successfully ful- 
filled its goals since 1976. 

• It is appropriate, therefore, 
that a system to train staff 
for the Child Development, 
Associate Credential should 
be made available through v the' 
same UC structure to those 
Head Start grantees or dele- 
gate agencies with whom the 
UC. has experienced years of 
cooperation and rappo:££. : 



INTRODUCTION 

The UC-CDA Resource Model 
was conceived and "began oper- 
ating after funding was grant- 
ed in August, 1978, by the 
T Regional Administration for 
Children, YOuth and Families 
. (ACYF) Office in % Dallas w . But 
before. We describe the UC-CDA 
Model itself, it is important 
to exp la infrastructure and func- 
tion of the University Con- 
sortium. » . ' 

The^University Consortium * 
for Head Start Training and 
Technical Assistance is com- 
prised of three state univer- 
sitieSj ■ the lead cprl tractor, 
Texas Tech (Lubbock); and two 
subcontractors , Texafe^ Southern 
s University (Hoifeton) and,' Pan 
.American University (Edinburg) 
t Funded by the Region VI Office 
of the Department of Health 
and Human Services through the 
Administration for Children, 
° Youth |md Families (ACYF) , 
each UC member university* is , 
responsible for the delivery 
of "training jand technical 
assistance services to the 
Head Start grantees in 
regions which are referred a to 
as Regional Training Office 
(RTO) .areas. Texas is divided 
into four (4) RTO areas (see 
illustration 1, p. 3) 
Ultimate responsibility fQ£^ 
fi^lfillment of all contract/ 
items rests with the lead con- 
tractor, Texas/Tech University 
Texas Tech also serves Head 
Start grantees in the VJest and 
-.' . North Texas regions. -The two 
* subcontracting ^universities 
are responsible to Texas. Tech 
'University for fulfillment of 
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their contract items. 

The efforts of the three 
universities are coordinat- 
ed by the University Con- • 
: sortidm CouncilXfUCC) which 
' is composed of tlte direct- ** 
ors of the three ffc&aional 
Training Offices (R%0).. The 
Consortium itself includes 
the directory, and the UC 
staff <jf coordinators and 
supervisors. Each director 
^ is responsible for the oper- 
■ ation of CDA contracts in 
Jgb^/her area, and the delivery 
^^T/TA. Specifically the - 
directors identify issues 
and strategies, and find 
methods for fulfilling 
technical assistance . The 
Council meets frequently 
to accomplish its state- 
. wide coordinating respons- 
ibilities. Illustration 
2, p^ 4 denotes the cur- 
rent UCC directors a'rrd fl 
staff^and their functions. 

Additional guidance and 
' support is ;i^-?i L c ' j UC 
by the .UC Board (UCB) com- 
posed of the Vice Presi- 
dent for Research at Texas 
Tech University, and the 
Deans of the Colleges of 
Education at Texas South- 
ern and Pain American Univ- 
ersities. Meeting, period- 
ically with the UCV s Exe- 
cut^pe Director and the 
other two area Project 
Directors of the UC Coun- 
cil, these individuals 
offer the UC their admin- 
istrative services and 
expertise . 



visory,; Commit tee for Head 
•Start (SPACj/'is another body 
which lends /support and gui- 
dance to thi^ 'UC. Its mem- 
bership consists pf represen- 
tatives from a wide range of 
state agencies and Head Start 
related organizations. Il- 
lustration^, p. 6 • explains 
the composition , and* specific 
function, of the SPAC. 
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CHAPTER II THE UNIVERSITY 

Objectives and Rationale \ 

As mentioned previously, 
the UC-CDA Resource Model 
exists within an establish- 
ed, efficiently-functioning 
UC-T/TA delivery system.' 
Specific goals guide the 
implementation of any model, 
which is implicitly an 
ideal design. And while 
methods may vary, and minor 
adjustments are tnade to 
keep the s*y.stertt dynamic and 
relevant, the original 
goals of the model should 
remain constant. The over- 
all goals for t^e-UC-£DA ; 

Resource . Mode 1 are : 

• * » 

I. To provide competency- 
based training .for 
Head Start staff lead- 
a ing to the CDA cre- 
dential (regular and/or 
• bilingual CDA) , and 
consequently to im- 
prove the quality of 
\ the educational exper-' 
ience Head Start child- 
ren in Texas receive. 

.II. T6 set up viable CDA 
training programs for 
every Head Start grantee 
c Texas. 

LIT. To provide support to 
trainees in the CDA 
assessment and cr^den- 
tialing process. 

' The following assumptions 
were taken into account in 
the creation of the Model 
design: 

> : * 



CONSORT! UM-CDA RESOURCE MODEL 

1. " The need for training 

of Head Start staff is 
on-gc>ing. 

2. * Every Head Start grantee 

in Texas , regardless of 
size'of .locatio.n, should 
be served . • 

3. Child Development Assoc- 
iate training is an in- 

.tegral j>art of the total 
training plan of each 
grantee . 



4 . Training for local 

* grantees is, best accom- 
plished through the co- 
operative t effort of sev- 
eral entities, namely, 
local institutions of • 
higher learning, the 
grantees, and the Univer-j 
sity Consortium.. 

5 . The training program 

established in each com- 
munity should be one "that , 
v best serves f each grantee 

arid should be 'of such a 
nature that it will func- 
tipn even after the UC-CDA 
effort is over. t 

Working With Institution^ Of 
Higher Learning 

In reference to number 4, the 
structure of the UC-CDA Resource 
Model involves the contracting 
universities , the Head Start 
grantees or delegate agencies, 
and local institutions of 'higher 
learning which .are primarily com- 
munity colleges. By involving the y 
colleges and universities in the - 
qrantees 1 ' own or nearby communities 
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the model encourage^- them to 
meet a real commuyiity need. 
Before the UC-CDA Model, 
some community colleges 
and universities had provided 
training for Head 'stqtrt staff. 
However, in numerous cases the 
training did not address the 
official CDA competencies nor 
provide adequate f ia Id super- 
vision — two requirements for 
CDA .training mandated by the » 
national *Head« Start' of fice,. 

Furthermore, institutions in 
some communities ciid not, seem * 
to be responsdv^' to the 
grantees' training needs. The 
reasons may have v been that a 
training program did not co-* 
incide with the college's re- ^ 
gular classes, or simply that 
no program had existed and no 
one liad ever attempted to en- 
courage the college or univ- 
ersity in t^iat direction. 

Also before the model, in 
communities where no insti- 
tutions of higher learning 
existed, little or no train- 
ing was available to "Head / 
Start staff. Grantees h^d ' 
difficulty in trying' Jbo .train 
^aff. 

Since August, 1978, then- 
. the UC has not only served to 
expand the availability of 
college-based CDA training, 
but has also 4 helped local 
'institutions customize their 
training so"* that they mofe 
expeditiously and logically v 
guide trainees in attaining 
the CDA crqdentail. With 
many colleges and certifi- 
cate programs, training fits 
into the two-year or one-year 
college" degree. The UC works 



with the' colleges and Head 
Start programs to encourage 
the articulation and fulfill- . 
ment of needs in CDA training. 
Once the programs have been 
established,* there is a like- 0 
lihood they wil\ gontinue even 
after the UC-CDA effort is com- 
pleted. These are the immediate 
and long range results '»of the 
UC's approach to training. 

The UC has assisted some 
colleges that had xto courses 
in early childhood education/ 
child . development in developing 

v them. Department he^ds, in- 
structors, and ot^er responsible 
college personnel who have been 

• eager to have their institutions 
involved with CDA training but 
who have known little about it, • 
have .requested help froti UC 
staff in course development . 
The XFC stafif has. informed col- 

, lecjes ir of - their willingness to 
help with course development. 
With the UC's help, course 
syllabi -have been developed, 
and recommendations made for 
textbooks and other suitable 
CDA instructional materials. 
The clear advantage here has 

-been the opportunity to design 
from the onset courses which 
meet the CDA training criteria. 
(See C.pA Trailing Criteria ad- 
dressed in detail in Chapter III 

In some colleges, early 
childhood education and deve- 
lopment courses had existed but 
were largely academic, 
. emphasis and hot competency- 
based. The field supervision ■ 
aspect of training was usually 
entirely absent. In- these 
situations, close work with 
the instructors and local Head * 
Start supervisory staff (e.g.\^ 



Head Start Director or CDA' 
Coordinator) resulted in im- " 
portant revisions., 

i 

In the few cases where lo- 
qal institutions have not/ 
been responsive £0 the need 
for« CDA training, one or< 
both of the following solu- 
tions have been tried: an- # 
other institution iji a neat- , 
by community has been con- 
tacted and involved in 
training; or in a Ifew cases, 
the UC staff has helped to 
provide training directly 
for the grantee. The latter, 
however, -is non-college-based 
and, therefore , does not 
coffer the valid college cre- 
dits required by CDA guiqle 1 - 
lines. . But in all cases,, 
grantees have been served in 
accordance with, the terms of 
the, cqntr^ct with either * 
college-based and/or ripn- **" 
college based training. 

In the plan for implement- 
ing Head Start's objectives, 
each classroom is to have at 
least cine CDA by fOctdber 1981 
and training must be made 
available to all desiring the 
credential CSee Draft Policy, 
Appendix F).. !tf* the past, 
training opportunities were 
made available to* only a few 
grantees), usually* the ones 
located near, the few instil 
tutions receiving Head Start - 
Supplementary Training 
(HSST) monies. Other pro- 
grams had to rely on non- 
college-based training for 
*~CDA preparation, training 
that was primarily obtained * 
through the Head Start T/TA 
system. The UC-CDA Resource 
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Model is d^si'gned €0 help all 
of the grantees in Texas 
achieve their CDA training 
goals through college-based , 
non- college-based training, or 
both.. - - ■ 

An important, aspect of the 
UC-CDA -Model is then the involve- 
ment , of local institutions of 
higher education in providing 
training to grantees . While 
there are pros and cons, to this 
arrangement, the *advantage£ of 1* 
the approach seem to far out- 
weigh the disadvantages. Other 
alternatives which could have 
been utilised but may be seten ■ 
as probably less effective in- 
clude: (1) offering training 
from a centralizedlplace to all 
•grantees , or (2) allowing each 
-grantee to individually con- * > 
tract for training 1 . But^ neither 
of these approaches are judged 
likely to yield the . return for 
the training dollar that the \fC 
Model -approach has yielded. 

Advantages of the UC 



The advantages of the UC 
approach are several . Stated 
briefly, the UC approach: 



Fosters a positive uafid 
enduring relationship 
between grantee and tf>e 
local college or univer- 
sity. ^ 

Makes training accessible 
to all He^d Start granteefe 
and teaching staff. 

Estalaiishes a dialogue 
which may lead the college 
to*become more responsive. 
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to the community 1 s needs, 

4. Capitalizes on* existing 
local and state re- 
sources . 

5. Yields a high return 
for 'the training dollar. 



6. 



ults* in quali.ty care 
and ^educational exper- 
iences for Head Start 
children . 

Demonstrates to the 
greater chil'd carfe pom- 
muni ty t^e value of Head 
Start 1 s comprehensive 
programs for children . 



The disadvantages may be 
as follows: 

1. The institution 3 may be 
unable to comply with all 
or part of the CDA train- 
ing criteria. 

2-." Instructors hired by-in- 
stitutions may not al- 
ways be skilled in .im- 
plementing competency- 
based training and field 
supervision. 

3 . The , interface between 

the entities involved in / 
the model design is vul- 
nerable to breaddowns in 
communication . 

Each of these advantages 
for trainee assessment will be 
discussed below. 

Advantages of the UC approach, 

1 . " Fosters a positive and en- u 
enduring relationship be- 



tween grantee and the local 
college or university . 

This long-range result is 
important because of the cori- 

•(Ttinued needs of Head Start and 
of other, child care providers 
for training" and because* of 
-the inevitable culmination of 
^the UC-CDA- Model effort. It 

' will be .greatly • to -Hfead -Start's 
advantage to have in place, >a 
viable training program whi^h 
cAn be tapped for. present and 
future needs. , ' ' 

Furthermore, there are many 
opportunities for staff, to 
continue their college careers 
with this approach . CDA train- 
ing can serve as a good begin- 
ing to a degree, program in , 
early childhood education , child 
development *or a. related fielcL 
Familiarity .with college and 
* academic success will be assets < 
to staff members who ultimately 
want a . colleg^Hegree . 

2 . Makes training accessible to 
all of Head Start grantees 
and teaching stftf f . 



Colleges and universities are 
located in or near almost every 
major city arid many of the small- 
er towns in Texas . In the case 
of this model, a great number of 
these institutions already had 
programs that would accommodate • 
the" CDA training, vfhile others 
did not. Where none existed/ 
the UC-CDA-'Staf f successfully 
negotiated, for initiation of such 
courses . /in almost every case , 
the po lieges seemed eager to 
respond to .this articulated com- 
munity need. A few did not re- 
spond, for various reasons^' an<A 
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other arrangements for train- 
ing ; had to be made. "Usually 
the resources of another 
. near by^co liege were tapped so 
that all those desiring 
training received it. 



Establishes a dialogue ^ 
which may «lead the 
college to become more 
responsive to the com- - 
unity's needs . 



Colleges and .universities 
are fine resources for dom- 
munities across 'the s?cite. 
Utilizing them to meet *Head 
Start's on^going need ror^ 
training results 'is a "hand an|l a 
gloye: ff operation. It* is ap- , 
pro^ria^te that grantees shoul'd - 
view 'their local ccSll.ege as 
their Joest resources-. As' they A 
become accustomed to tftvis 
arrangement , they capr continue 
to articulate their own needs 
to %he colleges through a^dia- 
logue that has been established 
by the UC-Cfift, Model . 



In many communities the 
Model has served to ini.t Ute 
a dialogue between - an exist-*** 1 
ing institution of higher ~ 4{ *: 

learning and the rf locai^He^ci^ . '^.5. Yields a greater- 'return for 
Start ,gtantee. Of terv, • ^ify: K the^ training dollar I , J ~~ 

colleges, p a r t i cd 1 a r 1 y. - • $X ? '.^ 
smaller communi tie s ^ ar^dl|' 
'aware of Head Star : t ? ^^^in^d^ t _ 
needs. Once ; *inf orjaed/ " r thf^~ : *~ 
colleges were" r 
that need. 




A strength" of the UC-CDA 
Model Is its efficient use pf 
resources in training large 
numbers of -individuals . In 
addition to Asing locals aol- 
1-eges and universities, the 
Model can draw upon the re- 
sources of the UC and of the . 
ri ^nvwxv^iij^w.^ ^ r > , Region VI Head Start Leader- . 
uctors ' and/o^vf ■;"^^*^ : Jfi f ^ ship Development Program at 
"^W^^r; ,2 Texas, Southern University. 

Contributions from these en- 
tities are valuable, not only 
in increasing the numbers 
trained, but also in 'providing 
higher quality training through 
a comprehensive, cooperative 
^^irfpproach. 

£ ; 6". Results in* quality care and 
- educational experiences for 



Colleges can <>be rn^de 
aware of Head Start's train- 
ing needs Jby invol^inc^^ 
lege i 

admini^ trator s in He^^K^t^^p 
Care e r \ De ve lopAe n t Commi tte e&^Qi^j? 

_ .se, Head Star t: actowlh- r f 
istrators ftiay be ; 'asked .to * 4 

irve on early childhood ad- fi - : 
visor.y committees" at colleges; 
these committees give 'advice 
on program development.. 
Counseling of- trainees' who 
want to work on a degree after v 
they have concreted, their ^ ^ 
»■ CDA training. may be done 
jointly by cbllege. and 
Start personnel^ Such* co- 
operative ended%>fs 'will be 
good for all concerned • 

4 . • Capitalizes on existing 

local and state resources, 



Head Start children. 

The ultimate, most important 
: outcome of the UC-CDA Model 
^endeavor is^uality care and 
•education fo£ gpad Start child- 
ren through^ t^ai^ric(3 and en- 
lightened staf fv; . The compe- 
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l\ the tase where no 
field supervision is prbv- ■ 
ided by tjie college/ itvis 
necessary to have the # 
supervision of a suitable 
Head Start 'person. The 
Head Start director may be- 
in the best position to , 
rebommend a qualified per- \ 
sop from within his/her 
sl/aff to take on the 
responsibilities of field / 9 
supervision. In order _for 
trainees to receive credit 
for this work, the super- % 
visor will need to meet 
qualifications and to be 
approved by the college 
and the Texas Education 
Agency. This is a re- 
latively simple jiarotfedure. - 
And/ in every case, the 
course instructor and the 
field supervisor will have 
to work closely' in order 
to provide a meaningful 
experience for the trainees . 

2. Instructors 1 hired by 
institutions may not 

* aljways be skilled in 
' implementing compe-y 
tency-frased* training 
ana* .field supervision . 

Instructors, for CDA* 
courses are hired by the 
college or university. 
Colleges that understand 
the GDA concept of train- 
ing may readily hire staff 
who understand CDA, and ^ 
wh'o will gear their teach- 
ing to , that end/ Of ten, 
colleges will ask for 
guidance froA UC staff 
/ about the quaXi f^Lea t i ons a 
person should possess in 
cfrder -to be a CDA trainer 1 » 



d and search for , the best quali?- 
fied person* In several cases, 
the college has asked the UC 
staff to recommend instructors 
for the courses. * 

. In situations where an un L 
skilled. person has been hired 
as toirier, the training re- 
ceijpb.by students may be defi- 
ciJK. A significant effort ' 
has to be made to orient such 
ins time tors to thei CDA concept 
and, apilosophy. 'They must be 
monitored and given support 
until* the quality of their in- 
struction is considered satis- 
factory. " ' 

3. The interface between the 
entities involved in the 
model design is vulnerable 
to breakdowns in communis 
cation 7 ~ ~ t 

A key factor to successful 
. implementation of tJre UC-CDA^ 
Resource Model is^effective 
"communication amtfng all parties. 
In fact, most difficulties can 
• frequently be/traced to a break- 
down in Communication . It be- 
comes extremely important, 
therefore, th^t attention be 
paid to* TtiAiktt<aining dpen com- 
munication^pa^ticularly at 
' 'critical points in the training 
process. 

• • • »• 

Communication seems to be 
the most critical^ (1^ at the 
counseling/reqruitment phase, 
(2) at the initial phase' of 
bourse development and/or se- 
lection, (3) at registration 
time, (4) at the end of a. se- 
mester, and (5) during the 
entire assessment procedure. . 



When concerned parties ^ 
understand their roles and 
responsibilities, it is 
easier to execute the Model's 
objectives. Illustration 4 
on page 18, mayS be useful in . 
helping the /grail tees, the UCf 
staff, andT the academic 
instittiticm acopmplish these. 
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CHAPTER III THE CDA 

All CDA training spon- 
sored by the UC-CDA Re- 
source Model should fdBkow, 
as closely as possible, the , 
guidelines for training 
which have been set forth 
by the national Head Start 
office. These guidelines 
are listed and discussed 
below. * 

JL. w Training should atid- ' 
ress the thirteen (13) 
Functional Areas of 
the CPA competencies. 

The competencies which 
a CDA candidate. must possess 
are organized into six (6) 
different general areas (See 
illustrations 5 and 6, and 
Appendix C and R) 'Those 
broad competency areas are 
in turn broken down into 
thirteen (13) Functional 
Areas. The Functional 
Areas merely denote specific 
parts of the broad compe- 
tencies which make training, 
and assessment more manage- 
able. When the candidate 
is assessed for the creden- 
tial, he/she is judged orv 
the Functional Areas. 
Th\xs it is logical tK'at 
most training be geared to 
these Functional Areas. 

In the event that 
courses, are not organized 
to address the thirteen 
(13) Functional Areas, then 
other provisions can be 
made for helping trainees * 
reconcile the content of a 
course with the Functional 
Areas. As has' been men- 



TRAINING CRITERIA 

tioned previously, this can 
be done- through discussions 
led by a person with 'more ex- 
perience and training, such 
as the college instructor, 
the educational coordinator, 
or the director of the local 
program. Ideally, the dis- 
cussion leader- will also 
attend the CDA classes with 
the trainees. These discus- * 
sions would help trainees 
apply course * content to their 
own situation and give them 
specific ideas Sor portfolio 
development in each of* the 
Functional. Areas. (See , 
Appendix H = for*more about the 

portfolio. ) 

.» . . - 

2. At least 50% of the train- 
ing'must be supervised 
training m the trainee's 
place of work and must 
integrate well with the 
academic work done in the 
college classroom. 

Traditionally, training in 
the early childhood ■ field, as 
in most other academic fields, 
has been largely lecture-type 
instruction in an academic 
setting. While this approach 
provides students with much 
theory, it may not be the best 
way of producing competent 
teachers who can perform well 
with groups of children. 

The CDA credential is based 
on competence. Whil£ a theo- 
retical understanding is vital 
to a CDA candidate, it is even 
more crucial that she/he be. 
"able to translate that know- 
ledge into observable behaviors 
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Development, Delivery, and Areas of Responsibility for College-Based CDA Training r 



TIMELINE 



GRANTEE'S ROLE 



SUBCONTRACTOR'S (RTO-CDA) ROLE 



Institution's role 



STEP I 

May 1 to 
July 31' 



ARRANGEMENTS FOR TRAINING 



June 1 to 
December 1 



August 1 or 
December 1 



Determine college/univer- 
sity from which grantee 
will request training ' 
(Director and Career 
Development). 

Select trainees accord- 
ing to ACYF guidelines • 
and local policy (Career 
Development Committee). 



Announce courses to pro- 
spective trainees. 
Assess individual . train- 
ing needs for cinirse 
assignment. 



ARRANGEMENTS FOR TRAINING 

Communicate with colleges and 
universities regarding the intent 
to contract for training. • 



Mail 5 letter 0$ intent .for CDA 
training (College Course Agree- 
ment): to institutions. Specify 
course titles and numbers which 
may be available. 

Negotiate for courses with insti- 
tutions according to needs 
specified by grantee(s). 
Consider: 

1. Course title and number 1 

2. Amqunt of valid credit per 
course 

3. Arrangement of supervised 
field work • i 

A. Input on hiring instructors 



ARRANGEMENTS FOR TRAINING 

Determine possible course 
offerings and communicate 
the to grantees and sub- 
contractor. . 



Returti letter of intentfto 
subcontractor (RTO-CDA office.) 



STEP II 



May 1 to 
August 15 



COUNSELING PRIOR TO 
ENROLLMENT 

Provide systematic pre- 
enrollment counseling to 
all prospective trainees 
(Educational Coordinator, 
Training Counselor, and/ 
or Director). 



COUNSELING PRIOR TO ENROLLMENT 



.Secure tentative lists of interns' 
names from grantees. Determine 
total' number of slots needed 
(tentative) for summer and/or 
fall semesters. 
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COUNSELING PRIOR TO ENROLLMENT 



Advise students in regard to 
the battery of required to 
tests, application, trans- 
cripts, etc. (appropriate (•' 
department and/or registrar '-sp 
office). . ^ 



TIMELINE 



GRANTEE'S ROLE 



SUBCONTRACTOR'S- (RTO-CDA) ROLE 



INSTITUTION'S ROLE 



May 1 to 
August 15 
(continued) 



June- July 



Have trainees sign letter 
of agreement^ (Director) . 

Meet with Head Start 
trainees, and college 
personnel. Possibly 
advise on degree options, 
degree plans and courses . 



i 



STEP III 

July 15 to 
August 30 



PRE-ENRQLLMENT 

T ; ' - 

Subiit to subcontractor 
a complete final list of 
trainee names and social 
security numbers for 
fall semester (Director) 

Announce registration 
dates and procedure to 
all trainees (Educatio- 
al Coordinator or 
Training Counselor). 
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It any interns attend the summer 
sessions, arrangements will need 
to be made with the appropriate 
institutions and individual 
grantees. A list of the trainees 
names and social security numbers 
should be sent to the institution, 
as well as authorization letter 
and a College Course Agreement 
form before registration date for 
the summa^r session.) 

Assist with securement of college 
course instructors for fall 
semester. 

PRE-ENRQLLMENT 

Secure final list of trainees for 
fall semester, inclu3ing 'names 
and social security numbers. 



Submit final list ot institutions, 
as well as letter of authori- , 
zation and Collie Course Agree- 
ment form. 



Meet .with Head Start trainees, 
Education Coordinator or Head 
Start Director, and possibly 
subcontractor staff member to 
advise on degree options, 
degree plan and courses. 



PRE-ENRQLLMENT 

Sign College Course Agreement 
form and return to phe sub- 
contractor (RTO-CDA) office. 
Meet with H S trainees, Ed. 
Coordinator and UC staff for • 
Advisement re: degree options 
and plans. 

Notify grantee and subcon- 
tractor of: 

1. Course syllabus or outline 

2. Title and cost of text(s) 
to be used 

3. Dates, time, and procedure 
for course registration 
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TIMELINE 



GRANTEE'S ROLE 



SUBCONTRACTOR'S (RTO-CDA) ROLE 



INSTITUTION'S ROLE 



STEP IV 

August 15 
.to 

September 
30 



ENROLLMENT PERIOD 

Assist with registration 
prociedures (Educational 
Coordinator of Training 
Counselor) . 

Verify trainees actually 
enrolled (Director) 



ENROLLMENT PERIOD 

Assist with enrollment, if needed 

Verify with grantees list* of 
trainees who have actually 
enrolled. 



STEP V 



September 
15 



November 



AFTER ENROLLMENT 



Verify with RTO-CDA of- 
fice list of trainees 
who actually enrolled 
(Director). 

Notify subcontractor 
(RTO-CDA office) of 'any 
drops that occur in the 
course of the semester. 

a 

Announce to trainees 
pre-registration date 
for spring semester 
(Educational Coordinator, 
Director) 



AFTER, ENROLLMENT 



Verify with grantee list of 
trainees who persisted with 
training. Record drops. 

Prepare and submit the after 
enrollment report. 
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ENROLLMENT PERIOD 

Register trainees. 
*(See advisement role above) 
Submit list of officially 
enrolled students to sub- 
contractof (RTO-CDA office) .' 

4 

Submit billing to RTO-CDA 
office, including fees, 
tuition, books and travel. 



AFTP ENROLLMENT 



Notify grantee and subcon- 
tractor of pre-registration 
date for spring semester. 
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TIMELINE. 



December 



ON-GOING 
THROUGHOUT 
THE YEAR 



STEP VI , 



January 



February 



March-Apri] 
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GRANTEE'S ROLE 



Assist with pre-regis- 
tration (Educational I 
Coordinator or Training * 
Counselor^. Meet with 
trainee and college 
personnel for degree 
advisement. 

Maintain communication 
with institution, JKJ^ 
CDA subcontract^/ staff 
and trainees (Director, 
Educational Staff) . 



ENROLLMENT PEfclOD 



Assist with trainee 
registration 

(Educational Coordinator 
and/or Director). 



^tecif^ trainees who 
actually enrolled 
(Director). . 



Notify RTO-CDA office 
of any drops during 
semester. (Director). 
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JUBCQNTRACTOR'S (RTO-CDA) ROLE 



Maintain communication with 
institution personnel, Head 
' Start grantee 'and CDA trainees. 



ENROLLMENT PERIOD 

Assist with trainee registration 
if needed. 



Verify final list of trainees 
who actually enrolled. 

Submit after-enrollment report to 
Texas Tech University office. 



INSTITUTION'S 



Maintain communication with * 
RTO-CDA subcontractor staff • 
Head Start, grantee adminis- 
trators for counseling sup- 
port. 



ENROLLMENT PERIOD 



Enroll students. 



Submit billing and final 
list of enrolled trainees to 
subcontractor (RTO-CDA) . 
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\ •« TIMELINE . 


' • GRANTEE'S ROLE , \ 


& 

' SUBCONTRACTOR'S '(RTO-CDA) ROLE 


* \ 

' '• INSTITUTION'S ROLE 

♦ 


* 

\ STEP VII 


•»■ . 

END OF SEMESTER .. .. 


■ END OF SEMESTER ' . 


, END OF SEMESTER : 


/ ... ■ 

' May 1 to; ; ' 
,;-{ June 15 


Sgcure trainee course 
completion status from ; 
subcontractor (RTO-CDA). 


* 

Submit »end of /semester report to 
* Texas Tech University and to / -t 
, individual «gran tees. 


Submit, grade reports for' 
%r1nf-&emester to RTO-CDA 
office by June 1. . . ' 


il 

§ 

\ 

ft 


Record course completion 
date in trainee's in- 
dividual training plan. , 

: J ■ 


I 

> , j * 

a ■ ■ ■ , x 

u 


Determine and announce . 
courses to be offered for 
coming semesters (fall and 
sunfiner) . ' 






. -f- : * 

t *<*..' 

l' 1 

II 


• ' 1 


/. ' V: r '. . 

f 


v 1 

»• 

1 ■ . ♦ 
f * 1 " ' 

• 9 . . 
t 


1 1 


* 

" ' ♦ 

■j - t 

■t. 

■ • • ■'■> 


• "# • 


9 .. 

* 


f y 

\ 

1 

1 


> " i 

' . . 1 

i . • , . • 

t 


j 40 

..ERIC 


' v"." : ' i 


' i * 
* '. 





V 



25 



in the classrooh with 
children. 

Most colleges -involved 
with" the UC-CDA Model are 
able to m£et this require- 
ment r by offering one lec- 
ture course, usually 
taught on the campus, <and 
a second course in field- 
supervised instruction. 
Both courses address sev- 
eral of the Functional: 
Areas and integrate 
theory 4 with practice. For 
the field-based course, 
the-: instructor visits the 
trainee at his/her center 
during working hours and 
conducts a variety of 
activities. These may 
consist of individual ob- 
servation with feedback 
discussion following, act- 
ual, modeling and demonstra- 
tion in the trainee's class- 
room, or small group dis- 
cussions about topics re- 
levant to center and to 
.classroom work . 

There are situatior 
where the f ield-supervi 
portion of the work is con- 
ducted by th£ local program's 
educational coordinator, dir- 
ector or another appropriate 
person. The field supervi- 
sor, who is usually recom- 
mended by the Head Start 
director, is approved by the 
college so that students may 
receive credit for super- 
vised work. In thesie 
arrangements, the field 
supervisor and the c e 
instructor must work olc dely 
together in order to pro- 
vide a meaningful and inte- 



grated experience for the 
student. A good system of 
communication must be estab- 
lished. Verbal feedback is, 
|pf course; important, but 
written feedback in forms like 
observation instruments which 
access progress \pr performance 
on a given task' activity 
qan alsffc be helpful. -Even in 
Cctees where the college in- 
structor does not do * the buljc 
of the field supervision, it 
is important that, at least 
once' a month, h^/she ,go to 
the trainee's place of work, 
observe the trainee and give 
feedback on classroom perfor- 
mance . 

This training criteria has 
been difficult for many in- 
stitution's to completely ful- 
fill because of demands on 
instructors and the large 
amount of time involved in 
doing field supervision. In 
addition, colleges realize 
that field supervision is 
costly because there is a /\ 
small ratio of students and 
instructor hours . The nec- 
essary travel also escalates 
the cost. So several creative 
arrangements have been deve- 
loped to accomplish full field 
supervision. Some are more 
successful than others, but 
each is unique: to the local 
situation. Further discussion 
on this subject' occurs in 
Chapter VI in the . section 
ir Field Superviision" . 

Very recently , colleges' 
have been building laboratory 
or "hands-on" experience into 
most of their child develop- 
ment/early childhood courses/ 



44 



BEST CQITAVAlUiLE 



ILLUSTRATION 5 



THE CHILD DEVELOPMENT ASSOCIATE CONSORTIUM'S COMPETENCE STANDARDS 



DEFINITION 
OK THE CDA 



The Child Development^ Associate or CDA is, a person able to meet the 
specific needs of a group of, children in a child-development Setting by 
nurturing children's physical, social, emotional and intellectual growth, 
by establishing and maintaining a proper ch 1 id-care' onvlionment and by 
promoting good relations between parents and the child-development center 



IOMPETENCY 
A HE A 



V.tHubl \uliuu and 
n.il iilahtu a a.»fe 
and l\val llty 
learning i-n- 
w 1 roiimtMi L 



Adv.inces (>liysli.il 
.in J I ute Hue tun 1 
cunpeletice 



"i¥r — 

Btii Ida positive 
oel f -concept mid 
I ndt v I dual 
Htfeiifttti 



UNCTlONAI. i. Safe 

AREA 2. Healthy 1__ 

KEY WORDS) 3. Environment- 



Physical 

Cogn i tive L 

Language . 

Crea tive l. 



I'roroute* posi- 
tive fnnt'tlitnliiR 
of «: li I Idrcn nnd 
adults In g 
l>rtui|i . 1 



Bring* about np- 
t Innl coord! nn- 
t Ion or licinn find 
center chi Ll- 
rc tiring prnctlces 
nnd expeclnttons 



S« I f- 

Conccpt 

lndl vidual 
Strength 



10. Social. 

11. Croup 



Management- 



Carries out sup- 
plementary res- 
pnnslhl 1 It lea re 
lated to child- 
ren's proRraMa 



Home 
Ccn ter 



J„. 



SAFE- -Candidate provides a safe'environment'-by taking 
noccssary measures to- reduce or prevent accidents. 

HEALTHY — Candidate provides an environment that is free 
of factors which may contribute to or cause illness. 

ErO0U*ONMENT — Candidate selects materials and equipment 
anfl$&rraiigo3 the room to provide an environment con- 
ducive tu learning and appt opt la to to the developmen- 
tal level of the children. 

PHYSICAL — Candidate provides a variety of appropriate 
equipment, activities and opportunities to promote 
the physical development of the children. 



COGNITIVE — Candidate provides activities and experiences 

which encourage questioning, probing and, problem- , 
solving skills appropriate to the HlovelopuienL 
level 'of each child. . 



LANGUAGE — Candidate helps children ancjuirc arid ' . 
use language as a means. of communicating their . 
thoughts and feolincjs and understanding others. 

CREATIVE — Candidate provides a t varloty of experiences 
and media that stimulate children to explore and 
express their creative abilities. 



8. SEEE-CONCEI'T— Candidate helps each child to know, 
accept and appreciate horse 1 f /h Use 1 f as an 

indi vidua 1 . 

9. INDIVIDUAL STRENGTH — Candida to helps each child 
develop a sense of independence and acquire the 
ability to express, understand and control her/ 
his foe 1 i ngs . 

10. SOCI AI.--Cnndldato helps the ch 1 Idren • learn to get 
along with others and encourages feelings of 
mutual respect, among the children in the group. 

11. O.NOUP MANAGEMENT— Candidate provides a positive 
routine and eotabl ishes simple rules with the group 
that are understood « n d accepted by children and 

1 adul ts . 

12/. HOME -CENTER— Candidate .establishes positive nnd- 
^productive relationships with parents and en- 
courages tliom to pa r t i.c 1 pa tfe in the center's 
actl vl ties . 

13. STAFF- -Candidate works cooperatively with other 
staff members concerning plans, activities, 
policios^and rules of the center. 

■ A* ; \ 



to 
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That is; within a three (3) 
unit course, trainees will 
spend a portion of time in 
actually using concepts 
and techniques. The Texas 
Education Agency is support- 
ing this effort by allowing 
colleges to have smaller 
classes and to a^low more 
contact ho\ir§ /without 1 re- , 
ducing finantrfcaJ^ .assist- 
ance. 

3 L Valid college^ credit 
ihust be given for aTl 
* training . ~~ 

Students must receive 
appropriate college cre- 
dit for all -college courses 

. taken and .for fielcj . super- 
vision. By and large, this 
criteria is easily met by 

^ colleges.. While no prob- 
lem- concerning credit may 
exist wittf.the courses 
taught on campus by the 
college instructor, ques- 
tions may arise concerning 
the field-supervised cre- 
dits especially when the 
supervisor is not on the 
college; faculty , such.^a-s 
-the , H^adL Start educational 
coordinator. In such a 
situation, careful negotia- 
tions must be conducted 
involving all concerned 
parties (Head Start dir- 
ector, college, UC staff, 
and Texas Education Agency) 
in order to ensure that the 

' arrangement is a suitable 
one and that proper credit 
will be granted to the 
trainees. 

Credits earned may or 
may not.be applicable to- 



ward a c.ollege degree . 
Whenever possible, 'negotia- 
tions should take place which 
take into account the best 
interest of the trainees. 
The UC-CDA Model encourages 
colleges to offer courses 
which will count toward a 
degree plan . 

Some institutions do 
allow CDA credits to count as 
requirements for a degree in 
early childhood education or 
child development, and others 
merely count them 3,s elective^ 
in a degree plan.. The trans- 
fer of credits between insti- 
tutions is highly individual- 
ized. ' Presently, several in-, 
stitutions in Texas accept 
most credits from other Texas 
colleges. This is especially 
true for colleges who are mem- 
bers of the Junior College 
System of Texas, put there is 
only one Texas university 
where junior college . child 
development credits are ac- 
cepted as required courses 
gather than as electives. The 
trainee should be .made fully 
, 7 aware*3a:t the onaelrd?* firer/his 
training about the possibili- 
ties and limitations of trans- 
ferring credits. 



4 . Training must be of var 
' intensity and duratio 
accommodate individual 
trainee needs . 




This criterion is one that 
as distinctive to the CDA cre- 
dential. It means that the 
trainee's beginning level of 
skills" and knowledge deter- 
mines the amount of training 
he/she will need to obtain and 
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ILLUSTRATION 6 



DEFINITION 
OF A 

BILINCUAL/ 
DICULTUK.M. 
CDA 



DIAGRAM OF COMPETENCY STRUCTURE 

~ The DlTnw7ual/urcuTtur» l~eitlTd~Oeve lopmen F~A8socl ale 1b a p ( »roon ab"l e~~ t o~mc e FTHe" ~ 
specific needs of a gmup of children in a bi I ihgual -bicul t ural child development 
setting in which two languages and two cultures are acknowledged and used to help 
promote the child's physical, social, emotional and intellectual growth, by est- 
tahlishlng and maintaining productive relations between parents and the child 
development center. In addition, through each' step of the assessment system, the 
Bi J ingual/Ulcul tural CDA competently demonstrates: (1) effective communication 
in both Spanish and English and (2) effective functioning in and use of two cul- 
tures. Through these two languages and cultures the 01 1 ingua 1/RWul tural CDA 
communicates offectivoly with children, parents and community. 
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how long the training yjill 
be . Theoretically 
needs of each trainee will 
be unique and eaph train- 
ing program vwill accommo- 
date that uniqueness. That 
is, depending on the pre- 
training assessment, some 
will need two full years of 
course and field work, p 
others may need only one 
semester, and others may 
need only the field-super- 
vised training orj> only the 
cour sework . (Se$ Appendix 
I for sample assessment 
instruments.) In rare 
cases, there could be 
trainees who may need.no 
coursework or fieldwork 
and who will only complete 
a portfolio and proceed 
wii|h th£ assessment steps., 
Such cases occur where 
teaching experience has 
been extensive and skills 
are excellent. These in- 
dividuals would not need to 
enroll in college, and 
non-college guidance and 
support may be sufficient 
to help them obtain the 
credential . 

But even trainees who 
are very skilled and need 
no formal college work, may 
benefit from the structure 
of an individual study 
course for credit under the 
guidance of. a qualified in- 
structor in. order to help 
thein complete their porty* 
folio and accomplish all 
the procedures necessary 
for assessment., Experience 
has shown that if there is 
no course structure, trainees 
take too long to compete the 



assessment steps or may never 
complete them at all. With- 
out imposed deadlines, the 
trainee may be distracted by.?:' 
jobs; family problems, and' i . 
other: preoccupations from 
.completing assessmen^nd ob- 
taining the credentiSr. 

Most trainees, however, 
can benefit from college work. 
The maximum usually needed by 
any individual who has had the 
appropriate amount of exper- 
ience is about two years ^for a 
total of 24 credits, 1 the mo- 
del's contractual limit for 
each trainee. Some can be 
ready for assessment with as 
few as six credits. Trainees 
who require more than the 
allowed 24 credits to reach 
competence (assuming they have 
been assessed by a local i 
Assessment Team and failed) , 
must have the Director o£ 
th§ir program request an ex- 
tension from the UC of f ice \ 
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CHAPTER IV THE UC-CDA RESOURCE HO^P V^C^sS 



Movement of trainees 
through, the CDA Model in- 
volves several stages. At 
each stage, various important 
roles. and responsibilities 
are carried out by .the • 
trainees- themselves, as well 
as -by other involved parties. 
Illustration 7 presents this 
process. v 

Step I; Trainee Selection 

The responsibility for 
selection of trainees rests 
.with the Head Start grantee 
and the potential trainee . 
This step is important be- 
cause it is at this point 
that the commitment to 
training is made by both 
parties. : The trainee 
makes 'a personal decision 
to undertake and complete 
training that will \Lead to 
being credentialed while . 
the program commits itself 
to support and encourage the 
trainee throughout the t i ain- 
ing and assessment process. 

A trainee is more* likely 
to complete training and 
assessment if he/she re- 
ceives appropriate counsel- 
ing and thorough infortna-. 
tion at selection . Ideal-*- 
.ly, a Head. - program ' s( . . 

Career' Devel^jp^n,t v Committee 
or a sub- comnfi tt&e should * . 
gounsel and give informa- 
tion.^ If no committee 
exists, then the program 
Director and/or the CDJ* 
coordinator should carjry 
out thiB role. The UCj staff 
supports counselors by 



providing the** tftth informa- 
tion, tf^b^ ?\iic^ance so 
that thi s f^l e C^xi he success- 
fully ^^ri-^d <S)Ut . careful 
selecfcic^ <20^n£^lin9 of 
trainee beginning de- 
ters att^iM*?** „ 

To he^p tr a ifl^ e s m^fce de- 
cisions ^b^t pterins CdA ' 
training' £^un^e3, 0 rs Should 
Haye the^ £^n s i<^r such things 
as faiflXlY ^t u ^tt 0 n, personal 
careef ^°a^ /( ^ fc><s>n^fits aW 
responsibilities c f a C&A 
Credentials p ^^pe^tive 
trainee. sP^tf 1 ^ ^is<^ consider 
their ^t^Uti^ to handle the, 
demands °f ^^^i^^^^^iri^ng 
and .t^if Al^^ 
sist iW^l ^tf^eten^e is 
achie^d- 

0n£^ r> 6 ^ a elation has 
occurred ^£ t^jg^ant^e level* 
tr^iniA^ s^t 5 Requested 
in ^riti^g ^jr 0 *ti the UC office 
on the o^t^i^X ^eq\aest form. 
(See* ^inPl^ i°*:rfl> A^pftndix S-V 

Qutfti^g ^pf^i^ic^iXy from 
the titbit ^jf^/f priority 
order ^o? t^#i*iiAg ^lots is as 
follow^: ' ' 

a. P e ):^n? p^e^^ntiy part- 
i^i^ti*^ in Jd a train- 
v , i^g Wj,o yfxn attain the 
CPA ■ ^r^SaiVti^j within 
tH r ^e ye a rs. 

c-iassFoom 
t e ^*W5s ^ho h^ve not 
•V yet ^tt^in^d either, the 

ba^io^'s 0Jr more ac j- 
v^h^d Qe^i-e^ i n early 
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CDA 



v Training 



and 

'step I 



Credentialing 



Trainee Selection 



Parties Involved 
Trainee 

Head Start Career Development 

Committee (Local* Grantee) 
UC Staff 



Role 

Self-decision about CDA training 
Screening; counseling regarding 

strengths and weaknesses 
Support; Guidance; 
information regarding CDA 
training and the, CDA credential 



STEP u 



Training Progam 



Parties Involved 
Trainee 

College Instructor 
UC Staff 



Role 

Commitment; persistence in com- 
pleting training 

Training; guidance and counseling; 
training in needed areas; Advise- 
ment' for possible advanced study 

Support; guidance; training and 
assistance 



STEP III 



Assessment- & Credentialing 



Parties Involved 
Trainee 

College Instructor 
Head St^rt Supervisor^ 
Parent-Community Rep. 
UC Staff 

CDA-NCP Office 



Role 

Commitment; preparedness; 
foTlow- through with the 
credentialing process 1 

Support; information; preparation 
for possible participation in 'LAT 

Support; preparation for* and pos- 
sible participation in LAT 

Preparation for' and participation 
an LAT 

Information; liason with CDA-NCP 
national office on behalf of 
trainee 

"information; Assessment; award of 
credential 



STEP IV 



Advanced Study 



Parties Involved 



Jt 



Role 



CDA (Person holding a credential) Self-Decision; commitment to further 

study - 
College Instructor Support; counseling; guidarice 

Head Start Staff Suppdrt; guidance 



Illustration 7: 



Training, assessment and credentialing process 

\ * * 



if' 



5j 
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childhood educa^S 
tion. 

c. Head Start Glass- 
room aides inter- 
ested in-CDA a? a/Way, 
of upgrading th 
skills in working 
with young children 



Home vi s i tors , part- 
icularly those who 
spend some time work- 
ing with children in 
a group setting. 



e. Head Start non-class- 
0 room staff who , inter- 
ested in becoming a 
classroom staff mem- 
ber, look toward CDA 
training as a method 
for developing their 
skills in working with 
young children. ^ 

In summary, first priority 
shouLA go to those, persons 
who nave been and are cur- 
rently in training and are- 
close to attaining the cre- 
dential. Second in priority 
are those persons who are in 
charge of a group of children, 
but ^ho havfe had no formal 
child development or 'early 
childhood trainipg. Third in 
priority would Jbe teacher 
aides who indicate desire and 
demonstrate potential to be- 
come Head Start teachers. 
Lastly, other Head Start non- 
teaching personnel can be 
considered. 1 

Other ^optional selection 
criteria the field coordin- 
ator can suggest grantees 
use are: 4 



— Individual ' s compliance 
with CDA criteria as' 
established by the -CDA 
National Office . ~ 

--Length of employment with 
Head Start 

— Trainee ,willi*ngness and 
commitment • 

i ' ' ■ ■ 

— Individual ' s career goals 

— Job requirement, as spec- 
i/fied in job description' 
or agency perspnnel po- . 
licies ' 

. — Individual skills and 
g abilities. 

If a program has a functioning 
Career Development Committee, 
the committee and the Head 
Start director would delineate 
the criteria for selection erf 
trainees for CDA training. 
(See Appendix G.) Before mak- 
ing definitive decisions about 
who is to participate in train- 
ing, the o6mmittee. should pro- 
vide each potential trainee 
with proper counseling. ' 

Step II: • Training Program , 

This step is the crux of' the 
UC-CDA Resource Model. All 

parties play vital roles in itsc 

implementation . Because this 
step may be lengthy, the 

trainee must demonstrate a 

great deal of commitment and 
persistence. 

The college instructor's 
responsibility to provide 
traiillng suited to the trainee's 
needs . Throughout the training 
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process the instructor can 
guide, counsel , and encour- 
age as needed* Thrpugh ob- 
servation and feedback, h.e/ 
she can help the trainee 4 
continually assess developing 
competencies . The, .instruct- 
or/trainee relationship i£ 
vital .not ,only in training 
but throughout actual as- 
sessment, for^.often 
trainees' will select their ^ 
instructor as their advisor 
on the Local Assessment - 
T^am CLAT) . 

1 t The role of the HeacU- 
Start supervisor or CDA * . 
Coordinator is also very 
important in providing 
-support, guidance, and very 
often, actual training. 
The local CDA supervisor 
and, the instructor con- 
stitute a team which can 
lend invaluable t supp6rt. 
The UC staff should stand 
ready to assist everyone to j 
carry out his/her * individual 
responsibilities. £ 
v « 3 . ■ , 

Step III: Assessment and 

Credentialing _ 

j ■ 

» 

This is the culminating 
step in the UC-CDA Re- 
source Model process. It 
is begun when the^ trainee 
submits the enrollment 
' form to the CDA National 
Credentialing Program', v * 
Office /(See sample foriji, 
Appendix H) . The form can 
be submitted at anypoint: 
during the training phase. 
Some submit .it ea'rly in 
training; others wait until 
a few months priojr to com- ; 
pletion of . their training.. 



.* Upon receipt of . the e^oll- 
ment. f6rm by the national -£DA^V^ 
NCP office,, the candidate's : 
qualifications are reviewed in 
order to determine eligibility .- 
If elgible, the candidate wj.ll 
9 receive afri application packet. / 
Trainees are. not officially 
enrolled with the CDA National 
Credentialing Program until 
a completed application ac- 
companied yby a ten dollar ($10) 
fe^,- is received, reviewed, and 
accepted at- the ^national"' of f ice - 
The application form Requires 
the names of three members^ Qf 
the LocalJ Assessment Team: the 

, , trainee, /the Advisory and the 

Parent-Community Representative . 
, The trainee selects 1 a 'qualified 
person to serve as his/her Ad- 
visor. With the. help of the 
Head Start center Director, the 
trainee also chooses . the Parent- 
; Community 1 ' Representative. When 
the coppletii^Naeplicatiffin is ■ 
received at v '1bhe National office, 

t . *\the trainee will be sent a pack- 
age of materials to be f used by 
the LAT team members -to^ collect 
data to prepare for the Local 
Assessment Team ,«( LAT) meeting. 
The trainee's priifitery responsi- 
bility during the data-gathering 
phase is to complete' a portfolio, 
in preparation for the meeting. 
(Appendix H denotes some'qf 'the 
qualities of the portfolio.) 

The trainee should be guided 
by the LAT Guidelir\es Handbook 
which is coif twined in the pack-: 
et of materials sent by th£ 
National office. The book con- 
tains clear, step-by-step pro- 
ce^ures to be followed by all 
* LAT members. Also contained 
in the book are helpful "to-do" 
lists for each mertiber . « 
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►fthen tbdf trainee is jready 
to be assessed, (all data 

. gathered*^ portfolio finished/ 
and all Ineces^ary /training 

-completed) .,• he/she? submits 
the readi lies s form to the « 
Ib.A^NCP office/ with, a - sjug- 

Vgested date 0 forr. the' assess- 
ment to take pl^ee> If the 
national ^office \caru (honor 
the^suggested date, it as- 
signs, a representative Of 
the CDA-NCP — who becomes 
the fourth member- of .the - 
LAT -5- to 'conduct the assess- 
ment-. (See sample Readi- 
ness ^form, "Appendix H. ) The 
team rhenUDer^csbiim 
telephone prior 1 ^to the meert-? 
ing in order f tp confirm, 

: "ireadiness* and Work but ; v 
logistical details. 'After V % 
the LAT meeting, all assess- 
ment materials are mailed' to i 
the .CDA-NCP office; along 
with^the team's recommend- 
ation of whether: to . award, or 
deny the credential. The 
National office then re-, 
views all assessment mater- 
ials to be sure, that all' 
prooedures have been follgwecC>? 
considers the LAT 1 s recommend- 
ation and decides to award 
or deny the credential,. The 
candidate is notified within . 
two to sixxweeks. • i • 



staff can- he called upon for 
information, fpr assistance in 
conraiunijc^ting with the CDA-NCP 
office, or anjr othei-. help "that^ 
. may be needed for the assess- 
ment... : ' i 

Step IV; Advanced* Study 

A£ter the>-attaijiment of , the 
CDA credential, a significant; 
^number of trainees decide to ' gjfc 
pursue an advanced college de-^^ 
gree" . This . decision /nay come 

* about at any time during the 
training. .Trainees should be 
counseled regarding the possi- 
bilities for advanced study so . 
that an,:, appropriate course of 

* study Gj? educational plan .can ; 
be designed.* The Head Start 
supervisor, and' the college in- 

, *s true tor can consistently 
counsel in this ;rq[§ard 

This last step is not with- 
in the scope of the UC Model, 
and the UC , s' > role is minimcfl 
.within the CDA % qontract . How- 
ever, this "last stage is a t 
positive and highly desirable . 
outcome of th£ trainee's ex- 
perience, and the UC. encourages 
and^ supports at., ^^^fc 



During this step, the 
trainee will need a great deal 
of support and encour agemerlt . 
The Head Start center Direct- 
or, the local CDA supervisor, 
and the college instructor 
can be Sources of support.. 
All LAT team members should 
encourage each.-othet anh thus 
make the data collection 
easier. At any time, the UC ; 
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CHAPTERS 



STAFFING REQUIREMENTS 



The CDA contract states 
that, for i e^ch RTO area of?, 
Texas there will be the. u V. 
equiyalent/of one . and orte 
half / (13$) field coordinator \ 
positions or; a.. 1 total of six * . 
coordinators for the" State;* V 
The moctel specifies- at' least 
two people for each RTO:- one 
full time field* coordinator 
and one half-time assistant . 
Because of the. distinctive 
needs of each RTO area, how- 
ever,' there is some flek- 
ibility, as/ to how these 
positions can be filled. 
The Regional Training Of f ice J 
directors and their assist- 
ants carr|y some of the res- 
ponsibilities related to 
the implementation of the -.. 
model. A percentage of 
their time is aiioted to 
administration and other 
related tasks. 

Parenthetically, an im- 
portant advantage of having 
the Regional Training Office 
directors involved with, the 
Model is that they have a 
firsthand knowledge of- each 
grantee and can thus arrange 
quicker and better service. 
Because of the^rapport and 
the excellent working ^re- 
lationship 'between the RTO *" 
directors and their grantees 
which has developed over' the 
years, confidence is high. ^ 
This dontributes greatly to 
the efficiency and tr erig.th 
of the Model. 

Servicing every . grantee 
in the entire State means 
geographically covering a 
significant amount of terri- 




tory. , It. has been nee, 
in 'some ar£as^ 
employ mote upui 
to fill the one and^ 
(1%) field coordinate 
'tidnW* That is, v some 1 
three one-hal'f (%) : time' pel 
sons traveling in ,dj.ff erenl 
directions can Serve thje* 
grantees more efficiently. ' 
This seems to be a workable 
staffin'g alternative. • 

Additionally^ by employing 
several part-time persons,* / 
there is a greater opportunity 
to , select staff with diverse 
backgrounds and working styles, 
thus allowing a more appro- 
priate^ match with grantees. 
One stfaff person can also play 

-the important role of "anchpr 
person" at the officfe. This-- . 
job- consists of being avail- 
able daily with -the telephone, 
tracking roster, ancjr other 
files - of information close at - 
hand to, receive and^ respond 
promptly to " communications 

"from the fjSgld. The staff 
member mustPhaye a thorough 
knowledge of CDA and the 4P-CDA 
MQdel in order to act } on re- 
quests without delay. This 
role seems crucial to maintain- 
ing good communication. 

Where ; there has.^be^n only 
one person covering an area, 
the job can become overwhelming. 
Duties ihclude extensive' travel, 
and keeping plose track 1 of a 
large Jiumber of trainees, as 
well, as coordinating the roles 
of the colleges, grantees, and 
the UC • In regard to monitor- 
ing trainee . progress, it is 
best to keep a high trainee to 
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coordinator* ratio. In the 
past, ratios have varied 
. from £:45 to 1:80. Effect- 
iveness is greatly affected 
by the size of the ratio, 
and it is recommended .that 
they be maintained manage- 
able., -r- • ; - 

Qualifications for UC Field' 
Coordinator 

The effectiveness of the 
Model is also dependent 
on the effectiveness of the 
Field Coordinator. Field 
coordinators must have at 
least, a B. A. in child 
development or early child- 
hood education and prefer- 
ably have had experience, 
with preschool children "and 
in training and supervising , 
teachers. The person must 
possess interpersonal skills 
such as the ability to de- 
velop and maintain effective 
0 working Relationships with 
, /Head Start staff, university 
-^officials, and other pro- 
fessionals, and the ability ' 
to communicate with -and 
'< relate' to people of all 
ethnic backgrounds. Other 
qualifications include 
counseling and management, 
skills, initiative, and the 
ability to cooperate in 
carrying but required duties 
It is also helpful if the. 
individual knows about Head 
Start and understands the . 
CDA concept. See Appendix 
M for a sample job des- 
cription. These descript- 
ions specify most of the 
qualifications listed above . 
and encompass the respons- 
» ibilities discussed below. 



Responsibilities Qf Coordina- 
tor, UC and RTO Staff ^ 

The UC field coordinator's 
title is a basic description * 
of the nature of the job. The — 
responsibilities of the field 
coordinator as they were origi- 
nally delineated" and as they 
have developed over the years 
are as follows. Other members 
of the UC and RTO staff Will 
also have, certain duties associ- 
ated with these responsibilities. 

1. Assist with recruitment 
of CDA trainees at the 
local ^grantee level. 

2. Assist with enrollment 
procedures of trainees 
into the colleges and 
universities . 

3. Negotiate with the col- 
leges for sui table- 
courses :to meet trainee 
needs. 

4. Assist colleges (if 
requested) in designing 
or modifying programs . 
to meet the CDA train- 
ing criteria. 

5. Monitor trainee progress 
through the training 
program. r 

6. Monitor trainee progress 
through the assessment 

. and credential ing process, 

7. Lend assistance and sup- 
port to college instruct- 
ors. 

8. Plan and conduct rwork- 
shops for trainees, H, 
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Start administrative^ 
arid/or. supervisory 
personnel, and college 
• personnel, on various 
CDA-related topics! 1 

9. Maintain ori-going com- 
'munication .with grantees- 
and institutions re- 
garding all relevant 
aspects of the CDA 
contract. 

10. Assist grantees in ob- 
taining non-college ... 
based training from 
other teaching staff . 

11. Accept grantees' re- 
quest for training . . 
slots and assign avail- 
able slots considering • 
the overall needs of 
all grantees as well as 
the contract limitations 

12. Work cooperatively with 
other UC and RTO staff 
to carry out effectively 
and efficiently the re- 
quirements of the con- 
tract. 

1 . Assist with' recrj j ^B^tent of 

trainees at th e cTofa a 1 ~ 
grantee level . 9 

f The field coordinator 
guides, and supports the local 
grantees in recruitment . This 
task should be done with care, 
taking into consideration 
several informal guidelines. 
Grantees are encouraged to se- 
lect trainees in the priority 
order recommended^ by ACYF 1 s 
Proposed Policy for Incorpor- 
ation of CDA's into Head 
Start- Classrooms (see Appendix 



f) . ; < • * ; 

Attrition is costly and in- 
efficient/but, while it is • ^ 
. impossible to eliminate it 
totally, it can be substanti- 
ally minimized thrpugh proper 
screening and counseling prior 
to enrollment. A *local pro- 
gram staff .member or staff 
committee (perhaps a subcom- 
mittee of the Career, Develop- 
me n t Commi ttee) in. each He ad 
Start program should have 
counseling skills w This is an 
important area that tends to s 
be neglected by programs. The 
UC staff must impress upon 
them the importance of this 1 . 
procedure and be prepared to 
provide training and as^is- » 
tance to he'lp local program 
^ staff ■ follow thorough. Coun- 
seling with tne trainees 
should occur before training 
begins and periodically 
throughout the training program. 

, .Each semester, four to six 
weeks prior to actual enroll-* 
ment, the grantees submit to > 
the UC office in each RTO area , 
- a list of trainees. Such a 
list is nee4e£ so that names 
can *be submitted to the colleges 
in the letter of authorization 
(See sample letter* Appendix K> 
mailed prior to registration. - 
This timeline requires, then, 
that counseling decisions be 
made with ample time, by July 31, 
for fall semester and by Decem- 
ber 1, for the spring. In 
actual practice, UC field co- 
ordinators iencourage grantees 
1 a,s well as colleges to begin . 
thinking about training slots 
and courses as early in the pre-« 
ceding semester as possible . 
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Head Start programs must' 
be encouraged to make trainee 
selection a thoughtful, de- 
liberate process rather t^an 
a hasty, arbitrary one tl 
later results- in a high' 
trainee drop-out rate, (See 
Chapter IV for more on 
Trainee selection.) 

2 . Assist with the enrollment 
procedures of trainees 
into the colleges and 
universities. : T~ 



Although enrollment us- 
ually occurs smoothly, UC 
staff including Field co- ■ 
ordinators should: 



Be aware of every in- 
stitution's pre-en- 
rollment policies and 
actual enrollment 
dates, times, and 
places. Find out if 
there are any special 
registration arrange- 
ments for the Head 
Start trainee's. (Some 
colleges enroll the 
trainees as a. group at 
a special time; one 
college allows the 
instructor to process 
all enrollment cards 
for out-of-town 
trainees.) 

'Obtain information con- 
cerning requirements 
for enrollment such as 
transcripts, diplomas, 
advisement, etc. 

Compile a list of 
course titles and num- 
bers, thfe days and" times 
for the up-coming semes-; 



ter, arid the names of the 
instructors. 

d. _ Inquire as to how biriing 
$f is to take place and in- 

: -form. colleges about UC 
> procedures and policies 

in that regard. 

e. Find put names of con- 
tact persons at education 
al institutions to pass 

' on to the! local programs. 

f. Insist that colleges and 
grantees notify the UC 
office of any last minute 
changes in registration, 
particularly in the list 

' of enrollees . 

Consortium staff communi- 
cates all the above information 
to the grantees verbal'ly and/or 
in writing. The local program 
CDA supervisor should oall ^£he 
contact person at the college 
early enough to attend to all 
relevant procedural details. 

Only in very unusual cases 
will UC staff need to be pre- 
sent at actual registration at 
any college. Such a case 
might be when Head Start staff 
attends classes for the first 
time under phe UC-CDA contract'. 
But if a college administrator 
so requests, a UC staff member 
should be present. Otherwise, # 
staff should instead remain at 
the office where they can co- • 
ordinate tl\e various college 
registration dates and require- 
ments for trainees. 

At the time of registration, 
' the college administrator in 
charge of registering the Head 
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Start trainees should have the 
UC letter of authorization 
in hand with the list, of ' m \ 
trainees who are registjer-ing 
and the courses they will take, 
Any discrepancy must be 
promptly communicated to and' 
rectified by the UG of f ice • 

An exact list of the 
trainees who enroll is coitf- - 
pleted approximately three^ 
WQeJcs after the course begins 
and is validated by the col- 
lege. The list is then sub- 
mitted to the prime or sub- 
contractor for paymeht of 
tuition and fees. 

3. Negotiate with the col- 
leges for suitable courses 
to meet trainee needs. 



The majority of colleges 
and universities have courses 
suitable for CDA. A small 
'number of them, however,, may 
need to develop such courses. 
Thus, negotiation with the 
institution may consist of: 
(1) request for creation -of 
new courses that meet CDA 
training criteria, (2) re a - 
quest for reorganization of 
existing courses tp the CDA 
criteria, and/or, (3) re- 
quest for courses to be 
offered at places and times 
convenient to trainees rather 
than a*t more traditional 
college locations and times. 



4 



In essence, UC staff 
negotiates in order to arti- 
culate the training nfcteds of 
CDA trainees to the institu- 
tion and insur^ its response 
to those needs.. 



4. Assist colleges r if k request- 
ed, in designing /and/or mod- 
ifying programs to ipeet the 
CPA criteria.. ... 

'. Often, GDA field coordina- 
tors may be asked by the. col- 
lege development heads, in- ; 
structors or other administra- 
tors to help devdlop a coiirse 
syllabus, recommend textbooks 
and other teaching materials 
(e.g., existing curricula, 
films, etc. )/ andl to help find 
a suitable instructor. They 
may also help design new 
courses or adapting existing 
ones to address the CDA train- 
ing criteria (see Chapter III) . 
During initial negotiations, 
the UC staff should m^ke the 
college aware of their willing- 
ness to assists in this process. 
Many colleges are very inter- 
ested in teacher,- training which 
puts a greater emphasis orl de- 
monstrated competencies . The 
cooperative relationship es- 
tablished between the college 
and UC staff help both. , Help- 
ing the college and implement- m 
ing the model at. the same time 
are goa^s. only qualified field ... 
coordinators and UC staff can \ * 
achieve. 

5 . Monitor trainee progress 
through the training program. 

A master list containing the 
name of every trafnee is kept 
up-to-date in the office of the 
UC staff. (Appendix E.) 
.Social security number, address, 
and telephone number is kept, 
along with the title of every 
coutse taken and the dates when 
taken. This list is reviewed and* 
updated frequently throughout the 
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training period in order to 

(1) yonitor trainee movement^ 
through the training program, 

(2) check when trainees are 
nearly finished and ready 
for assessment, and (3) pre- 
vent repeti tion of bourses, 
which the contract does not 
allow. 

6 v Monitor trainee progress 
* through the assessment 
and crederitialing process. 

Beginn^Pj with enrollment 
at the CDA National Office,- 
the UC staff should know and 
support eich step the 
trainee makes in the assess- W^- 
meht process. UC -staff must 
be , prepared to serve as an 
advocate for the trainees 
at the CDA National Office. 
Trainees often have cotnmuni- 
cation problems when con- 
tacting the CDA National 
Office: Field coordinators 
may step in to allow UC staff 
to facilitate a response. 

There will be instances 
when trainees will complete 
their training program but 
for diverse* .reasons will wot 
undergo assessment immediate- 
ly following as is recommend- 
ed. The reasons may include 
any of the following: 

a • National Credentialing 
Program office .in Wash- 
ington, D. C. , is slow 
to or, does not respond. 

i 

b. 1 Trainee fails to ade- 
quately . complete early 
required steps in the 
assessment procedures. 
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c. All members of the. Loccfl 
Assessment Team cannot be 
secured (a requirement 
before assessment can 
proceed) . 

d. A Local Assessment Team 
Member drops out and must 
be replaced 1 

e. A trainee simply procras- 
tinates* . - 

f . Local support and en- 
couragement for the 
trainee is insufficient . 

It is best that assessment 
not be postponed because of the 
inevitable loss of momentum and 
enthusiasm. The longer it 
takes between completion of the 
training program and actual 
assessment, the more difficult 
it becomes for the trainees to 
complete assessment. - 



Durina the second -program, 
year of /the. Oniversity Consort- 
ium contract (79-80) , CDA*-- 
Consortium in Washington, ^D.C. 
(now the CDA National Creden- 
tialing Program .under Bank 
Street College of Education) . 
closed for almost a year and 
a half," arfci many trainees had 
to postpone their assessment v 
considerably past the end of 
their training period. It 
was difficult to remotivate 
those trainees to complete 
assessment, a task which 
invariable fell upon the Ed- 
ucational or. the CDA supervisor 
f at the local prograftn level. Local 
supervisory staff with the sup- 
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port of" the Career Dev^lop^ 
ment Committee must en- ». * 
courage and assist the 
trainees in completing the 
assessment steps, and in ob- 
taining their credentials. 

If a Head Start program 
has several trainees who 
delay their assessment, it 
may be desirable to groups 
them and to schedule weekly 
meetings in conjunction 
with their Supervisor. . 
This strategy will assist 
in determining where the 
trainee is, and steps can 
be taken- to help them to 
complete each step as needed. 
The esprit de corps that the 
group generates may serve to 
^encourage each individual to 
'a greater degree than if 
he/she were working alone. 



7 . Lend assistance and sup- 
port to college instruct- 
ors . 

As mentioned previously, 
UC 'staff may participate in 
course development and re- 
commendation of possible 
.instructors for courses. * 
Onc<^ a course is underwa^, 
the UC staff should make at 
least one visit per semester, 
and may make several, if 
needed, to the college class. 
The instructor should be 
made aware of the resources 
available to him/her fx:oin the 
UC office as well as from the 
Leadership. Development Pro- 
gram materials library (Head 
Start LDP, Region VI, Texas 
Southern University) . An Im- 



portant resource for «all in-. \\ 
struptors is. j the CDA Resource 
Center ''it . the University of 
Illinois. Instructors naihps 
can be placed on the mailing 
list to receive the CDA 
Bulletin ; whic^h is also a help- 
ful publication for CDA trainees v 
See Appendix J for -a-, draft 
bibliography of resources avail- 
. able at the center. 

UC staff may also be involved,, 
in analyzing the extent to which 
existing courses meet the CDA 
training criteria. They may 
also need to present instruct- 
ors with a clear description of 
these criteria in order that 
they may„ use them in their teach- 
ing. The expertise of the A UC 
staff may be a valuable help to 
instructors. In addition , since 
instructors may serve as advis- 
ors on LAT (Local Assessment 
Tqam) meeting for trainee assess- 
ments f they will need. ? support 
and information about* the over^ 
all assessment procedure and 
particularly, the advisor 1 s role . 

8 . Plan and conduct workshops on 
various CPA-related toptics 
for trainees/ Head Start ad- 
ministrative and/or super- 
visory staff/ and college 
personnel. 

Area-wide and state-wide 
, workshops held periodically 
should help those involved to 
better carry out their respons- 
ibilities through increasing 
understanding of the CDA concept 
and through the sharing of skills 
and information. Workshops 
should be planned with the 
needs of the participants in 
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mind. The needs may be ^ 
assessed informally - /S 
through the site visits,^or 
determined more formally 
through written assessment 
and participant input. In 
practice the entire UC staff 
including field-coordinators 
hold one large statewide r 
workshop -and one or more 
area-wide and/or cluster 
workshops (^ee Appendijc^-^f 
for sample programs and 
agendas) . Workshops 
require careful planning . 
UC staff cooperates to 
plan and carry out the state- 
wide workshops which involve 
participants from all four 
4reas ©f the state. Area- 
wide workshops are the res- 
ponsibility of the UC staff 
in the particular area where 
the workshops are being held. 
Every grantee is given ample 
opportunity through these 
workshops and other means, 
to become informed about the 
CDA credential and the CPA 
training\opportunities that 
are available. 

9. Mai/ntain on^going com- 
munication with grantees 



ana. 


institutions 


regard- 


ing 


all relevant 


aspects 



of the CDA contract. * 

On-going communication 
with grantees and colleges 
is essential in order to 
carry out the work of the 
model. Local Head Start 
programs and calleges need 
to know current information 
about the CDA National Cre- 
dentialing Program, the re- 
quirements df'the contract 
at different stages, and news 



about future workshops, new 
materials^ available, etc. 
Ideally, the UC staff should make 
weekly contact with each program 
about the progress of trainees* and 
any difficulties encountered. 
Communication, whether by phone, ' 
writing, or in person, is^ cru- 
-cial to successful model imple- 
mentatidril 

Another aspect of training 
that is very important and 
should be incorporated rinto the 
workshops is that of orienting 
college' personnel to the Head 
Start program --its goals, 
philosophy, and structure. This 
orientation nay help to develop 
better communication and rapport 
and a pontinuity of experience 
for the CDA trainees. 

10 . Assist grantees in ob- 
taining non-college-based 
training from other teaching 
staf - 

Although the primary thrust 
of' the Model is to provide 
college-based training, it is 
v/ithin the scope of - the Mod^L 
to assist grantees in obtaining 
nqn-college-based in addition 
to or instead of college-based 
training. There may be some 
potential trainees v#io cannot 
enroll in college classes' be- 
cause they do not have high 
school diplomas. But, while 
a diploma is required for col- 
lege enrollment, it is not a 
requirement for the CDA creden- 
tial. These staff members cdtl 
still receive training on a 
non-credit basis. However, 
fnost grantees encourage staff « 
to" obtain their high school 
diploma (GED) so that they can 

* 
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attend college for. their 
credited training. The 
college route has proven, 
by and large, to be the 
most efficient way for * 
grantees to provide their 
staffs with training. 

11. Accept grantees, re- 
quests* for training 
slots and assign 
available slotg, taking 

" . into account the overall 
needs of all grantQgs as 

" well as the contract 

limitations-. * . 

Each of the fcjmr RTO 
areas is allotted an equal 
number of training slots, 
based on the contract's 
total allotment for the year. 
Grantees in each area, after 
assessing their needs, for 
•CDA training, submit a re-, 
quest for the desired number 
of slots. The UC staff is 
then responsible for alloca- 
ting slots to each grantee. 
Every effort is made to 
grant the requested number, 
but when the total requested 
is greater than the, total 
allotment, decisions are mkde 
based on the following factors: 

— Number of CDA's already ''' 
on the local program 1 is 
staff in proportion to 
the program's needs. 

— Number of training 
slots allotted to each 
local program in prece- 
ding semesters as com- 
pared to pther programs. 

--Amount of funds available to 
accommodate additional 
1 trainees . 



For the three years that the 
UC-CDA Modal has' been in oper- 
ation, total grantee requests 
have exceeded the number of 
slots allotted in the contract. 
In the first year,, there were 
30% more, trainees enrolled than 
the minimum required spaces al- 
lotted because of the dropouts 
that inevitably occur. 



In . the second contract 'year, 
funds were reduced by 50%. But 
the majority of trainees who 
enrolled the first year had not 
, completed their training pro- 
gram, ; and wgre carried over 
through the second year. This 
made for a 96% enrollment over 
the contract minimum require- 
ments. To follow through with 
its commitment to : i;he trainees, 
the UC accommodated the over- 
enrollment by shifting funds 
out of other budget categories 
to pay for tuition and fees. 

By the third year, when the 
most trainees were exiting the 
training, the contract funds 
werje brought back up to nearly . 
first year levels, and there 
were only 12% more trainees en- 
rolled than the contract re- 
quired. The chart on the next 
page shows enrollment trenhs 
over the three-year peiriod. 

While the practice of ex- 
ceeding the numbers of trainees 
required by the contract off- 
sets any serious attrition that 
occurs, it has its drawbacks as 
well. Large numbers of trainees 
seriously limit the amount of 
personal contact the UC field 
coordinator can have with in- 
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STATE-WIDE ENROLLMENT 



Fall 1978 through Spring 1981 



Enrollment 
Semester Required by contract 



Actual 
Enrollment 



Approximate 
% Over ■• 



Fall 1978 
Spring 1979 

Fall ,1979 
Spring 1980 



360 
3J60 



180 
180 



Fall 1980 
Spring 1981 



340 
340 



UC 
»edf 

V 



dividual trainees. There^ 
are also great demands on 

allege instructors if they 
ai^e to give adequate fldld 
supervision. While: the UC 
field coordinator irtay neec 
to guide some, programs 
more closely than others, 
it has^een possible to 
accommodate larger groups 
of trainees when the UC 
staff has worked closely, 
with the local CDA super- 
visors. In this manner, a 
reasonable amount of over- 
enrollment (10-20%) can be 
handled successfully. 

Smaller rural programs '* 
often do not have a suffi- 
cient number of trainees 
at one time to "make" a 
class. A minimum of ten to 
twelve persons is usually 
required by colleges, to 
justify a class. This has' 
been resolved by the fol- 
lowing: 

: Two or more grantees 
combine their trainees 
so 'there is a suffibient 



413 
470 



31% 



262 

284 V* . 



9-6% 



350 
386 



12% 



V 

, number . \ 

Colleges advertise the class 
to the child care community - 
(Title XX, pxivate day care, 
etc.) and Head Start staff 
assist in recruiting stu- 
dents . 

Cluster courses (seminars) 
one or two weeks long are 
developed so that grantees 
can participate. ^ 

1 2 . Work cooperatively with 
other UC and RTO staff to 
carry out effectively the 
requirements of the contract. 

Successful implementation of 
all aspects of the Model re- 
quires teamwork from all staff. 
The field coordinator a is re- 
sponsible to the RTO director. 
Staff meets regularly (as _ 
needed tfut # minimally, once a 
month) with the project director 
in order to plan, share infor- 
mation review tasks and time- 
lines, coordinate schedules , and 
write joint reports required by 
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the contract. Needless to' 
: say, good communication and 
cooperation, are vital to an 
effectively functioning team. 




r' 

rf 



) 



66 



ERIC 



49 



CHAPTER VI ASSESSMENT OF CDA INTERNS 




The .ultimate success of the 
UC-CDA effort in Texas will be 
reflected in a significant 
increase in the total number 
of CDA's in Head Start class- 
rooms across the state. 
Therefore, while training 
remains the primary focus of 
the UC-CDA Resource Model, the 
attainment of CDA Credentials 
by trained individuals is the 
best indication of successful 
training. 

A Summary of the CQA Assess- 
ment Process ^ 

At a certain "point during 
training program (to be 
£;4ermined by trainee and 
ial CDA coordinator or the. 
instructor), the trainee-will 
submit an enrol lment' form to 
the CDA Natipnal Credentialing 
Program office. (See 'Appendix 
L for address and Appendix H . 
for copies of all appropriate 
forms*. Also see Chapter IV 
for another discussion of this 
process. ) The Child Develop- 
ment Associate-National Cre- 
dentialing Program office will 
respond by sending the candi- 
date a packet of materials 
which includes an application 
from. Tlie candidate returns 
the completed application to 
the CDA-NCP office. as soon as" " 
all members of the Local 
Assessment Team (LAT). have 
been selected. "A ten dollar • 
* ($10) fee must accompany the 
application. After this is 
received, reviewed, and 
accepted by Lllfcr National of- 
fice, a LAT packet of -materials 
which, contains instructions. 



and materials for each of the 
LAT members, is sent to- the 
candidate. y Each team member 
reads his/her materials . 
thoroughly and begins the clata- 
collection needed for the team 
meeting. When all the infor- 
mation has been gathered, the' 
candidate submits *a readiness . 
form suggesting a .date when the 
CDA-NCP representative can visit 
the candidate for assessment. 
After the actual 'assessment 
takes place, th£ Local Assess- 
ment Team sends all the assess- 
ment materials to the national 
office and makes *4±s recommend- 
ation to the CDA-NCP When the 
materials and recommendations 
have been reviewed, the CDA-NCP 
decides to award or deny the 
credential , and the candidate 
is notified within six weeks. 



UC Staff Role 

Consortium staff helps in 
the assessment process in a 
variety .of ways. 



Traoking Intern Progress 
The progress of each candidate 
through the system will be re- 
corded by UC staff on a chart 
in the RTO office beginning 
with the enrollment step and 
ending with the receipt of the 
credential by the CDA, (for 
sample tracking chart, see 
Appendix E) . This procedure 
requires that UC staff 'call 
the .Head Start programs fre- 
quently and inquire specifi- 
cally about each trainee. His/ 
fier progress will be recorded 
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and the UC staff will help 
wh'en the trainee has .problems . 
Calling' the CDA National > y 
Cr^dentialing Program Office 
on behalf 'of , the- trainee, 
clarifying a step* helping • 
him/her get. necessary forms 
and information,, are a few 
things that the 'UC' staff can 
do to. helpC -.Frequent com- 
munication may' also' help to 
. prod", and >to encourage trainees 
to persist with the process 
and obtain the credential . 
Many seem to need that gentle 
nudge. 

The Local Assessment^ffeam 
Meeting 

The responsibility of the 
UC staff is to acquaint can- 
didates with the Local 
Assessment Team (LAT) Meeting. 
Knowing in detail what tran- 
spires at a LAT meeting helps 
to put the candidate, advi- 
sor, and especially the 
parent/coittmunity representa- 
tives, more at ease. These 
three individuals are all 
members of the team. The 
fourth and final member is 
the CDA-NCP representative, 
who participates only during , 
the actual assessment". The 
team may want to use two 
companion films, Toward " 
Quality Care" I & II , produced 
by the University Research * 
Corporation or they may 
role play & LAT meeting in 
order to ease anxieties about 
assessment. 

In rare cases, the UC 
straff member may be asked by 
the trainee to < serve as ad- 
visor on thje LAT. The staff 



member c,an do *so under the ' 
following conditions':. . r 

If worklpads- permit the 
staff member to i fives t the - 
;. time require^ »to. do 0 the 
• job - well • 

If the staff member meets 
the requirements prescribed 
by the CDA National * Cred- * 
entialing Program Offipe. 

It may be more desirable to 
encourage trainees to ask a , 
qualified local person to serve 
as advisor because this advisor 
would be readily available 
while at the same time a de- ■ 
pendable source of support to 
the intern throughout the train- 
ing period. See Appendix H for 
further information about the 
• LAT meeting. * 

Additional Assessment and 
Training Issoies 

UC Field Coordinators are 
continually asked about LAT mem- 
bers 1 roles , responsibilities, 
and qualifications, as well as 
about field supervision itself. 
Some of these issues are dis- 
cussed in the following para- 
' graphs-. 

1. The Advisor on the Local 
Assessment Team 

The advisor is one of the 
four (4) members who sit on the 
Local Assessment Team Meeting. 
His/her responsibilities and 
role are very important to the 
entire assessment process.' Be- 
cause of the many questions 
that come up in the field about 
J advisors, this section will 
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attempt* to clarify their 
•qualifications and respon- 
sibilities .t 

According to the CDA 
National Credentialing Pro- 
gram policy, the definition 
and qualifications for the 
Advisor are as follows 
(quoted with permission 
from REP REPORT , October, 
l v 978)l ' ~' 

The advisor is a profess- 
ional in the field of Early 
Childhood Education or 
Child Development .with 
both formal academic pre- * f 
paration and actual work 
experience as a child 
care worker in a child 
care or child development 
center. 

Minimum professional 
requirements are: 

A. One (1) year of work 
experience in child $ e 
care/child development 
center working direct- 
ly with a group of 
children as their pri- 
mary" caregiver. 

B. A degree in either 
Early Childhood Educa- 
tion or Child Develop- 
ment from an accredited 
institution. 

OR 

At least four (4) courses 
in either field from an 
accredited institution. 

The academic requirements 
may be waived by two (2) 
additional years of exper- 
ience in a child care/ " 
child development center 
working directly with a 
group of children-, as their 



primary caregiver, one (1) 
year of which supervised and' 
one (1) in*which the person ' 
served as supervisor of other 
caregiving staff. 

The advisor must be familiar 
with local requirements and 
standards of child care cen- 
ters serving children aged 
. . 3. 'to 5, years. She/he must 
be aware of the program at 
the candidate's center as 
well as of the needs of the 
community and its phildren. 

The advisor agrees to have 
developed a professional re- 
lationship with the candidate 
prior to the assessment. 
This relationship should* be 
of a minimum duration of 
twelve (12) weeks of active 
work with the candidate,, > 
whether accumulated in the<\ 

' - "3 

past or formally begun at the 
time of the candidate's entry * 
into the system. The relation- 
ship implies that the Advisor 
has or gains knowledge of the 
"candidate's past experiences, 
attitudes, and abilities as a 
child care worker. Moreover", 
the Consortium '(now the CDA 
National Credentialing Program) 
expects the advisor to provide 
individualized advice and 
-guidance about Jier/his - work 
with children to the candidate 
while she/he prepares for the 
assessment. 

The advisor agrees to formally 
observe the candidate at least 
three (3) times during the 
period of the professional re- 
lationship and to complete the 
Advisor's Report Form summar- 
izing her/his observations and 
describing the candidate's. 
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growth over- the period cpv- 
ered. 

The Advisor agrees, to parti- ¥ , h 

cipate in the Local Assess- ■ . . 

ment Team meeting when it . is : :* ' : 

scheduled. • . J| 

The Advisor maintains her/his 
impartiality during the pro- 
fessional relationship . In 
order to assure this, she/he 
can assume all functions or 
roles in the center or com- , - 
munity except the role of 
•o-worker in the same room 
with the candidate during 
the assessment process. • 

The advisor must not have a 
child or other relative under 
the direct supervision of 

t:hn ^andi.date. 

In addition to the quali- \ 
fications and responsibili- 
ties delineated by the CDA- 
NCP office, the UC staff 
recommends strongly that the 
advisor possess the counsel- 
ing skills necessary to guide 
the candidate. Also, it: is 
essential that the Advisor 
have good observation skills, 
for he/she will need to ob- 
serve and record behavior of 
the candidate. A good ^under- 
standing of and sensitivity 
for the general Head Start 
philosophy and fos the can- ' 
didate's individual program 
are also valuable. 

The CDA candidate selects 
his/her Advisor . ' The choicer 
must be raade early in the 
process and certainly no 
later than the point at 
which the candidate submits 
the official application to 



.>'., 52 

the National Office. The 
Advisor's name must be on the 
application. The' Advisor can 
be anyone, who meets the above . 
qualifications and can invest . 
tjtie tiitfe ' necessary to c^arry ; 
out the responsibilities*- . It , 
is especially important that 
tHe Advisor develop and main- : 
tain a professional relation- / 
ship with the candidate . Ofifeen, 
that relationship is the key to 
the candidate 1 s successful 
assessment and credentialing. 

There have been some problems 
in finding qualified people to- 
serve as Advisors especially in 
rural areas, and more especial- 
ly Advisors for the bilingual/ 
1 bicultural assessments. Trainees 
will "need assistance in securing* 
an Advisor; the UC staff and the 
CDA National Credentialing Pro- 
gram Office may help, especially 
in areas where choices are lim- 
ited. 

2; The Parent-Community Repre- 
sentative 

The parent-community repre- 
sentative is another member of 
the Local Assessment Team (LAT) . 
The person filling this role is 
from the community where the 
center is located. The respon- J 
sibilities and qualifications 
of this member are not as detailed 
as those of the Advisor. Fewer 
problems or questions arise in 
the field regarding this posi- 
tion, and there is no need to 
describe the role specifically, but 
the reader may refer to Appendix 
T for a list of the responsibi- 
lities and requirements of the 
parent-community representative . 

3. Field Supervision 
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An area of the- Model that 
requires continual attention 
is field' supervision. '.Var- 
ious factors have" made this 
aspect M'f training difficult. * 
Whereas every institution 
does provide some fj-eldf^ 
supervised instruction I &h the 
CDA training criteri'a re- 
quires,, it has seldom been 
5ff% or more of the total in- 
struction time, another cri.- " 
teria requirement. Reasons 
for this include (1) large n 
caseloads (often 20 to 30 
students per instructor) , 
(2) widely scattered and dis- 
tant places of work that one 
instructor must cover, (3) 
"" : J:he field supervisor has 
other responsibilities which 
take priority, (4) travel 
money is limited, and (5) 
field supervision has simply 
not jpeen previously identi- 
fied as a need. 

Because of these inter- 
fering factors, college in- 
structors and program person- 
nel have had to be creative 
in accomplishing the required 
field supervision. Where it 
has been possible, the col- 
lege instructor has done it 
ail. Where it hasn't 5f 
arrangements are usually 
worked out between the col- 
lege and the 'local progranf 
where the educational coor- 
dinator or other qualified 
person is approved by the 
college to assist with the~ 
field supervision. College 
approval is required so that 
proper credit can be granted. 
In such cdses, the class 
instructor and the field sup- 
ervisee -work very closely 



together in order to provide 
coordinated and meaningfully 
supervised experiences for 
the trainee in- his/her place 
of work, But in cases ^here 
this arrangement exists"/ the 
instructor 8 is still required 
to make a minimum of one visit 
per; month tq each trainee's 
center. The balance of the 
supervised experiences can be 
done " by the approved program 
person. 

There may be cases where no 
qualified person is available 
locally to assist the instruc- 
tor with fielc^ supervision. 
Then, the college is re'spoasi- 
ble for meeting * this criteria 
by hiring additional staff and/ 
or lightening the instructor 1 s 
load, to enable him/her to do 
the field supervision „ Through 
careful, tactful negotiations, 
often involving arrangements 
for renumeration for travel 
costs, adequa-te arrangements 
can usually be made. t 

/ . Field-supervised experiences 
|an be provided for trainees in 
a variety of ways. The in-; 
structor does not have to be 
bodily present for all of the 
50% time required, though she/he 
must be there a significant 
amount of the required time. 
Trainees may be given guided 
assignments to carry out in 
their classrooms which involve 
other co-workers . For example, * 
a trainee may be assigned to 
read a story to a group of 
*" children and be observed by the 
director, educational coordina- 
tor, ;or a fellow teacher who 
uses' an observation scale (see 
Appendix I). If possible, the 
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trainee should be given ver- 
bal feedback about her/his 
performance*. The trainee 
can later discuss the 
assignment with the instruct- 
or. 

Another possibility can be if 
to m#ke a\ tape recording of a 
"certain assigned activity 
carried out by the trainee to 
be turned in to the instruct- 
or for evaluatior*. Whenever 
possible, vidfeotafoe equip- 
m^at could also be used. . . 

^P^t certain times instruct- 
ors can group trainees toget- 
her at one qenter and* do de- 
monstration and observation 
"activities, with several 
trainees in their'own or 
another's classroom. Also, 
it should be kept in mind 
that even though all trainees 
must be Observed in their own 
classrooms, .the amount .of 
time can conceivably vary 
with each individual trainee 
according to his/her assessed 
level of skill and competence 
in 'the classroom. This takes 
into account the criterion of ' 
individualizing the training, 
according to trainee strengths 
and weaknesses. 

V For example, it is possible 
that a trainee may perform 
very well in. the classroom 'but 
may lack the theory and know- 
ledge necessary to reinforce 
that performance. While 
competence in the classroom is 
determined by thorough obser- 
vation by the instructor, in 
meeting the needs of this 
trainee the instructor may 
spend less time in field sup- 
ervision and focus instead on 



helping the trainee acquire a 
theoretical understanding of 
what he/she is v already doing. 
It would be important to help 
the trainee articulate his/her 
knowledge since this vjrill be 
required of him/her dipring^ the. 
official assessment. The visits 
to- the classroom by the instruct- 
or, may then be minimal (minimum 
is 50% of total training time) 
and more t^me can be devo'ted to 
understanding theory. 

In other cases, \he reverse 
may be true. A' trainee may 
have adequate theoretical know- . 
ledge and information but may 
lack the abilities to , apply 
them. yere the' instructor 
would do well to provide many 
practice or performance activi- 
ties with ample feedback to help 
the trainee gain competence . 

By and large, the 'trainees 
fall, .somewhere in the middle in 
regard to their skills and 
knowledge. And generally, the 
50% academic/50% field-based 
training guideline is a sound 
one for the majority of 
.. trainees,. / To- achieve this , moat 
colleges offer one course 0 fpr 
* lecture/academic experiences 
and an accompanying field-based 
course for equal credit. Some, 
colleges offer academic courses 
with lab/field-supervision built 

in. , * v > v 

• v V- 
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.* cllAPTER VII THE TEXAS 

Head Start staff who are 
involved in CDA training 
have the opportunity to earn 
the Texas UC Certificate of 

ining as wel 1 as the CDA 
Credential. This Certifi- 
cate is an additional recog- 
nition of competency bestowed 
by the Texas University Con- * 
sortium on trainees who meet *s 
specified UC criteria. 

The nature of the certifi- 
cate fits the high standards 
and requirements already be- 
ing demanded of the CDA' in- 
tern for the CDA Credential.- 
Thus, little; if any, addi- 
tional work or ef'fort will 
be required of the intern. 
The acquisition of the certi- 
' f icate will result ,in an even 
stronger statement 'concerning 
the .* training^ and demonstrated 
competence of the trainee.' 

A precedent for the Texas 
UC Certificate of Training 
was set in the summer of 1980 
whqn, the UC presented special 
certificates to those indivi- 
duals, who had^ completed UC 
training 'and would have been 
assessed the spring and sum- 
mer, df that; yeaj^ if the CE)A 
Consortium had''iP>t / closed 
do\jni .because of "'government 
contract problems. Although 
no systematic criteria were ' 
a'pplied in selecting the 
recipients of first-time 
certificates, they were to 
have completed the college- 
based training provided By 
the UC-CDA Resource Model 
and would have proceeded to- 
ward CDA assessment if / the 



UC CERTIFICATE OF TRAINING 

'CDA Consortium had been open. 

Needless to say, /tfhe re- 
cepients of the certificate 
were elated about the recogni- 
tion of their effprts at the 
state7wi.de Head Start pre-ser- 
vice workshop in August, 1980. 
In fact, -the certificate was 
so well received that a deci- 
sion was ,;made to continue the 
practice but . to strengthen the 
certificate by requiring a 
UC specified process of docu- 
menting and confirming compe- 
tency for the award. Other 
factors affecting the decision 
to award a UC Certificate- were 
such things as the apparent 
trend to decentralize activity 
from national to local levels 
and the need to make more 
efficient use of scarce re- 
sources. 

It bears mentioning, how- 
ever, that this process does 
not currently differ substan- 
tially from what is already 
required of the CDA trainees 
and is not meant to compete - 
with or detract from the CDA 
Credential in any way. The 
attainment of the UC certifi- 
cate does, however, require . 
„ validation by the University 
ppnsortium through use!;of the 
UC's own forms use'd in assess- 
ment and documentation proce- , 
dures; 

The UC Certificate Assessment 
Process 

• v . ' 

<>.The UC Certificate assess- 
ment process, -includes aperies 
* .much like the CDA assessment 



Training 



and 



Credentialing 



STEP I 



Trainee Selection 



Parties Involved 
Trainee 

Head Start Career Development 

Committee (Local Grantee) 
UC Staff 



Hole 

Self-decision ajpout CDA training 
screening; counseling regarding 

strengths and weaknesses 
Support; guidance; 

information regarding CDA , 
• training and the CDA credential 



STEP II 



Training Progam 



Parties Involved 
Trainee 

College Instructor. 
UC Staff 



Role 

Commitment; persistence in com- 
pleting training 

Training; guidance and counseling; 
training in needed areas; Advise- 
ment for possible advanced study 

Support; guidance; training and 
assistance 



STEP III 



Assessment & Credentialing 



Parties Involved 
Trainee 

1\ 

College Instructor 
Head Start 9 Supervisor 
Parent-Community Rep . 
?UC/staff 

CDA-NCP Office- 



. Role 

Commi tment; preparedness ; 

follow- through with the 

ere den tie 1 ling process 
Support; information; preparation 

for -.possible participation in L^T" 
Support; preparation for and 'pos- 
■ sible participation in LAT 
Preparation for and participation 

in* LAT ' * 
Information; '* liason with CDA-NCP 

national office on. behalf .of 'a 

trainee ' 4& 

Information; assessment!^ award of 

credential . .; £ 



STEP IV 



, Advanced, Study 



Parties Involved 



CDA (Person holding & credential) 



College Instructor 
Head Start Staff 



Role * 

Self -Decision; commitment to further 
s tudy 

Suppo rt ; -counseling; guidance 
Support; guidance * 



Illustration \7: Training, i assessment and credentialing ^process 
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process. The requirements M 
for some of the steps, how- " . * 
ever, may be streamlined to 
increase efficiency and cost 
effectiveness without com- 
promising quality and credi- 
bility. See illustration 8. 

Qualifications for P^iffeons 
Participating In the Texas UjC 
Local Assessment Process (LAP) . 



5 . Must be able to conduct the 
required observations. , 



Three parents: 

1. Must currently have, or 
have had a child in the 
Candidate's classroom for 
at least six mbnths. 

2. Must be willing to be 
available for an interview 

♦by the UC Representative 
on assessment day. 



,' Have been ^olunteers in the 
Candidate 1 £ classroom a 
minimum of eight hours. 



Professional Person: 

'1. Must have a degree in 
early. childhood or child 
development, or have, 
24 course units in early 
childhood or chilli develop- 
ment. 

2. Mi;st have two years exper- 
ience working with child- 
ren in a child develop- 
' ment program, one- of the 
two/ years as a teacher. 

3.. Must bd trained by UC in 
the assessment process, 

4. Must be available for in-' 
terview on assessment . 
day. 



The UC Representative : 

1. Must be a member of 
UC staff. 



2. Must be knowledgeable of the 
CDA. competencies, functional 
areas, and behavior indica- 
tors . „ 

3 . draining and experience in 
early childhood or child 
development preferred . 

4..' Must possess observation 
and interview skills . 

Assessment Requirements 

Official UC documents exist 
far the following procedures: 

1. Candidate application for 
assessment and credentialing . 

2. Interviews for parents, pro- 
. fessional person ,' Director^ 

and the Candidate.. 

3. Reviewing for the Portfolio. 

4. Observation of the candidate. 

'5. Recording the UC review 

committee 1 s final decision ! 
regarding the award. 
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CDA CREDENTIAL 
Ste?».I - Pre-Entgy 

1. Candidate submits an enrollment 
?o m. 

2. Enrollment Jam is screened for 
elgibility. 

.3. Candidate nail ad an application 
pa cleat containing an official 
application torn, a Local Aasess- 
mtnt Team Guidelines Handbook, 
and a Portfolio workbook. 

Step II r- Application 

1.. Candidate aubotite CDA-HCP appli- 
cation with $20 foe. 

2. LAT members names are included 

on the application* the Advisor ' 
and the Parent-Community Sepre- 
sentative, also the names of tiie 
Program Director, and a fellow 
co-worker. 

3. Proof of training ii submitted. 



TEXAS 'JC CERTIFICATE OF TRAILING 



(This step is eliminated or combined 
with the application step.) 



Candidate submits L'C application 
form .■ v 

Mamas of five individuals other 
than the candidate to be in- 
volved in the Local Assessment 
•Process are included in the ap- 
plication, three parents who have 
volunteered in the candidates 
classroom, one, prof eaaional per- 
son who meets the L'C qualifica- 
tione, and the Director. 

Proa 
recor; 



f of trsmihg nof necessary; 
rd on file witn the L'C. 



tep til 



Intake and initial Assessment Act 



1. Local Assessment Team members 
collect their inf ormation>e}o be 
-sad at the LAt maetir.gyPo take 
place assessment day: J 
--Parent-CarTUimty Representative 
•iiatri butaa. collects and tabu- 
lates th«&parent opinicn quon- 
tionneireSJ makes :«itten- obser- 
vation :c car.diaate» 

— The Advisor rakes at least 

three 2-nour written observations 

of the trainee working with the 

children, in a classroom. 

— The Candidate prepares the 

portfolio. 

2.. Lat members become throughly 

fapilar with the Guidelines LAT 
Handbook during the time. 

?teg IV - A3sessme.it 



All LAT members have .completed 
all data-gathering is required 
by the guidelines and are avail 
able on'assessnent day to part- 
icipate in the LAT meeting. 

The/CDA-KC? aasignes its repre- 
sentative to be cr.e fourth ten- 
ber of LAT. 

The CDA-:;CP ?.ep. observes the 
candidate for a minimum of 3 
hours m tne classroom wi-th 
children. The Sep. conducts 
an interview with the candi- 
date and then participates in 
tne LAT meeting with the other 
three, members. 



A . CDA-NCP issessmen t procedures are 
followed during tne LAT neeti.ig . 
At the conclusion of the meeting, 
all a3sessment materials, except 
the oortfolio. are mailed to the 
CDA-i;CP office. 

3 tep 7 - \ward ' . ft 

1. The Cda-"CP reviews all assess- 
ment materials submitted by the 



The persons involved in the Local 
Assessment Process ' LAP ) have 
the following. responsibilities: 
--The professional person must 
do at least /three written ob- 
servations of the candidate in 
the classroom. - 
— The Candidate develops and 
completes the Portfolio as re- 
quired by, CDA. 



2. Individuals in the LAP will be • 
railed a letter explaining 
their role and responsibilities 
during the LA?." 

1. All LAP participants will be 
amiiable on assessment da'/. 

2. The Texas 'JC will send its 
authorized representative to 
conduct tne assessment. 

3. The Texas UC Rep. will interview 
the 3 parents -./nose names were 
submitted on the application. 
He/she will interview the pro- 
fessional advisor and review zhe 
written observations... The' 'JC 
Sep.. 'vili review tne portfolio 
using the appropriate form. The 
?.ep . will observe the Candidate 
in the classroom and document 
her/his perfo rma nc e in writing. 
Ke/3he will .interview the Candi- 
date after the observation . 



and considers the recom- 
mendations of tne LAT. 

If all is in order, the Candi- . 
date is notified within six 
week3 concerning the Credential. 



ILLUSTRATION "flZZ: 
"ATE PROCESS. 



A COMPARISON BETWEEN TFJ 



The "JC Rep . aubmi ts all dacumen- 
tation zo the CC review committee: 
he/she nakes the r -commendation 
concerning the award . 

The "C review rcmnittee decides 
concerning the award (based on 
all the dccunentation j and noti- 
fies the candidate within two 
weeks. 

CDA PROCESS AIO TKZ '.JiC CERTIFI- • 



78' 



60 



APPEf 



Texas University Consortium 
T Child Development Associate Resource Training Model 

for Head Start 



DIRECTORY OF TEXAS HEAD START PROGRAMS 

FEBRUARY, 19 81 

• ■ \ 



Central Texas Area . . . . . . . . .1 

North Texas Area. . . . , 4 

South Texas Area. ; „ ..8 

West Texas Area V. / 11 



Mary. Tom* Riley, Ed. p.. 
Director 'Vv-; \ 



In. 



CENTRAL TEXAS REGIONAL TRAINING OFFICE' 

; ' F14H Year Head Start* 
, ) 



GRANT NAME/NO/ACYF> CK GRANTEE EXECUTIVE DIRECTOR / HEAD START DIRECTOR 







— ^= * ; j. , 




SOUTH PARK JSD 


.'MR bANlElL CLARK 


MRS CLAIRE -COLLIER ''} 




. 6CH129 


/, SOUTH PARK ISD. 


SOUTH PARK tSDY 




ACYF CR: 


'.' 1025 WOODRQW 


*V 9 1025 WOQDROW k 


■ » 


JEANNIE DARNELL 


BEAUMONT TEXAS . 77705 


BEAUMONT TEXAS 77Z05 





GALVESTON COUNTY 
COMMUNITY ACTION 

Council im 

H-5301 ACYF CR: 
JEANNIE DARNELL 



MS JUNE ROSS 

GALVESTON COUNTY COMM ACT 
P 0 BOX 3206 \_ 
GALVESTON TEXAS 7 7550 
(713) 744-6,348 



MS LESLIE BARGSLEY P 
INC f GALVESTON COUNTY COMM ACT INC 
P 0 BOX 3206 ' . 

GALVESTO^ TEXAS 77550- 
(7X3) 744-6348 



ALABAMA-COUSHATTA 
TRIBAL .COUNCIL ' '-S^'i 
H-5169 
^VCYF CR: 
JEA^ftl E DARNELL 



MR ROLAND PONCHO 
ALABAMA-COUSHATTA COUNCIL 
RT 3 BOX 640 
LIVINGSONT TEXAS 77 35L 
(713) 563-4391 



J 

MR TRUETT POWERS / 
* • ALABAMA- COtJSHATTA COUNCIL 
RT 3 BOX 640 
LIVINQSTON TEXAS 7/35,1 
(713)* 563-4391 ■ 



.GULF, COAST COMMUNITY 
SERVICE ASSOCIATION' 
6C53 
ACYF CR: 
JERRY STOVER 



MR GEORG^E FLANNIGAN 

"Gulf" coast comm- Assoc 

6300 BOWLING* GREEN " 
HOUSTON TEXAS 7*021 
(713) 748-4410 



MRS RUTH. MARSHALL 
GULF COAST COMM ASSOC 
4902 SAN JANCINTO * 
HOUSTON TEXAS 7 7004 
(713) 522-8200 



e"Con6mic action 

CO]$[M]jfTTEE OF THE GULF 
COAST H-5330 
ACYF CR: 



MS MARILYN SIMS - ^ 

EAC OF .GULF COAST 
P Q BOX 389 
BAY' CITY TEXAS. 77414 
(713) 245-6901 



MRS HELEN WRIGHT 
EAC OJ GULF COAST 1 
P 0 BOX 1685 . 
BAY CITY TEXAS 7 741-4 
(713) 245-2551;- 



COMMUNITY COUNCIL OF 


MR ELBERTO . SANCHEZ' 


— — — — ; : — — -r - 

MRS kARJORIE CHAMBERS 




SOUTH CENTRAL TEXAS * 


COMM COUNCIL OF SO CT, TX 


COMM COUNCIL OF SO CT TX ? , 




H-6330' . 


430 MILL STREET 


205 E WE INERT . , 




ACYF CR: 


NEW BRAUNFELS TEXAS 78130 


SEGUIN TEXAS 78155 




JEANNIE DARNELL - 


(512) 625-7591 


(512) 379-2663 \ .* 





s. PARENT/ CHILD 


MS BLANCHE RUSS * 


• * 
MS ADELINA .FRITZ . \ 


6C107 


.PARENT/CHILD INC , r ' 


PARENT/CHILD INC 


ACYF CR: 


P'-O BOX % 9 31 3 


P 0 BO.X 9313 


/ . ALFREDO fllJERTA 


SAN ' ANTONI^TEXAS . '* 7 8204 


SAN ANTONIO TEXAS 78204 . *' ^ ... 




(512) 2 26*- 62 32 * . ' 


(512) 226-6232 k / *. 
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GRANT. .NAME/NO/ACYF CR GRANTEE EftECUTWE DIRECTOR 

ECONOMIC OPPORTUNITY MRS MARY BRANDESKY 
- DEVi CORP OF ATASCOSA,., EODC OF A>/ K AND W COUNTIES 
' KARNES AND- WILSON . 100 *S SECOND ST/P 0 DR C* 
" COUNTIES ^ ; iitf. • , '.KENEDY "TfeXAS ^ 78119 
• B-5071 ACYF CR;, . / \ ,(512)' 5.83-2258 . 

Alfredo huerta ' 



heAd^ start director 



MRS MAtfY^BRANDESKY 

EODCOF A', K AND W COUNXIE? 

100 S -SECOND ST P 0 DR C 
KENEDY TEXAS, 78119 

(512) 583-2258 X 



T 

CITY OF VICTQRPA/DEPT 
COMMUNITY AFFAIRS 
6C7 - z& 1 



% ACXP CR: 



ALFREDO HUfijl.TA^.^TlT?' 

CHILD INC .*f \* 
6C3 • ; ^ 
AGYF '.CRY . . . 
JEANNIE DARNELL. 



ms i>eGgY schaeser Acting) 
city $>f victoria 5 

.•P *0 gOX- 2142 * ( . . v 

•VICTORIA TEXAS ;7^%01?V * , 
(513) 573-2401 EXT ;55 ' 



• MR JAMES STRICKLAND'' 
CHILD INC . 
'818 EAST 53RD ST* 
AUSTIN TEXAS* 4 7&751 
(512) 451-7351 



COMMUNITY ACTION INC 
OP HAYS CALDWELL &, , 
BLANCO COUNTIES 
H-51'85 
ACYF CR:. 

JEANNIE DARNELL 



Ms o^eliaj vasqS^z 

COMM ACT INC '.- V. 
P 0 BOX 644 - ' 

SAN MARCOS TEXAS 78666' 
, (512) 392-6658 



. COMBINED - COMMUNITY 

ACT . • . ;v , 4 * 

H-5513 < * 

ACYF ,CRV \ . ",. 

JEANNIE DARNELL : ; 



1$R< STEVE QUITTA / " " 
' COMBINED. COMM ^ACT 1 ^ 

P 0 BOX. 75 3 ' \ '- 

SMITHV-ILLE TEXAS 78957' 
. (512) '237-3684 * * 



- WILLIAMSON BURNETT 
■ \ COUNTY OPPbR', INC 1 

• H- 52.36*., \ , 

• AjGYF CR: ■. . ' 
JEANNtE DARNELL 



MR^'jRAWLElfcH eIlIOTJ ' 

>williaMson.-bMn?tt INC 

P BOX 740/ . - V .. .. 
GEORGETOWN 'TEXAS ' 7 8626 • 
(512) 863-2200 V. , ! 



A & CONSOLIDATED 

• schools " n 

•tf-5550 ' v : . 
< ACYF G.R: \ • ' # \ 

" JE/frtNIE. DARNELL* 



MS JOYCE HYAK . 
CITY OF VICTORIA 
P 0 BOfy 2142 x to 
VICTORIA TEXAS 77901 
'(5 12) 578-1508 



MR JAMES STRICKLAND 
CHILD INC , 
818 EASf' >SRD ST \* 
AUSTIN TEXAS 78751 
X512)' 451-7361 



9 - A, 



MRS AURORA tfODRIGtiEZ . 
' COMM ACT INC 
P 0 BOX 644 

-SAN MARCOS TEXAS 76*666 
(5.12) 392-1 16 1^ EXT- 42 



MR DAVID KERN f 
COMBINED COMM ACT 
P 0 BOX' 75^3 • 
SMITHVILLE TEXAS 78957 
(5,12) 237-3684 " 



MRS FLOGENE 'EBELING 
WILLIAMSON .BURNETT ^NC 
V 0 BOX 740 • 
GEORGETOWN TEXAS 78626 
(512) 863-2200 or 52 7-4495 



DR. H.'R* feURNEJT < ' \ 
A & M CONSOLIDATED* / 
JERSEY- & ANDERSON* STREETS; . 
COLLEGE STATION TEXAS" 77840 
- (713) 696-889 3- ■ 



MS* PHYLLIS, PERKINS 
.A & M CONSOLIDATED § 
JERSEY & ANDERSON STREETS 
COLLEGE STATION TEXAfS ' 7 7840 
' (713) .696-8893', (Xcc to Ex. Pi) 



V. 



V. 



ERIC 
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GRANT NAME/tjO/ACYF CR , GRANTEE EXECUTIVE DIRECTOR 



HEAD START DIRECTOR 



. BRAZ^ COUNTY""* . 

' COMMUNITY ACTION 
\ COMMITTEE* 1 * - 
V I*-j6024, 
: yACYF c£: 
JEANNIE DARNELL 



mr dale marsico 
brazos County comm act 
>413 varxsco- building 
bryan texas 77801- 

(713) 7?9-7443 



'MRS SUNI DANIELS HART ' 
BRAZOS 'COUNTY COMM ACT 
413 VARISCO BUILDING 
BRYAN TEXAS 77801 
(713) 779-7403 



WHARTON ISD 
H-5648 
ACYF.CR: 
ALFREDO HUERTA 



MR JOE URBANOVSBKjY. ' 
WHARTON ISD 
P 0 BOX 1240 
WHARTON TEXAS 77489 
(71?) 532-5881 or 2922 



MR JOE URBANOVSKY^ 

WHARTON ISD * 

P 0 BOX 1240 

WHARTON TEXAS 77488 ' 

(713) 532-5881* ,or 5880 or 2922 



COMMUNITY PLACING . 
COUNCIL OF BRAZORIA 
COUNTY ~6C 17 
ACYF CR: 
ALFREDO HUERTA 



V 

MRS EVELYN MOOR^ 1 % MRS EVELYN /MOORE 

COM^ PLANNING OF BRAZORI^yBo . COMM .PLANNING OF BRAZORIA CO 
1103 SOUTH VELASCO •/ ' <"^tf ll03 SOUTH VELA SCO - 



ANGLETON TEXAS 77515 
(713) 849-1881 



^NGELTON TEXAS 77^15 
(713) 849^1881 



VEST ORANGE-COVE 
CONSOLIDATED ISD 
,H-54G5 
ACYF'CR: 
JEANNIE DARNELL 



MRS MYRTLE RICHARDSON 
WEST ORANGE-^COVE ISD 
P .0 BOX' 1 107 
ORANGE TEXAS. 77630 . 
(713)-886-4462 



MRS LUCILLE 
WEST ORANGE -i 
P'O BOX 1107 
ORANGE TEXAS 77630 
'(713) 886-4462 



BROUN 

;W SD 



A & M .^CONSOLIDATED 

•SCHOOLS (SUMMER 

GRANTEE3 

H-5550 ^ „ 

ACYF CR: 

JEANNIE DARNELL 



DR U"R BURNET 

A & M CONSOLIDATED ^SCHOOLS 
JERSEY & ANfiERSON SfREETS - 
COLLEGE . fjjjjSbN- TEXAS 77840 
(713) &9^3893# ' - 



HEAD START DIRECTOR 
BRYAN ISD 
2200 VILLA ROAD 
BRJfAN TEXAS 77801 
(713) £22-4535 
. 823-5441. 



LIBERTY -IS% (SUMMER 

GRANTEE)/ 

H-53^45 * 

ACYF CR: 

ALFREDO HUERTA 



MR M jL ^LEONARD •„ * 
LIBERIA asb ' ' 
2525* GRAND >■ 
LIBERTY TEXAS J75J<£ . 
(7131 336-3581 



T 

MR E L COX " 
LIBERTY ISD 
2525 GRAND 

f LIBESlTY TEXAS 77575 , 
(713) 336-3582 k 



9 
9 



'J 



S'. 



7* 



82 



"v.'---: . > 



*--.V: 



ERIC 



,NORTH TEXAS REGIONAL TRAINING OFFICE 
■ -^all Year Head St&rt * * 



|/^T NAME/NO /ACYF CR QRANTEE EXECUTIVE DIRECTOR 



ilEAD START DIRECTOR 



• 1?6faHAM INDEPENDENT 
■/ SCHOOL DISTRICT 
H-6C4 ' % 
ACY^QpR; 



JOYCE PRICE 



MR BOB HILL 
BONHAM ISD 
P 0 BOX 490 
BONHAM TEXAS 7§418 
(214) 583-5526 



MR Z W TROUT 
B'ONHAM ISD 
*P';0 BOX'490 . , 
BONHAM TEXAS 75418 
(214) 583-5526 



TRI-COUNTY COMMUNITY 
ACTION INC 
H-5097 
ACYF CR: 

JEANfilE DARNELL ! _ 



MS MELBA RODGERS ' 
TRI-COUNTY COMM ACT 
322 SHE^BYVILLE ST 
CENTER TEXAS 75935. 
(713) 598-2476 



TRI-COUNTY COMM ACT 
115 ELLIOTT ST 
QENTER "TEXAS. .79535 
(713) 598-5350 or 2470 



COlfflUNITY SERVICES 
INC 

H-5481 
ACYF CR: - 
/ " ALFREDO HUERTA 



MR JEROME VACEK 
COMM SERVICES INC 
P 0 BOX 612 ' : ' 
CORSICANA TEXAS 75llO 
(214> 874-:5697 



* ECONOMIC OPP AD VAN 
* ; CORP OF COTTLE FOARD 
' V HARDEMAN AND WILBAR- 
: -' *GER COUNTIES 
V ,v H-5238 ACYF CR: , 

t ■ . Joyce price- * 



,MRS RUTH PAUL- 
'cOMM SERVICES INC 
P 0 BOX 612 

CORSICANA TEXAS 75110 
[ (214)^2-2401 



MR FELIX W TAYLOR 
EOAC OF C F H W COUNTIES' 
P 0 BOX 546 15 E CALIF ' 
: CROWELL TEXAS ' 79227 . 
<817)'684-45H y 



MRS GENEtL . MATHERS 
EOAC OF C *F H W COUNTIES 
f>*¥BOX 546 15 E r CALLF 
CROWELL TEXAS 79227 
(817) 684-L571 



i\\ DALLAS, COUNTY 

COMMtfNITtf ACTION 
\ COMMITTEE INC • 
^081 t 
„ ACYF /CR: % \ * 
■ ; [ EARL \lCtiARDSO». t 



m 

MR arVK JFLOYD 
DAlLAS^lJNTY COMM INC 
2208 MAIN ST 
DALLAS, TEXAS 75201 
- (214) 742-2500 



MRS ^ANDA SMITH 
DALLAS COUNTY "COMM INC 
2208 MAIN SX^TH 'FLOOR 
DALLAS TEXA^P 7520], r 
(214) '742-7851 " \ ■ 



DALLAS PARENT ' CHILD 
• CENTER r • 



IBID. 



* ' MR GLENN BAGLEY , 
DALLAS PARENT CHILD 
-285a SINGLETON 
.' DALLAS TEXAS - 75212 ■/ 
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CK^. NAME /NO/ AC Yf CR , GRANTEE - EXECUTIVE DIRECTOR HEAD START DIRECTOR 



DETROIT ISD 
H-5170 
ACYF CR: 
JOYCE PRICE 



-fjfa& COLEMAN STANFIELD 
-^DETROIT ISD 

P 0 .BOX 219 ■ :/ V 
■ > DETROIT TEXAS . 75436 



\ 



MRS^ NANCY BRIGHT- - 
DETROIT tSJ> 
P : 0 BOX 219 ■ 
DBTROIT 'TEXAS 75436 



' t t 

DAY CARE AS SN OF FT 


— — — ■ : — '■ — is 

MR JOHN WIDNER 


* ' S* - x : 

MRS GWENDOLYN G&AGG e . - 




* ' WORTH AND TARRANT 


DAY CARE- OF FT WORTH AND V 


DAY- OA RE" OF FT WORTH- AND 




COUNTY. 


TARRANT " ' 


TARRANT \ •'. % . j; ' • . . 




H-6C21 


2807' RACE ST i 


*1819 HEMPHILL ST~ . ' ' ^ * 




ACYF CR: 


FORT WORTH TEXAS 76111 


FORT ^ORTH TE*AS ,76110 
(817). 921-3604 ■/ 




,;. joyce; PRIQE 


(817) 831-0374 " 




* S RUSK-CHEROKEE 


. • ■. « 
MR JAMES ELLIOTT 


MRS FAYE WARMS LEY 
RUSK-CHEROKEE * s " 1 




COMMUNITY ACTION 


RUSK-CHEROKEE 




PROG RAH INC 


BOX 1107 . ■ - 


~> P O'.BOX 1843 




H-5533 


.'HENDERSON TEXAS 75652 


JACKSONVILLE TEXAS 75766 




ACYF CR: 


-(214)" 657-6503 , 


(214) 586-357.7 




ALFREDO HUERTO 








%\ 

i\ COMMUNITY ACTION \)F 


/ 

MR GUY RUSHING , 


A • " 

MRS CHARLOTTE STOKES 




NACOGDOCHES, INC 


COMM ACT OF NACOGDOCHES 


COMM ACT OF NACOGDOCHES 




H-5239 


P 0 BOX 925. 


P 0 BOX 925 




ACYF CR: * 


NACOGDOCHES. TEXAS 75961 


NACOGDOCHES TEXAS 75961 




' JEANNIE DARNELL *~ 


(713) 564-82&1 


(713) 564-1142 





CAUSE 
H-5503 
ACYF CR: 
JOYCE PRICE 



INQ 



MR A R KAMPSCHAFER 
CAUSE .INC 
BOX 438 : . 
HILLSBORO TEXAS 76645 



■SUE KUYKENDALL , " 
CAUSE INC 
BOX 438 

HILLSBORO TEXAS 76645. 



EAST T^XAS HUMAN 
DEVELOPMENT 
H-5295 V 
ACYF* CR: 
ALFREDO HUERTO 



MR| TOM MCCLURG JR 
e'tx HUMAN DEV CORP ■* ' 
P 0 BOX 1343' V 
MARSHALL ^TEXAS 75670 
(214) 938-66:00 r 



GAIL BEIL " ' 
-V TX HUMAN DEV QORP 
'P 0 BOX 1343 

MARSHALL, TEXAS 75670 
- (214), 938-6600 > 



PALO PINTO COMMUNITY MR JIM METCAIf ■ 

SERVICE £ORP~ ' PALO PINTO- COMM , 
lrt-5'J53 314 N W 4TH ST * 

ACYF CR: * MINERAL WELLS TEXAS |6° 67 * 



JOYCE. PRICE 



(817) 325-69 



MS PAT CRABTREE 
4 PALO* PINT© COMM * 
RT. 3 BLDG.367 * * Vj v ' &k * 
MINERAL' WELLS' TEkAVs 7606».' 
(817) 325-7861' ] V* , 



% 

\* : N 



•3-* 



■ * ^ • 



V 



.-.V. . 



V .U? v 



ERIC 
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GRANT -NAME/NO/ACYFCR 



TERRELL ISD 
H-5583 
ACYF CR: 
JOYCE PRICE 



^GRANTEE 

> ~ - ' 

MR raUMAlJ WELCH 
TEitRELV - 
21-2 VTSIGH 
TERRELL TE&VS *"* 
(214)^563-7504 



EXECUTIVE DIRECTOR 



HEAD START DIRECTOR 



0 

7516CT 



DR' JOHN MCAFEE 
TERRELt ISD - . 
P 0 BOX* 778 
TERRELL TEXAS 75160 
(214.) 563-2746 



COMMUNITY ACTION I . 
RESOURCE SERVICE INC 
H-5f96 > . \ - 
ACYF^ CR: / ■ • . 

JOYCE PRICED yv* : 



V 

, ECONOMIC OPPORTUNITY. 
ADVANCEMENT CORP OF 
PLANNING R££iflON XI 
H-5059 ACYF CR: 
JEANNIE DARNELL *L 



MH OSLEY COOJK^ • 
COMM ACT INC ^ 

15*10 plum-, 9^ 
texarkana texas 

(214) 794^3386 



75501 



' MR LINDELL HAttLEY 
COMM AC 1 ?; INQE* : ^ : : 
15 10 PLUM ST : . 
TEXARKSNA TEXAS 7550 1 
T21^)/7^4^33J36^ 



" MR» THURMAN DORSEY 
EOAC "OF. 'PLANNING REGION £1 
932 NORTH 9TH ST 
WACO TEXAS . 7^707*; , ' 
(8i7) 753-0331 ' ; 



HUDY LOPEZ . ...J * 
EOAC* OF PINNING ^REGION XI 
932 NORTH 9TH ST 
WACO TEXAS - 76.707 : 
(817) 753-5324 of 0331^' 



COMMUNITY- ACTION 
OF WICHITA FAtLS 

' AND NORTH TEXAS 
AREA •, ■ 

, H-5321 ACYF 6r: 

: JOYCE PRICE 



MR ANGUS THOMPSON, 
COJMM^CT. OF WICHITA FALLS 
AND NO TX > 

^602 BROAD ST . ' 
WICHITA FALLS TEXAS 76301 
(817) 723-81-86 



MRS ^CLARISSA SUMMONS 
^C^MM .ACT* OF WICHITA FALLS 
' AND NO' TX " 

"602 BROAD ST .'. ° ^ 
WICHITA FALLS TEXAS /76301 
(817) 723-8186 



. COMMUNITY COUNCIL OF 
*CASS MARION. AND 

MORRIS COUNTIES INC 

H-5356 'ACYF CR: 

PAUL.MCSPADDEN 



MRS MYRTLE W FREEMAN 
COMM. COUNCIL OF C M^M INC 
P 0 BOX 427 " *\ 

LINDEN TEXAS' 75563 
(214) 756-5^6 - 



MRS lk WANDA DANCY 
COMM COUNCIL OF C M M *INC 
106 MILLER ST 
ATLANTA *£EXAS 75551 
(214) 796-41-18 



^PLANO,ISD ; 
r.H-6042 / ; 
ACW .CR: ' 

• joyi^yjijcE* 



BR' H WAYNE HENDRICK SUPT 
PLANO' ISD 

1517 AVE H • ' , . 
P^ANO TEXAS 75074 
(214) 424-5602 ' . ' 



mS:vMAR^^OSSf'ER . ' 

1517 ^VE ' H V^. ' 
.PLANQ T&XAS V7.5074 
C2 14) 4^56Q^y 



TYLER ISD - 
. . H-5314 . * 
** ACYF CR: r . 
• fEARL RICHARDSON 



DR BILL CARNES SUPT 
TYLER ISD . , 
BOX 2035 s 1 
TYLER TEXAS 75701 ; 
(214) 595-3481 



1: 



mrs em>4 "; 

•'TYLER XSD 
BOX 2035 •/y 







\Vx TYLER TEJj^S '--7570,1 
(214) 595-10^1-- 



'»4 • 



•v. . - . 



ERIC 
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GRANT NAME/NO/AC YF-gfR GRANTEE EXECUTIVE DIRECTOR 



HEAD START DIRECTOR 



TERRELL ISD ^SUMMER 
GRANTEE) * 
H-5583 J 
ACYF CR: 
JOYCE PRICE 



MR DAN DOUGLASS 
MR TRUMAN WELCH 
TERRELL ISD - 
P 0 BOX 19Q • 
TERRELL TEXAS' 75160* 
(214) 563-2161 



DR JOHN /MCAFEE 
TERRELL ISD 
P JO BOX 778 ' ' '? 

TERRELL TEXAS 75160 
(214) 563-2746 



MR J0HN GtfYER 



^ ^NTQN-ISD^SUMME-R . 

' ° - ''GRANTEE) uenxun ±i>uv^ 7 

> ^h-5416 .... V 1205^^ 

9 ACYF . CR: 5416 _ • DENTON TEXAS' '76201 - 

(£17-). 387^6 151 *r. 



MRS MARILYN ROBERSON . 
," : DENTON 1 LSD, > ~V,-' . 

5 .p05 UNIVERSITY DR WEST 
, CENTER LOCATION: ^ ' « 

:rt-" JEFFERSON' D&VI5 ELEM SCH * 

500. N WOOD ST. 
'. DtNTON TEXA& \ 76201- 
* * (81.7), 362r| 



m NORTH TEXA£ . COMMUNITY MR E F CARSON "* 

ACTION COR? (SUMMER " NO . TX 60MM ACt T . 

GRANTEE) ' . ' • . DRAWER L Mg\ ■ \ ' . 

H-5609- ... % u SMJtT JO. T^MST - ' 

ACYF CR: % . i ; '* \ 

JOYtE PRICE \" *\ " 1 X; * 1 




* MR JOE PA 



SQU$ 



ANDrDORTHEA 



* ' Nfltop *#^M ACT;.'... 

gA:f§T JO TEXAS 76265 



NORTH tAMAR 'I Sty (SUM- MR ROY C f CHADWICK? 
MER QRANTEE) ^ NORTH LAMAR. ISD. J 

H-5340 ■ "V ; - / P 0«BOX 6§; 
AdYF CR:- ' POWDERLY " TEXAS 75#73 

' JO Y^E- PRICE \ . 



(214) .785-5613^ 



MR ROY. C, CHADWICK 
NORTH LAMAR ISD . , ' 

P -0 BOX 68 % - >../. • 
, POWDERLY TEXk§ '- 75475 * 
- (2r4)^Z85~56^3 * • . '. ^ f 



... r * .j .... ,;• ■ 




Kr > 





ERIC 




SOUTH TEXAS REGIONAL TRAINING OFFICE 
Full Year HJfiad 'Start • 
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GRANT NAME/NO/ACYF CR GRANTEE EXECUTIVE DIRECTOR * 




SJART DIRECTOR 



SAN FELIPE DEL RIO 
CONSOLIDATES ISD 
H-6Q41 * . 
AGYF CR: . 

ELDA TREVINO BRAD- - 
SHAW ,. . t .. .. 



MR SAi4 EVINS.,SUPT * 
DEL Rio ISD 
DEL RIO TEXAS 78840 
(5127 775 T 9561 : 



MR ELOY MUSqfUiZ ; >; 7 
DEL RIO ISD . # '*\* 
JlEL *I0 TEXAS^ ,7§840 

~£XT 222 



. COMMUNITY ACpON ' f 
* XC5RP OF SjOUTH TEXAS . 
1-6079 •■'>" 
•AGYF CR: 

ELDA TREVINO BRAD- 
. r SHAW . * , , 



MR GONZALO CHAPA JR 
COMM ACT CORP OF SO TX\ > 
306- E MAIN P 0 BOX 182(J Ji 
ALICE TEXAS 78332- # , 
(512) 66^01.45 



MR L* V VILIAREAL 
•COMM ACT CORP'jfl^SO TX 
306 E" MAIN P <X *1820* 
ALICE TEXAS ,78332 •■ ■ 
(512).£6>-01^ • 



- CAMERON AND WILLACY^ 
i COUNTIES PR£JE£TS^* 

INC - * 
• ,H-5165 

^ACYF CR: 

**ELDA TREVINO BRAD- :V " 

NUECES COUNTY. 
;^1MUNIT¥ : AOTIpN * 



MR o PEDRO . GRIMALDO 
CAMERON "AND WILLACY 
940 WASHINGTON SUITE 204 
BROWNSVILLE' TEXAS 78520 
(512) 546^163^ 



/ MS MANUELA R^NDON ' - . ■ .", 
CAMERON AND WILLACY . ^ 
": 940 WA^HINGTOtf SUITE 204 
• .BROWNSVjpfcE JEXA^ 78520 t 
(5l2)-«6-ai63 



AGYF CR ft > 
ALFREDO %JE^TA 



MR ROBERTO ^falXLAR ' \ m V MR ROBERT AGUILAR - u 

NUECES COtfifal»MM ACT ~ * NUECES COUNTY COMM ACT 

*3l05 LEOPARP '5DITE 1 - 3lb5 LEOPARD SUITfi 1 / 

CORPUS CU8*&TI^ TEXAS '78408 CORPUS CHRISTt TEXAS '7.8.408 . 
(512) -MW*fll' ■ : '±r ■ (512) 883-7201 



CBMMJNITY SfiK^lcES • 
AGTOCY OF FRIG ^ 

• LftSftLLE AND DIMMIT? ^ 
' CODNTIES. ' 

-H-5()60 AGYF CR: 
ELDA' TREVINO. -BRAD- y 

• shaw , ; ; - s 



"1 




MR DAVID. '.0|Hf V. - ' ' MR RENE HERNXNDEZ . 

COMM AflENC^Plt. i V COUNTIES ; COMM AGENCt OF F-'f D COUNTIES 
P 0 BOX'. 488. " P 0 Bpr 488 

t CARRIZ(> SPRING? TEXAS '78834 vCARRIZO SPRINGS TEXAS 78834 
^512) 876-5219 . #-7 # < A 12^ 876 r 3493 ^ \ 

. ^ .. . . 




o 



69 



GRANT NA*fE/.NO/ACYF,CR < GRANTEE« EXECUTIVE DIRECTOR 



HEAD START DIRECTOR > 



* » 

LAREDO-WEBB COUNTY 


MR. OSC^t CHAVEZ^' . ' 
LAREDO IJbB COMM ACT ; 


, \ 

■ 'MS SYLVIA MARTINEZ 


■ COMMUNITY ACTION 


LAREDjjO WEBB COMM ACT . 


f . * COUNCIL • .* .' 


P 0 BOX 2125 :\ ■ " 


P .0 BOX 2125 ' ■ 


H-0929 - % 
. ACYF CR: ' " ™ 


LAREDO TEXAS'/ 78041 


, LAREDO TEXAS 78041 


(512) '722-0021 > 


(512) 722-0021* * ^ 


EDBA TREVINO BRAD- 






SHAW 







z 



COMMUNITY ACTION - 
COUNCIL OF SOUTH ' 
TEXAS ' , ' ■* 

.H-5025 J . V 

'ACYF CR: < * 
ELDA TREVINO BRAD- 
SHAW 



Mfc FRANCISCO* G ZARATE 
*COMM ACT COUNCIL OE SO TX 
P 0 BOX 14 ... . 
RIO GRANDE CITY TEXAS* 78582 
(512) 487-2585 



t 



MS ADELA GUERRERO 

COMM ACT COUNCIL 4 OF SOTX 

P 4D*BOX 14 / • 

RIO" GRANDE CITY TEXAS* 78582 

(512) 487-2585 " V " 



SAN PATRICIO COUNTJ,. 
' ^COMMITTEE ON YOUTH ^ 
, "EDUCATION AND JOB 
< OPPOR / * ^ 'J 1 
• H-0823 ACYP CR:~ ' ' 

ALFREDO HUE^TA ' .'.V," 



MR PEDRO G RODRIQUEZ 
SAN PATRICIO OPPOR . 
Ill NORTH ODEM AV£ 
J SINTON TEXAS 7838?" 
'$#1-2) 364-4800 



MR .DAVID MALDEZ. 
SAN PATRICIO* OPPOR , 
111 .NORTH ODEM. AVE 
'SINTON TEXAS - 78387. 

(512) 364-4290*' 

*> » • • 




< COMMUNITY COUNCIL OF . MR' JOSUE GARZA ' * 

■ SOUTHWEST ?TEXAS INC' •'♦COMM COUNCIL OF $0 WT TX 
- 4 H-5263 * 

"aCYFCR: '. 
u ELDA TREVINO BRAD- ' 
-'/SHAW _ c - ' J 



DRAWER 1709 

UVALDE TEXAS^ 78801 

(512) 2^8-7502 



MR JULIAN BERMEA ■ 
COMM COUNCJL. OF <SO W 
DRAWER' 1709:" '■' 
UVALDE .TEXAS 78801- 
(51*2) 27,8^,7502 N 



X> 




UGL^0&S ISD 
. H-509lfe.; . 
V ACYFVCR> m 
ELBA^ TREVINO BRAD-" 



JAM£S LEHMAN 
EAGLE PASS (SD 
V ,0 BOX 1409. 
EAGLE PAj^ JEXA5 
(5i2) 77T-iJ81 



— 

78$ 



2 



MS EVANGELINA RIVERA > 
EAGLE -PASS I?D ' 
P Jp BOX" 1409 . > 
EA(jLE PASS TEXAS 78852 
(5,12) 773-5f81 . • ' - ^| 



COJLONIAS DEL VALL£ ... i MR^AMANCLO ;CHAPA JR %s * 

inc - , / ^ coloniasVdel v^lle "inc. y 



g &CH124 
•**. ACYF CR 



* - ^107 W 5TH ST. 



_ / , / a * , SAN JUAN TE^AS 78589 ' 

: v Mlfc ARREDofapP ' ' . .=> I5l2)„ 38 j-0706. — ; V 



MR RUDY ZAMORA 
ffc0L0NI4S". DEL VALLE'lftC. 
10> 
SAN 



07 W fiTU ST ' ; £ V — * 

iAN JUAN ^TEXkS ; 78589* V " 
512) i 383-tf706" V" ' \ [\ T- • 
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» GRANT; NAME /NO /ACYF CR * GRANTEE - EXECUTIVE, DIRECTOR •. ' HEAD > START DIRECTOR 



3EE COUNTY C A-' A 
200 SOUTH ST MARY 
BOX 1540 

ACYF CR: 6CHL28 ' 
ALFREDO HUERTA 



R4jJL, MEDINA ' 
200 SOUTH ST MARY 
BOX 1540 

SEVILLE TEXAS 78102 
'(512) ,358-5530 ; 



ROCKSPRINGS ISD (SUM- 
MER GRANTEE)' ' 
Hr546 3 

ACYF CR: - 
IJEANNIE DARNRLL * ' 



MR -JOE W CONNgLL SUPT 
ROCKSPRINGS ISD _ 
P 0 BOX 157 



4' 



ROCKSPRINGS TEXAS 
(512) 683-4686 



78580 



.JOE BEN AV IDES - ' 
200 SOUTH ST MARY 
BOX 1540 

- BEEVILLE TEXAS 78102 
(512) 358 5530 

MR JOp W CONNELL ' 
ROCKSPRINGS ISD 

0 BOX 157 m 
f^CKSPRINGS TEXAS 7^8 8 80> 
12) 683-4686 : 




* L SAN DIEQO ISD (£UM- 

■; ' MJLR GRA-iitEE) 



/ 



MR MANUEL SOLIZ 

" SAN DIEGO ISD. 

*609 LABBE AVE 
SAN DIEGO TEXAS 7 8334 
(512) 279-3343 = 



MR k|LTp^FRISENSHAN . 
•SAN DIEGO ISD 
609 JABBE AVE 
SAN DIEGO TEXAS 78334 
(512) 279^253^^., 



-.4. 



% .3 



40 



. 4 



4 

■ v? j 
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WEST' TEXAS liEGIONAL TRAINING OFFICE 



Full Yeaf: Head* Start ; 




GRANT NAME /NO/ ACYF CR ' GRANTEE EXECUTIVE DIRECTOR* 



HEAD START DIRECTOR 





f tf^AS _ PANHANDLE 


: i - ■ ■ ■ ■ 

* • 

\ MR ARGUS BURNETf 


MR CONNALLY : 




" COmUNITY AGENCY 


• TEXAS PANHANDLE CAA 


REGION XVI EDUCATION * 




H-5537^ 


P 0 ; ,BOX 32150 


P 0 BOX 30.600 . \ 




AgYF' CR : 4 


AMARILLO^TEXAS " 79102 
(806) 37^2531 


; AMARILLO TEXAS 79102 * 




ELDA TREVINO BRAD- 


(806) 376-5521 ■ 




SHAW 


* 



TAYLOR-- COUNTY 
COmiTNirY ACTION 
. H-5410 f • - „ 
a: . ACYF CR: 

JOYCE PRICE 


MR KENNETH DEC^ARD 
TAYLOR COMM ACT ' 
720 PINE ST - 
-ABILENE TEXAS 7?601 i 
(915) 673-5785 * 


MRS MONA* j^NES 
TAYLOR* COMM ACT 
520 N. 9TH ST 
• ABILENE TEXAS . 79601 
/ (915) -67 3.-5748 \* ' . 


* • » 


BIG SPRING ISD- . 


- ; MR HAROLD BENTLEY 


. DR sf EVE*MORGAN 


: w 


H-5206; 


BIG SPRING fSD. 


BIG SPRING* ISD 




ACYF CR: 


1107 N W 7TH ST" 


. * 1107 N W 7TH ST 




EU>A TREVINO BRAD-*' 


BIG SPRING TEXAS 79*720 ... 


BIG SPRING "79 720 " 




SHAW' 


(915) 26J--6721 


(915) 267-6721 . 





♦CENTAL TEXAS 0££PR 
INTC r * 
H-50477 
ACYF CR: . 
JOYCE PRICE 



MR. MI&E ijJNIGA 

CENTRAL 7 ' TEXAS OP? OR . INC 

gOX 820 " 

COLEMAN JEXAS 76834 
(915) 625-4167 



MS QEBIA DELA ROSA 
CENTRAL TEXAS OPPOR INC 
BOX 820 » 
COLEMAN , TEXAS. 76834 
(915) -625-4167 ; 



EL PASO COMMUNITY 
ACTION PROJECT BRAVO 
INC ' " : 

H-5005 
ACYF CR: 

GLORIA LA FUENTE 



'MR IRVING *GRAY 
EL PASO COMM ACT 
l i ?16 N PIEDRAS ST 
' EL PASO TEXAS 79903 
(915) 566-6711 



MS MARY SHELDON ACTING 
EL PASO COMM ACT 
716 N PIEDRAS ST 
'EL PASO TEXAS '79903 
(9,15) 566-6711 

4r - 



FREDERICKSBURG CHILD 
DEVELOPMENT AGENCY 

ACYF CR: 

alfred'o HUERTA . 



MS CONNIE ERICKSON; 

^.FREDERICKSBURG CHIU)'DEV *. 

' V 202*W TRAVIS / ' - 
FREDERICKSBURG TEXAS > 78624 
•(512) 997^5438' . • . 



MS CONNIE ERICKSON . ' 

FREDERICKSBURG CHILD DEV. 

20*2 W TRAVIS ' . * 
ri FR^DERTcifeBURG TEXAS 78624 
. (512) ^97-5^33v 



; 7 
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GRANT NAME /NO /ACYF CR : .GRANTEE -EXECUTIVE DIRECTOR. 



HEAD - START DIREC TOR" 



JfEST TEXAS' OPPOR- 
' WUSlTIES-INC ^ 
T ?H-5508 r *- v 

' ACYF CR£ \. i ' 

GLORIA '"LA FUENTE ' 



•x 15RS- JA&ET EVERH^ART, ' 
r OPPOR INC V #1 

V BOX 96/ * : 

^AMESA TEXAS 79331 
(806) . 872^06 



MRS-VIOUf MOJflCA 
WT TEXAS pjPPOR INC 

IAMESA TEXAS " 79331 
(806) 872-2352' 



SOUTH -PLAINS ' 
CQWlimiTY ACTK)N INC 
H-5487/ ' ■ 

ACYF CR: . / 

DELORES DRAYD EN 



.MR HOWARD MADDERA 
SOUTH PLAINS COMM A0T 
BOX 610 411 AUSTIN 

XfiVELyVND- TEXAS 7 9$ 36 

■' (806) 894-3649 \ 




LUBBOCK ISD 
6C9/ 

ACYF CR: 
CAROLYN HAKE 



MR- WARNER SIMS 
LUBBOCK- ISD 

: 1628 l«9fH ST ^ 
' LUBBOCK. TEXAS 79401 - 




MR WAL^k REED 
SOUTH PLAINSCOMM ACT 
BOX 610 j4Ll^bSTl^j£ 
LEVELLAND TEXAS .A 
>(806) 894-3649 « 



MR' ARLEE 'JACKSON 
V LUBBQ£K ISD ■■. ' 

. 1*628 10TH ST ANNEX BLDG 

LUBBOCK TEXAS 79401' 



MIDEAND ISD 

£-6994 *' 

ACYF pR: - 

ELD A TREVINO BRAD- 

SHAW 



^ANUEL CARRASCO . ~ . . 
MIDLAND ISO / * ' S> 

ASSISTANT .SUPT OF SCHOOLS 
702 NORTH "N" v . " 7, 
MIDLAND TElXAS. 7*9701 



• MS BEVERLY IHINGER 

* MIDLAND ISD 
702 NORTH. "N" . * . 
MIDLMD TEXAS 797Q1 4f 

#'(915) 6^3-6 Hfl' /V '*V, 



GREATER OPPOR- 
TUNITIES OF THE 
PERMIAN BASIflglNC 
H-5616 ACYF CR: 
ELD A* TREVINO BRAD- 
SHAW 



MRS BETTY CARTER * 
GREATER OPPOR OF PERMIAN 
BASIN 

P 0 BOX 3922 

ODESSA TEXAS 79763' ' \* ■ 
1915) 33Q-3373 



MRS BETTY CARTER 
GREATER OPPOR OF PERMIAN 
BASIN 

P 0 BOX 3922 ' 
ODESSA' TEXAS 79763 
(915) "333-3373 ■ 



HILL COUNTY COMMUNI-* « 
tY ACTION ASSOCIATION 
H-0907 ^ £ -v 

ACYE CR: : ; . 
ALFREDO HUERTA*- 



~ **MR/FRED WITTENBURG 
HILL COUNTY COMM ACT ' 
908 W COMMERCE BOX 846 
SAN^ SABA TEXAS 7687 7 
(9t'5) 372-5167 
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MS ALICE JANE ALLEN 
HILL COUNTY-COMM ACT + 
90.8 W COMWffcCE .BOX 846 
SAN SABA JEX&S ' 7687 7. 
(915) -372^5167 , ~* 



TOM GREEN" COUNTY 
COMMUNITY ACTION 
AGENCY * 
4-55X0 
ACYF CR: - 
JEMNIE DARNELL . 



MR JIM MOHLER V - / 
TO>J GREEN COMM ACT 
P 0 BOX 2 749 
SAN ANGELO TEXAS 76903* 
. (91$} 653-2411 



MR DAVIS EDWARDS ■ " - 
TOM GRENN COMM ACT 
8 15 J* RANDOLPH* 
SAN ANGELO TEXAS 769Q1 
(951/ 655.-1871 




t - 



J} 
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. CgANT NAME/NQ7ACYF 



GRANTEE EXECUTIVE DIRECTOR 



HEAD S^ART DIRECTOR 



MR G D HENRY 1 
SAN- ANGEIO ISD - 
100 MAGDALEN . 
SAN ANGELo' TEXAS 
(§15) 655-5741 



76901 



COMMUNITY 'COUNCIL OF 

REEVES, COUNTY 
,%5365* r 
iACYF CR: ' * 

FLORIA FUEtiTE ' 



— r — r ; 

♦MRS SUSIE ACOST A 
COMM COUNCIL OF REEVES* 
COUNTY * . : ? 

BOX 2096 902 E 1'OTH S£T 
PECOS ' TEXAS 79772 
(915)' 445-3166 



MS ELVA ARREGU£S»- 
COlil COUNCIL OF REEVES 
COUNTY^ 

BOX 2096 902 E 10TH ST 
PECOS TEXAS 79772'- * 
(915) 445-3166 



. ^XONEWALL HEAD 
•START INC 

H-5673 
* AC Y F CR: 

ALFREDO HUERTA 



pastoS Fallen vic . 
' stonewall head^ s$art inc 
Trinity Lutheran^ 'church 
. stonewall* texas 78671 

(512)^44-2479 • ; - . ' 



MS MARGARET MAENIUS 
STONEWALL HEAD ST£RT INC 
TRINITY LUTHERAN fTHURCH' 
STONEWALL TEXAS 78671 ' 
(512) 644*2479 



•r. 
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! Appendix -3 
1 1 1 us tratiojvbf UC/CDA f Cpopera t ing - Insti tu^io 
. ' ■ '. -t .pf HiqheriEducation "* * " •* 



ns 



Legend 

" A- U£/CDA Contractor 

** £jfixas j Tech University) 

r ] A -'UC/CDA, Subcontractors 



(Pan Ajner.itan/Texas ' r—. ~. «^ 
"Southern /" j"" ■ 



Universities) 

Cooperating -Lnsti- 
.tutions for Head 
Start COA Tratning 



I 



*5 



"^0*0^* — North Texas 



West" Texas 



\ 




Notation;* 'See'attached -List of ^oopera'tin^Institutions ofMf$°$r Education 



:l * ■* . 



** v -.' 
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•Appendix B (cqnt'd) 



fisf of yc/CDA Cooperating .Institutions 1978-79 and- ^79^80^ -^ -..*:* 



. . %- . - Name 


Pal> 

1978 


sr.' *pring 
. 197*9 


Fall 
'/1979 


J ' Spring 


- ". 


." **V 1. - Sbuth Plains Jr. College . _ 


v x 


X .il 


: - X 


: - :- . x - 




- 2*. Midland College 


. v x' 


X •■: 




X % 




3 . .GdeS^fc College ' 




K. X 


X 


- X 


■ vr"- 


4. Howard Col lege v 


X - 


-Ax 1 


. ; x * 






fc v ■ 5 . Amarillxx" College • . 






. v • 


X ; 


v 


" *6^-' Cis£0? Jr. College- 


i x 


' x^ 


■ x, 






7. San \Jaricintq Jr." Cojlegfe v 


! *x- 


X 


A * X 


X 


• 


8. ' Austin .Community College 


' . X 


•X 


X 


- * x : 




- A .Victoria College. . 


X 


I X 


X ► 


X 




10. McLennan Community*Callege . ' 




X . 


T 7 


• X* 




11. Wh-arton County J^>'College , . ' 




' ■ ;'X 


—9 




: . 


12. Lamar University at Orang-e * fl \ 


^ ■ * * 


* - 


_ X 


„ : , 




13". Brazosport College ; . 


X 




J> x ' 


X 




.14. . College *of the Mainland 


% x 


• , X 


". «. '.. x 


■•• . * X 




15.* San Antonio College \ 


X 




' -> x 


X- 




• ^ -16. Laredo ^Jj^. College 


X 


x w 




,x 


%* ■ 


17." Pan Amdkan University j >✓•': 


x 


;■ . 


X. 


.. X 

» * 




18. Texas SWithmost College * - J':.-'' 




• «x •- 


■• * .x 






13. Bee .County XoIT-^ege , .- J 




■ ' it x 








20. Del Mar College 


- X . 


■ 


:/ *X 


X . 




? . 21. Vernon Regional Jr. College ft - 






- X i 


X 




22- Eastfield Jr. Qoll^ge 




. 


X 


• * 




• 23. Central- Texas College * . 








, " 'x 




" *■ *" 24. Stephen F. Austin University 


; x 






x • - 




25. Texas Southern University 


x 


X 








26: Lamar' University J&. . f V 


•x 


* x ' 






^ 27. Southwest Texas St^te University 


•/x 


•x 








28-. Texas Women's yniver-sit£ 


. x 


" "■ x 








29v Southwest '.Texa's Jr. College 


X 

~f- 1 — 


V x . 


"4 '• 






3t). Galveston College 




X 








-31.- University of 'Texas- at El Paso 








X . 




• . -'32. Henderson County Jr College ■ - 


i* 1 — 


i 


' * *•* 


.x 




, '.. m 3'5.. J Uni versify of Texas* at Tyler' * v 


* V- 


r ■ 

* 




. . x 


■ 9 . 

1 ~ 




0 - ' 





* * • * . 



1 f A:. 
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;appendii 

f Competency S^gndards 

*' ; „. • - 

/""'Edition ^ ' 

• .. • *.. < 1 : ;.- . 

• - - > ..;=. \: 

' September, 1975 ' 



- ■ ■ > 



_^e>mbet^hcy .StandaiSds are designed for ,use 
* *. :% .)^y^6cjA A^^fesmefii Teams, functioning .Within 
*\ 7.-\^T. - JSub^^l^^n^n t r ^As"soc iA'te , (CDAJ .Consor- 



: 1 r : ^ 



Jhe ICp'rTsQrtiulti T^i^L, not recognize a-ssessment 
6\anf«^*f orned withoutVits authorization- as' valid 



-''Sennits for awarding** the -CDA credential. 



ifiijs* edf tion b;f the Competency . Standards* ytxipsba . ' 
; ^jbV^f)f filial standard. of The Chilvi Development 

Associate CdriSortium, 4 uri't^l Edition -3* is published . 

■ . ■ ■ • • ;. • y - . - ■ 



v. 



•c iate. .Cdnsorti urn; 19 75 - 



* - 7.:1- -. 



Ccyfxyff i'ef tit". »The* Id 'DeVelopntent .A3*9ciate..'( 

\"**TKi\ Wgti§s.Crfeserve3_. • ... , {* . 

4 part- oh t :hisr'«pul^ic^t?ioV'^^ : b ' e reproduced by 
- ^ ^an^-niea^v Electronic or ^ecrtanical , ' inc'J^cji^ig > . 
■" w ' p5ot)dbip^ > • nor trar^sl^t'ed^int^ machine,; language 0 ,\ . 

« - without perraissA.oh vXh v-wt'iting ^f ^qifi ^th^ publisHar.. v 

'/f?o^ect *f undeca^Und^r Grant : ^2?^ D/IJ/O J - / V 
*F.ro^theV*0f f ice of Child ^Dev^lopm^t^ V ' * " — 



:\ V *• " : V';/' -iJep^rti'nent of, He'dith/' EdueatiQn -.and- Welfare . 

• • .'• • • ■: . .' • 

. ' v Permission t© copy granted by:- /9. * . % *' 



' .. 4 • « • y# 
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CDA Cred§ntr.^lling Program ; 



. - Washington/ E3 f .C^. 



^i*^ ■ ' '--> v "7^- .'if'* ^'r^-'-'v -/Sr'- ^+ < ' " . 
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The Child. Development 



) 



. m * The CDA: Consorts 
made" up of 4 2 organ&^M 
vol ved in some pha s^$jM 
development, 'in adc||jt^ 
are concerned with 49 
general . public f . in tl 

A 17 -member Bpai 
and sets its polirc^'fij 
carries out these ?> 



Since its . begin: 
funded '.by the U. S. 
(OCD) } but.it is no 
private; olrganizat 
•of ■* professions wor! 
for children 4 n c h: 
in*- these centers 

The Ccxrisortium 1 s Cr 




/ o 



The process develd^^P; J^Jthe CtD^ 
ing the competence of - ch'u^^fe ^o 
tial Award System- There 'are four disti; 
this assessment stent". It is a team 
anc^-based asses^smfent, a judgment-re f 
a verified assessment. V 



3 

j 



Team Assessment - The assessment is conducted by 
a team of persons, icalled the Lobal Assessment 
Team (LAT) . The', LOT members are the Candidate, 
the Trainer, the Parent-Community Representative 
and the Consortium Representative/ 
' * • - * 

* Performance-Based. Assessment - Each LAT membet 

collects information on the- Candidate 1 s performance 
by' observing the Candidate working with children, 
staff and .par^nts^ 

Judgment-Referenced^ssessment, - The Consortium 
relies on the coordinated hum^n judgment of the LAT 
for its assessment; df a Candidate's competence. 



*1 



Verified Assessment 



To insure the integrity and > the 
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. quali.ty of assessments, the -Consortium 1 insists- that 
every LAT adhere strictly to Consortium regulations. 

\ ~ • . - " =" - ■■: • 

Competency Standards ' 

. * ■ * ■ : - y 

v . This document contains the CDA Consortium's Competency 
Standards. The overall, standard of . competence ■ is expressed 
in the Consortium 1 s. definition of a CDA (see Page* j 4h. Within 
the scope of this, definition, child-development experts have 



identified ijk general kinds of ^competence that a person must 
possess in OTder to work effectively with, yoimg children. r 
For che purposes of assessment , the six Competency Areas have- 
been further divided into Functional Areas 



Functional Alters identify specific aspects of child- 
development programs where competent performance by, a CDA is 
essential. These Competency Standards' give, after each Funct- 
ional Area, 'a definition which is, the standard- that describes 
competent" performance in that area. (It is with these defini- 
tions in mind thit ^fehe LAT menibers collect -their inf otmation. 
and assess i the Candidate.) m 

•Indicators provided by ttje Consortium under each Function- 
al Area are exampleavof • the kinds of behavior which indicate ' 
that a child-care worker -,is performing' competently. Tha 
Indicators are not meant to be a complete list, but rather 
a sampling! These Indicators will change in accord with the 
situation in which the Candidate is working... - * 

jtfhe Consortiums intention is to award the CDA credential 
to p^Fsons" who not only perform competently in* these areas, * 
but ymo also are sensitive to children's feelings, able to 
perceive individuaMty and make positive use of individual 
differences within the group, and committed to building on 
the strengths of the cfrild and his family. 

Using th^ Competency Standards 

. Fo4r* LAT members, the Competency Standards have two basic 
uses: ♦ 

1. Observation - The Competency Standards serve to 

organize each LAT member 1 s observaticpns . Each member 
of the team^.must. collect information on the CandiV 
4 s date 1 s performance in* each* of the 13 Functional 

Areas. / 1 • v 

' 2. Judgment - The Competency Standards are used by the 
„ r .team in reaching its decision about the Candidate's 



v 



'/■■'/ 



competence. - 'The beam ;nenibers study the ^^idate's / 
-performance and: evaluate it, both specifdcally as < 
* | JiV it compares to the standard (definitions ./in each, ..r 
{** 'of the 13 Functional Areas and. generally - as it 

: " , x ' ' compares ' to the definition of a .^DA v / Tq help guide 

! . the team through this process, the Consortium has^ 
• l;| - 3 provided sample Indicators gf\ competence . v 

Interpreting the (Competency Standards? ' , ;■; 

The ConSortitSm 1 s Competency Standards are national ill .'- 
scope . , ; As such,, they have to -be Broad end flexible enough 
to allow for jCfexpal adaptation.^ The mechanism for this Adapt- 
ation is the LAT, " itself . The LAT .interprets the broad [Com- • 

V petency Starfdarda-by determining which Indicators are examples ;. 

} of competent performance in /a particular .situation/ Foj: : v ! 
instance, .in 'settings with, bilingual and/or . bicul tural / cH^ren , 
in settings with Jiai)die append Vhildxen, i<n settings wherVa 
particular - programvphilosophy is followiea), etc.. , the^c 
Indicators will vary/. \ v 'I . • * - ' ";■ ; ;^ 

; Consider/ for^xam^l^;. the/ third Functional- Area,, Lead- 
ing Environment. * Tlxe LAT '^embers 'must first study the. . 
finition of this Functional' Area? ""Candidate selects inatferiaO 
and equipment and. arranges- the ro'orcL to provide an environitfejit 
conducive* to learning .and appropriate ■'■to; .'the developmental' . 
level *b£ the /children . " :. -'jFhen' they must decide what behaviors ~ 
in this particular situafcixpri*, w9uld; iii^icate that the Candi- ^ 
date, ha " ' ^. ^ . . ~ x. - - 

so as 
approp 
group 

In different situations, .' -LATfe v^ould.vifaake use of di 
.Indicators. For 




erent 



instance : 

/ 



Situation 

: — r* — . 

Bilingual/bicultural children-- - 



■V 1 ' Indicator 

_ _ - - - ^Candidate' provides 
material *tha r t 
- ; reflects ±he child- 
ren's language and 
* v culture. 



r 



Handicapped children (with 
impaired vision) ------- 



- - Candidate provides 
variety of mater- 
ials that enable 
le children to \ 




'/■': /' experience with " 

• ; "VvA /f\f- . ■, \ . ' Senses other. '. 'l. : -y 

r- \ r .... . 'V ; ^ .. ■ !|5.'.-. \- V.' . , X than" sight. 0 <,.*£^' 

A particular -program philosophy - - ' - Candia^e provides 

I ; progjrairinied in-.; 

. \ , ' !.. structional mat- 

. ~ I . e rials consistent 

/'■■:■ .j;; 1 - . ( : / . -> with th<j 

; • / 1 ' ' •■ i Millar,, si 

The Competency Standards should be interpreted within 
the context of local community i^eds/ The Competency Areas" 
and the Functional-Area^ definitions will not be altered *f or 
they are the standards/' it is*tttp Indicators .that will differ 
from situatiori , to ;sitfuati©n. The interpretation should not 
be limited tcj/ ; a particular .Functional Area, but should apply 
iij all Funct^/on^l Areas. For instiance, in a bicultural 
'situation, not- only should Home-Center' and Self -Concept be 
interpreted from a bicultural persgective; all 4 '13 of the 
Functional Areas should* be' interpreted from this perspective. ' 



COMPETENCY -"AREA I 



SET \UP "AND MAINTAIN A SAFE AND fi^ALTHY 
LEARNING ENVIRONMENT - /.-' 



FUNCTIONAL AREA: ' Safe 




Def initipn: 
s 



Candidate' provides* a - safe environment by 
taking necessary measures to reduce and * - 
preventXaccidentsS' .\ *" ■ *. 

This functional -area fpcuses on the physical; 
environment" and the measures taken to insure 
the safety <*£ the children /within the group. 
Both 'f'nd66r s and 6utdoor facilities should,- 
be free- of hazardous conditions and unsafe 
equipment 'and materials. 'Careful adult 
supervision is also necessary to insure .the 
safety of the children. ■ r 

Indicators: For example , the Candidate: 

- establishes safety rules that are under-^ 
stood and practiced bf children, and adult s\ 

- has 'available .a plan for emergency exit 
frori^' the building; children and adults are 
familiar with this plan; 

- checks equipment regularly to insure that 
it is in good condition. , . 



FUNCTIONAL AREA: 
Defdnition : 



Healthy ^ 

Candidate* provides an environment t hat is 
free c?f factors which may, contribut^pb or 
cause * illness . • 

ip 

.This functional area focuses on providing 
and maintaining a healthy environment for 
the children ip i the group. Activities and' 
opportunities for children to acquire u\J 
practice good health habits shovld. bc- 
provided. Conditions involving * ^hild ' s t 
illness should be recognized and eifective- 
ly handled; the nutritional needs of the 
children should be met; and garbage, debris r 
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. W . . V . - 

etc., that are potentially hazardous to 
the health of the children Within the gro\ip ' 
. . ~ * should be absent. / 

Indicators: For example , the Candidate: 

■ " has adequate first-aid, tissue, and soap 

supplies available; ^ 

- plans nutritious snacks and meals for 
children^ (where appropriate) ; 

.". , ^ - plans activities that encourage goQd health 

1 - " / habits. 

JUNCTIONALS ARE A: Learning Environment 

' . Definition:- Candidate selects materials and equipment 

and arranges the .room to provide an environ-. 
% ment conducive to learning and? appropriate 
to the developmental level of the child! 




This functional area focuses on making 
, ' r use of available facilities to provide a 

productive learning environment'. Facilities 
should be used { with consideration for the 
physical r social f emotional and intellectual 
needs of the children within' .the group. 

Indicators? For example, the" Candidate : 



- selects and uses materials and equipment 
that stimulate the children; 

- maintains ^ well-arranged and orderly 
environment; ' * , 

**** - includes materials which ref leoL the*? * 



children's culture|ps) . iff || 
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COMPETENC Y ' AREA II~ 



I ■ 



ADVANCE PHYSICALS AND ^INTELLECTUAL COMPETENCE 



FUNCTIONAL AREA: 
Definition: 



Indicators s 

\ ... 



FUNCTIONAL AREA: 
Definition : 



Physical ' • . 

Candidate provides a variety of appropriate , 
equipment,] activities and opportunities to ^ 
promote tljie physical development* of the 
children. \ ' 

» * * 

This functional area focuses on the Candi- 
da 'tet' s ability to determine the physical 
nepds (smallv a fc rtd large-muscle development, 
coordination, senscury development, etc.) of 
the c^ild. Activities to meet these needs 
should*]^ planned and implemented. There - 
shouid be,, provision for the special needs of 
handicapped children within the group. 

For ^example, the Candidate: 

- provides jnaterials .and equi^gient to 

develop large motor-skill^at appropriate 
developmental leved of th™chiTdren; • 




- prd^^Js equipment and activities to promote 
theaR^lopment of the fine -motor-skills at 
appropriate level, for .children; } 

- makes necessary adaptations in program to 
, meet* the negds.of handicapped children. 

9 * 

Cognitive 

Candidate provides activities and experiences 
which encourage questioning, probing and 
problem-solving skills appropriate to the 
development level of the children. 4 

This functional area focuses on N developing - 
the children's thinking and problem-socVing 
abilities by providing a variety of stimulat- 
ing activities and experience?. 



Indicators: For example, the Candidate: 
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FUNCTIONAL AREA: - Language 



Def iniltion: 




•tv helps children develop concepts related 

to space, time, numbers / fete; ' 

« 

- provides materials and : equipment for . j 
* exploration and experimentation in 
.^science activities; 

-' provi-des challenging, experiences that 1 
stimulate curipsity and motivate the 
children to learn. «• 



Candidate helps children acquire and use 
language as a means of 4 communicating their 
thoughts and feelings and of understanding 
others. 

functional area focuses on developing 
children 1 s communicative skills, both 
and non-verbal. In bilingual set- 
it includes -the ability to communicate 
in, and to further the children's familiarity 
Xwith, their dominant language. 

' 



Indicators: For example, the Candida 



J 



FUNCTIONAL AREA: 
Definition: 



- uses his/her own speech" as a model and A 
provides the children with opportunities 
for language, acquisition and use; 

- helps children associate word-meaning 
with experiences; * ... 

- encQurages verbal" and non-verbal expression 

Creative • • . 

Candidate provides a^variety of- experiences 
and media that stimulate .children to explore 
and express their creative abilities . v . 

This functional area focuses on proyifliiftj 
opportunities for children to exercise 
theirv-creative abilities , explore and 
eixpgriment with a variety of media not 
only\ through art, music and dramatic 
activities, but in, all aspects of the 
program. ' 4 
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Indicators: For example, the Candidate: 

«' , - encourages creative expression of jpeel- 

ings and ideas; * # 

- provides activities, materials anil equip- 
j * • . mept tfhat encourage creative endeavors 

j. (art, music, dramatics, movement , etc . ) , 



«6 
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COMPETENCY AREA III 



( 



BUIJD POSITIVE SELF -CONCEPT' AND INDIVIDUAL STRENGTH 



FUNCTIONAL AREA: Self-Concept 

Definition: ' Candidate .helps each child to know, accept* 
: %nd appreciate himself/herself as an in- 

dividual . 

This functional area focuses on helping 
each cliild to develop a sen'se of awareness 
esteem; to express his/her feelings and 
accept those feelings; and to develop pride 
as An . individual and a member of a cultural/ 
ethnic groups 

Indicators: For example, the Candidate: 

t 

- helps each child to have success exper- 
* iencesf 

- provides^a comfortable atmosphere in 
which to discuss and share * information 
on cultural heritage; 

- helps each? child to become aware of and 
exercise control ovei? his/her own body. 



FUNCTIONAL AREA: 
Definition: 



I ndividual Strength 4 . ' _ 

Candidate helps each child develop a sense 
of independence a'nd acquire the ability to 
express, understand and control ^his/her* 
feelings. 

This functional area focuses on helping 
the child develop a , sense of independence 
and presiding opportunities for child to 
assume responsibility, both within the 
group and for himself/herself. Each child 
should be motivated to function to his/her 
maximum potential. 



Indicators: For example, the'* Candidate 

- encourages .children in development of 
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provide s.^.a -balance of success experiences and 
6hallengrng experiences; x 

helps children find acceptable^ ways of ex- 
pressing negative feelings.^ . - 



- r 



r 



' COMPETENCY. AREA IV 

itGANI ZE* AND SUSTAIN ME POSITIVE FUNCTIONING OF CHILDREN AND 
* * . ADULTS IN A -GROUP IN A LEARNING ENVIRONMENT-. ■ \ - 



FUNCTIONAL AREA: 
Definition : 



Indicators: 



FUNCTIONAL AREA: 
Definition : 

' ** ■ € . : 



icators: 




Social' \ 



Candidate helps .the chirdreiT^to learn tc> get 
along with olfhers and encourages feelings of 
mutual respect among the. children* in the group. 

This functional area fpcusas ,ph developing 
social skills necessary., fo'f' children to f unc- > 
"tion as productive memjpers'of the group. Child- 
ren should b|e encouraged- to work and pla'^ co- 
operatively''!*' Individual atid group, rights 
should be respected . by children arid' adults in 
the groups . * 

For example, the Candidate: - 

-provides an envirdnnent in which children can 

work cooperatively in groups as well as in- 
- dividually; o n - \ [ 

-helps children respect the property and rights 
of others; 

-helps children respect . the personal feelings 
'of others'* 
Group Management 

Candidate provides the group wi^th a positive 
routine and with simple rules that are under- 
stood and accepted by 'children and adults. 

This functional are ( a focuses on . organizing and 
implementing a positive and comfortable routine 
within 'the room by establishing realistic limits 
for the children, by the effective use of time, 
by providing for active aricl quiet activities, 
and^by planning orderly transitions from one 
activity -to another.^ 

For example, the Candidate ^ 

7allows for active cuiet periods; * 

°-shares responsibility .with "other adults for 
planning and implementing a'ctivit^es^ of , the , 
group; 

-schedules activities in consideration of the 
needs of the children.' . \. 
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* „ COMPETENCY AREA V ' 

BRING ABOUT OPTIMAL COORDINATION OF HOME AND CENTER t 
. <, CHILD-REARING PRACTICES' AND EXPECTATION^ 

FUNCTIONAL AREA: Home-Ceftter 

• % Definition: Candidate establishes positive and productive. 

relationships with parents and, encourages themj 
to participate 'ia the cento's activities^ 

Thi$ functional area, focuses on the* ability "to 
support:, encourage and provide opportunities , for. 
, . parents to get involved in center activities? to 

be sensitive to and knowledgeable aboyt the 
cultural/ethnic background of the ctvij-dren and^ 
✓ ' their families* to .use this , knowledge of cul- 
tural differences in the planning of the 
total pro.gtam; and to provide opportunities^ to 
exchange information about/" th^ children} s y 
progress and special needs with their parents. 

> ■ . % -* 

Indicators: For example, the Candidate: 

/ * establishes and" promotes productive 

relationships^ with parents, -so as to increase 
the center's ability to help parents meet 
their/ child-rearing .responsibilities; 

- provides opportunities for parents to use 
their- skills and talents in the group; 

- encourages, participation in parent-advisory 
groups at the center. 
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CARRY 



I OUT 



COMPETENCY AREA VI 



UPPLEMENTARY RESPONSIBILITIES RELATED 
TO THE CHILDREN'S PROGRAMS ' 



FUNCTIONAL AREA: Staff 



V Definition: 



Candidate works cooperatively with othei: staff 
members where the center's plans, activities, 
policies and rules are concerned.- ■ " 

This funtional area focuses on those support 
activities that are necessary for th£ effect- 
ive functioning of the centef and its "groups. 
Records concerning the growth, behavior and 
progress of each child should be maintained . 
Activities of. the . group should be planned in 
^ conjunction with the goals of the center. - 

Available community resources Should toe 
. utilized. Participation and general coppera-' 
tion #ith other center personnel should be* 
evidenced . ^ 5 • 

Indicators: For example, the Candidate: ; v :% 

- plans activities with other adults working 
with the group; . ^ 

- recQrds pertinent information about children 
in the group; 

- attends workshops, seminars , etc. , when 
possible . 
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Appendix f 



MEMORANDUM 

I 



DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE 
OFFICE OF THE SECRETARY 



FEB. 2, 1977 



TO 



Directors, .Office of Child 
HD/DHEW, legions I-X 



Deve lopment 



FROM. 



SUBJECT 



Saul R. Rosof f 
Acting Director 
Offi'ce of Child Development 



Long-Term Regu la t ion r> for Tr^orpt 
JLead Start t oe Discussed at CCD 
February 11 , 197 7 | 



at ion of CDA's into 
Directors 1 Meeting, 



Attached is an advance, draft of the above regulation's. This drafts 
is essentially final, but is subject, to technical revision by 
General Counsel and the Assistant Secretary for ttuman Development 
and should be used for in-house review only, 

e will shortly enter discussions with ASHC on these Regulations* 
and expect to have them published .in the Federal Register as a 
.Notice of Proposed Rulemaking within the next few months. Reprints 
of the Federal Register will be forwarded for comment to Head 



Start grantees , 
tions and other 
interest in the 



-faSST institutions, Head Start Director's Associa- 
groups and individuals who have expressed an - s % 
Regulations. 



If you have any 
Terry Lewis at 



questions regarding this draft 
(202) 755-7794. 



please 



contact 

J 
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SUMMARY STATEMENT 



DEPARTMENT OF HEALTH, EDUCATION, AND 



WELFARE 



Office of the 



Secretary 



Office of Human 



Development 



Office of Child 




LONG-TERM REGULATIONS FOR THE INCORPORATION OF CHILD DEVELOPMENT 
ASSOCIATES (CDAs) INTO HEAD START -'The P9licy represents a 
statement of training and qualifications required of Head Start 
classroom teachers. The regulations phase CDAs into Head Start 
classrooms between the present and' 1981 as part of a long-term 
plan to improve the. overall quality of Head Start programs. 
(As of 9/1/81 - no official action taken,) 
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TAB A 



/ 



DEPARTMENT OF HEALTH, 
EDUCATION^ AND WELFARE 



Office of Human Development 
Office of Child Development 
.(Head Start Program) 



LONG-TERM REGULATIONS F;OR THE 

INCORPORATION OF CHILD DEVELOPMENT ASSOCIATES 

» 

INTO HEAD START 
NOTICE OF PROPOSED RULEMAKING 



:e i 



Notice is hereby given' that the^ Secretary of Health, Education, andfVelfarc 
proposes to issue regulations prescribing goals, objectives, and Implementation 
standards regarding training, qualifications and competencies required of 
Head Start classroom' staff . The regulations are designed and intended to^ 
inform grantees and delegate agencies of requirements to enable them to 
achieve and comply with the objectives and goals. 

Research has shown tl}2>t the teacher, or anyl primary caregiver, entrusted wifh 
the day-to-day responsibility for the child! h^s more influence on the child's 
growth and development i than any other factor apart from the child's parents. 
Organizations representative of the early chilcEhbod education and child devel- 
opment profression are taking steps through the Child Development Associate 
• (CDA) effort to insure that primary caregivers in* Head Start, day care, and 
other child development programs be or become competent in working with pre- 
school children. It is generally accepted that the ^key to the overall quality 
of child care programs rests with the characteristics, training and experience 
of the teacher ,. -or , in other words, the competence of the teacher. 

7 

These regulations are a result of over 5 years experience with the Child 
Development Associate Program, an 'effort to train, assess ai^d credential 
competent Head Start classroom staff. 

These regulations are published as a general notice of proposed rulemaking and 
will be sent directly to each Head Start grantee with a notification of a right 
to submit comments and inquiries pertaining thereto in writing nq later than 
45 days following the date of this publication. .Copies of .the proposed regula- 
tion ar^ also °be$-ng sent 'to Head Start Delegate agencies, Head Start Supple- 
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mentary Training (HSST/CDA) insitijitions , State Head Start Director's Associa- 
ffeons and other individuals who have expressed an interest. 

Written comments and inquiries should be sent to the Director, Office of Child 
Development, P.O. ox 1182, Washington, D.C. 20013 on or before 



(Catalogue of Federal Domestic Assistance Programs Number 13, 600; Child 
Development - Head Start) * ■ ' ' • ■ \ 



Dated: 



Secretary 



\ 



J 
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DEPARTMENT OF HEALTH, 

EDUCATION, AljlD WELFARE 

• Office of Humah Development 
- ; . Office of Child Development 

LONG-TERM REGULATIONS FOR THE 
. INCORPORATION OF CHILD DEVELOPMENT ASSOCIATES * 



INTO HEAD START 
Subpart A - General s 

.... . « 

Purpose and Application. 

■ 4 
These regulations 'set out multi-year goals and objectives related to Head 
Start classroom staff qualifications and competencies. 'These regulations 
prescribe ^the qualifications and competencies of the Head Start classroom 
teacher, i£he person who has the primary responsibility for the on-going 
daily activities of* a group of three-to five-year-old children in a Head 
Start program. 

The purpose of these regulations is to institute a long-term plan to im- 
prove the overall quality of Head Start programs by insuring the increased 
competence of the primary caregiver, the teacher.., Through incorporation 
of CDA's into Head Start classrooms, compliance *with these regulations is 
required as a condition of 'federal Head 3tart funding. These regulations 
apply to: 

j 

(a) All full year Head Start grantees and delegate agencies which include 
3 center-based programs. 

V- 

(b) All full .year Head Start grantees and delegate agencies which include 

a center-based component, specifically: 'The standard Head Start model; 
Variations in center attendance; Double sessions; and Home-based v 
models and Locally Designed Options that have a center-based component. 
(See Program Options for Project Head Start, N-30-344-1-20, dated 
. August 21, 1972). • 

(c) All CDA training sppnsored by the Office o£ Child Development. 
Def initions : 



t 
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As used in this part: 

(a) The term "OCD" means the Office of Child Development, Office of Human 
Development in the U.S. Department of Health, Education and Welfare, 
and includes appropriate regional office staff. \ „ 

(b) The term "responsible HEW Officials 11 means the official who- is * author- 
ized to make the grant of assistance or contract for training, in ques- 

• tion, or his designee. * - # ' 

■ * . ' *%r 

, (c) The term "Director" means the Director of the Office of Child develop- 
ment . _ v * « 0 * 

ntee" means the public or prfvate non-prof it . agency which 
has been granted assistance by OCD to carry on a Head S,tart program. 

' (ej The term "delegate^agency" means a public or private non-profit 6'rgan^ 
ization or agency to which a grantee has delegated the carrying on of . 
all or part of its Head Start programs . 

(f) The term "Head §tart classroom" normally regers to a group of. approxi- 
mately 15 Head Start children, a Head Start teacher, a Head Star 

and a volunteer. Head Start policy requires, that adult-child ratios. 
.comparable to this be maintaned in each classroom. 

(g) The term "Head Start classroom staff", when used in these regulations* 
.refers to the Head Start classroom staff who' are 'paid employees of the 

Head Start program, i.e., the Head Start teacher and the Head Start 
aide. fT ^ / 

» (h) The term "goal" means the ultimate purpose or interest toward which 
total Head. Start program. efforts are directed. G 

(i) The term "objective" means the ultimate purpose or interest toward 

which Head Start component efforts are directed. , 5 

( j ) The term "Child development Associate" (CDA) is a person able to meet 
the specific needs of a group of preschool children in a center-based* 
child development setting by nurturing children's physical, social, 
emotional and intellectual growth, by establishing and maintaining a 
proper child care environment, and by promoting good relations be- 
tween parents' and the child development center. The individual has 
been awarded the CDA credential, after satisfactorily demonstrating 
competence in his or her' performance with children. Jri local Head 
Start programs, the CDA performsf"a professional role equivalent to 
that of the Head Start teachar wko has the primary responsibility for 
the day-to-day activities in /the classroom which foster children's 
learning and devlopment.* 

(k) The term "CDA competencies" is the operational definition of behaviors 
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staff should manifest in.of&er to foster children's growth and learn- 
ing, in a developmental, center-based child care program. The CDA 
■ competencies are based on widely accepted research -and assumptions about 
children's developmental rteeds and appropriate pattern! o'f activities 
by teachers or other caregivers. As such, the competencies • ate the 
Substantive foundation for the training, assessment and credgntialing 
of Ch^Ufy*eV£lopment Associates. The CDA competencies have been adont- 1 
ed 1 CDA Consortium representing t?he chilcT care profession.. The 

CDA comp.elsencies arenas ^follows: ; ■ • . ^ 

(1) . Set up" and maintain a safe and healthy llarning environment; 

(2) Build positive self-concept and individual strength in 1 
children; 

^;..' 7 . . . ... 

\- " (^^Afi^Hfc^^hildren's intellectual and physical competence; 

' r j&$J*\ Oj^nize^ and 'sustain the positive .functioning t of children* and 
r ■*-#^ J ^-^. '-^aid^t s.'in a group learning environment;. " t r '. 

^i^eff^fcg" about optimal coo-rdination of home and center child- 
■ : o ^el^ing expectations and practices; and ' v 

^ (6) ^r'ry out supplementary responsibilities related to the 
V? ^^hiadr^rt's program (e.g. , planning with other staff, attend- 
, "^trftjffto management functions such as scheduling staff time or 

~djHi*ring supplies and equipment, and so forth.) For a detailed 
r ^5^ : ® m " ent ' on the A com P etencies > CDA training and the CDA 
■'--i^^^&^rtium Credential Award Systems, refer to: DHEW Publica- . 
"■^^t^;^^^ Number. (OHD) 75-1065, The Child Development Associate; A 
— r ''^' ^G , o|a , e for .Training and the CDA Consortium Publication, The 

A'r.P ^Cjftild Development Associate Credential and the Credential Award 
System . - 

(1.) The term'* f CDA Consortium Inc." refers to a private, non-profit corpor- 
' Nation composed of 39 national organizations interested in the develop- 
ment and education of young children. The CDA Consortium has developed 
••■ ; and is '^implementing a competency-based assessment and credentialing 

system for'igreschool staff. *The CDA Consortium awards the CDA ^eden- 
tial ^toxfehbs ; e staff persons in Head Start, day care, nursery s/hools 
p^Qt^tet , preschool programs who have been assessed and found Competent 
.^o^rf^vide professional care for children. The CDA Consortium' receives 
funding support from OCD. * 

(tt) The terp "cojripetency-ba'sed ^ojv performance-based training" referfl^to 
training for £ defined set ^T^mpetencies . "CDA competency-based" 
means training' leading to a Cl3Aj';^redential and conforming to OCD 
procedure -^r^d CDA training guiH"|lines. Competency-based training 
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differs from other coainion , f orms 6f training in the emphasis upon 
.behaviors the trainees-, are able to master and demonstrate rather 




-*ft icfiegrjee) for training and^or^^pervised CDA worK-jexperiences which * 

! 7 comprise at "least 50 percent \-«-f- training. However, the , CDA credential 
v 5n ^ "is awarded based on demonstrated competence in working with children . 
r A rather" than solely on completion , of a prescribed course -of study or 

■'. ■; attainment of credits- ' . 

v(n) The- term' -"Head Staft Supplementary Tr'aining" CHSST) refers to train- 
° ing funded by OCD and provided to Hedd^Start staff ks a means- of in- 
' creasing the skills of individuals.. Approximately 300 colleges , ufcii- 
' • 1 versities ,rand other training institutions nationwide provide HSST* 
training. . ; \l *' .« 

V. (o) The term "HS ST /CDA training" refers to training based on the CDA . . 
* competencies which as provided to Head Start classroom staff to in- 

* "crease their competence- as* caregivers. -This training is administered 
thrpugh contracts or grants to fi^ati Start programs , two and four year 
colleges and tfr&versities, or primeL contractors. CDA training for Head 
Stairt cla$srodm»staf f must include the following components:. 

1. Training which relates to specific Child Development Associate 
competencies. The entire training program should ultimately- lead 
to the attainment of all. of thtf CDA competencies. 

.. .. 1 . * * ■ • 

2. Valid credit offered by HSST or other training institutions for CDA 
.' training if they are colleges ox .universities . Grantees that are 

V " not colleges or universities should work with, nearby colleges and, * 
universities to obtain credit for trainees* - By 'October 1, 1978, 
all HSST/ CDA providers must offer valid credit or arrange for such 
v cr&ifiL with « .a collaborating cpllege or university. 



Approximately 50 percent; or more. of the trainees \ total traihing 
time must be 'spend in -supervised field work. 

■ " v v'" : < , ' « ' • 

Training must" be organized so that^ academic and field work are in- 

tegrated. . . ' « , 

Training must be individualized according to eacfi trainee 1 ^ 
strengths and /weaknesses with. respect to the CDA competencies, 
(e.g., upon ent*y, a trainee, 1 S work with children is appraised and . 
a plan for training developed that has at least some components that 
are individualized according to 'individual *t ranee's previous exr 
perience and expertise. Inter |li ap'pffaisals are made as training 
progresses, and. counseling is provided until both trainee and * 
'train'er decide that the trainee has acquired the CDA competencies 
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and is ready to apply to the 'CDA "Consortium for assessment for- the 
CDA credential). . - ; 



6. Training must be flexibly scheduled so that length of training time 
can vary and so that exit from* the training program depends Gn each 
trainee's acquisition of the CDA competencies. 



Xp) The term "CDA Credential 11 refers to a national professional credential 
awarded by the CD^Bonsortium to individuals who, through an assess- 
ment process, ha>«Haemonstrdted competence in wprkio^with a^ group of 
three- 'to five-year-qld children* in a cender-based child "care program.' 
Persons with a CDA credential have had a minimum of one year's ex- 
perience working wififa young children. * 



(q) The term "bachelor f s- degree in early childhood education" refers to a 
baccalaureate degree with a major in this field. and a minimum of 
-twelve weeks supervised field -experience. Teacher training institu- 
tions and 'departments of family studies, ox home economics (human 
ecology) offer a major in early childhood education in one of, or a 
combination of, the following ways: . 

Preschool Education 

Nursery School Education 

Prekindergarten Education ♦ 

Elementary Education with a major in Early Childhood Education 

(r) The term "more advanced degree 11 refers to a master's degree or 
doctoral degree. i 

(s) The term "appropriate supervised experience" refers to a minimum 

of twelve weeks of supervfsad^experience working with three- to five- 
year-old ^childrdn in a center-based preschool program. 

* k *i 

, » .0 J 

Goals- * ' 

j ■ * 
. -$£ 

(a) The goals of these regulations are tof* 

*■ «. * 

1. Upgrade the quality of the Head sStarf/experience for children by 
increasing the competence of staff in the areas of child develop- 
ment and eatly childhood education. ■ ' ' * 

• * ' * , 

2. Iflsure that career development opportunities for Head Start staff 
are expanded t;o include access to . competpfcy-based training and the 
opportunity to receive a professional CDA credential. 

(b) These goals are compatible with ahd a continuation and, strengthening 
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of Hgad Start policy which: ' . 

1. Gives priority in employment to parents a^d resident's of the 
neighborhood or canbunity to be served who are qualified or who 
show potential for growth in working with children. 

2. Assures the rights; «£|d career |status of current staff within the 
framework of preexisting Head Start policy and the personnel 
procedures of the Head Start grawtee and delegate agency. 

3. Continues to provide access to higher education leading to 
Associate and Bachelor^ degrees to Head Start staff under the 
HSST program subject to the availability of resources. 

4. ' Amplifies objectives and Performance Standards for the Head Start 

- Education Component that prescribes basic features in the provision 
of classroom services. 

Objectives of thesfe regulations - • 

The objectives of these regulations are to: 

■• ' . ■ ' > - 

(a) Provide training to Head Start staff which will enable them' to attain . 
the CDA competencies. , , /■ * 

(b) Insure that Head Start classroom staff can demonstrate the CDA com- ^ : •^ : 
petencies hr are involved in training which will lead to the attain- 
ment of the competencies as demonstrated by* award of ? the CDA creden- 
tial by the CDA Consortium; % 

^Regulations Plan Development 

(a) Each grantee and delegate agency' whose program year begins on or after; , 
October 1, 1977, shall develop a training plan for implementing the ' ^ 
regulations prescribed in Subpart B below. The training plan shall 
include: * u 

1. Opportunities for Head Start classroom staff to participate in 
CDA training through cooperating HSST/CDA training institutions, 
through in-service and preservice training, or through acce'ss. to , 
other forms of CDA training. 

2. Efforts to insure that this training will provide He^d Start class- 
room staff with realistic prospects of attaining ^the CDA credential 
or a degree in early childhood education with appropriate experience. 

3. Opportunities for Head Start non-classroom staff to participate £n 
CDA training. 



4. Priority, for training "slots in the following order:; . 

a. Persons presently participating in CDA training who will attain 
the CDA credential within two to three years. 

b. Head Start ^classroom teachers who have not yet attained 
either the CDA credential ora bachelor's or more advanced 
degree in early childhood education. 

c. Head Start -classroom »es interested in CDA as a way of up- , 
grading thei^^BdJJ^jm wor jklng^wi th young children 

d. Home visitors, particularly thoseN^ho spend some time working 
with children in a group sett 




Head Start non-classroom staff who, 
classroom staff member, look toward 



interested in becoming a 
CDA graining as *a method 



for developing their skills in working with young children. 



5. Budget plans which include the payment of the $20 assessment fee 
for those persons who apply to the CDA Consortium for assessment. 
,. / 
This training plan shall be in writiy^ and. .shall be prepared by the 
Head Start grantee with the participation of the delegate agency in- 
cluding the Career Development Committee and with assistance from 
appropriate Head Start staff memb^s and with advice and concurrence 
of the policy \ouncil or policy qommittee. 

(1) The training plan must be^yeviewed by grantee or delegate 'agency 
staff at least annually and revise^Pand updated as necessary. % The 
plan must be submitted to the appropriate OCD Regional Office as : a 
part of the annual proposal for the Head Start grant. 

The responsible HEW official in each Region shall develop a plan for 
implementing these regulations which will become ,a part o^ their 
annual Training and Technical Assistance Plan. This- official is also 
responsible for developing procedures for review and approval of • 
grantee staff training plans and for HSST/CDA training contracts. 

t 

Regulations Implementation and Enforcement 

(a) Grantees and delegate agencies at the commencement of their 

program year after October 1, 1977, must be in compliance with or 
exceed the levels of effort prescribed in subpart B which provides 
long-term processes and goals and intermediate objectives in 
upgrading the quality of Head Start staff. 



(b) The responsible HEW official shall monitor Head Start grantees 
and delegate agencies to determine compliance with these regula- 
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tions. • » * 

(c) The responsible HEW official shall notify the grantee if the HeS 
Start grantee or delegate agency, has not complied with these xegu- 
lat ions under the time frame set forth in Section B below: ^ 

(1) Grantees whicti hdve HSST/CDA training resources' available 
to them £hall be notified that they are out of compliance 
and, at the discretion of the responsible KEW official, 

a. Shall be notified of an e'xtension to a maximum of one 
year of the time within which the grantee or delegate 
agency shall be required to correct deficiencies in im- * 
plementation of these regulations,. 

b. Shall be notifies of^ the* commencement of suspension or 
termination proceedings or of the intention to deny fund- 
ing. , 

(2) Grantees which do not* have HSST/CDA training resources 
available to tjaem (as certified, by the grantee and the 
responsible HEW official) shall be notified that they are 
out of compliance and, at the discretion of the responsible* 
HEW officials 

a. Shall be notified of an extension to a maximum of* two 
years of the time within which the grantee or delegate 
agency shall be required to correct deficiencies in im- 
plementation of these regulations, and 

b. Shall work closely with" the responsible HEW official to; 

(i) secure HSST/CDA training or other CDA training resources 
and, launch a CDA training program and/or, 

(ii) launch effective in-service and pr;eservice training 
.for Head Start classroom staff to provide training 
based -on the CDA competencies and/or 

(iii) secure CDA training from nearby colleges and universi- 
ties or oth^r training institutions (for example, 
many community colleges will organize a course of 
study if as. few as a dozen students request a program). 



Subpart B 

Implementation of Objectives 
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, jog 

(a) By October 1, 1978, all Full Year Heak. Start grantees and delegate 
agencies musti "for every four Head Start classrooms, Employ: / 

• • " . .. ; .-• N 

1. One CDA as a classroom staff member, or 

2. One person as a classroom staff -member with a bachelor's degree 

in early childhood education and appropriate supervised experience 
or with a more advanced degree 'in early childhood education and 

appropriate supetvised experience, or 

t . * 

3. One classroom staff member participating in DA training who will 
attain the QDA credential within two to three years. 

(b) By October 1, 1979, all Full Year Head Start grantees and delegate 
agencies must, ; for every* two Head Start classrooms employ: 

1. One CDA as a classroom staff, member, or 

2. One person as a classroom staff member with a ..bactjelor 1 s degree <. > 
in early childhood education and appropriate supervised experience 
or with a more advanced degree in early childhood education and 
appropriate supervised experience, or ♦ 

3. One classroom staff membeij participating in CDA training who will 
attain the CDA credential within two to three years. 

■t ' . 

(c) By October 1, 1980, any person who has been employed in a Head Start 
classroom for three years or longer and now has primary responsibility 
for directing the daily- activities of the children (i.e., the Head 
Start classroom teacher) must have: 

1. A CDA credential, or 

2. A bachelor's degree in early childhood education and appropriate 
supervised experience or with a more advanced degree in early 
childhood education and appropriate supervised experience, or 

3. Be participating in CDA training which will lead to a CDA credential 
within two .to three years. 

(d) By October 1, 1981, all Full Year Head Start classrooms must have, as 
the teacher having primary responsibility for directing the daily 
activities of the children, * 

> 1. A CDA, or 

2. A pers.on with a bachelor's degree ip early childhood education and 
appropriate supervised experience or with a more advanced degee in 
early childhood education and appropriate supervised experience, or 
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3. A person participating in CDA training who will attain the CDA 
credential within two to, three years. 

Training 

(a) All Full Year Head Start grantees and delegate agencies whose 
program year begins on or after October 1, 1977, must -modify th6ir 
career development and training plans to include a priority emphasis 
on training for classroom staff through inservice or preservice 
traiiiffng, through participation in HSST/CDA training, or through 
organizing or arranging training from other sources (where available) . 

(b) All Head Start classroom staff should be encouraged to participate in 
CDA training in accordance with the priorities set forth in these 
regulations (Regulations Plan Development, (a), 4) and in Head Start 
Grantee and delegate Agency career development and training plans., 

(c) Any Head Start classroom staff person participating ±h HSST/CDA 

,. training, ban be expected to take up^to two yeara^of this training to 
attain' competence. A third year of training may be needed depending 
on the time the trainee is able to allocate to this effort. Foi 
those trainees who are in CDA training longer than two years, the 
training plan should indicate steps to insure that specif ic ^aireas are 
identified in which' the individual needs training and that future. train- 
ing will specifically address the trainee's identified neetfs. 

Assessment „ 

(a) Assessment fees ($20) for Head Start classroom staff must be paid by:. 

1. The HSST/CDA training institution if the individual is enrolled in 
HSST/CDA training. 

2. The Head Start grantee if the individual^.not entiled in HSST/ 
CDA training. ^ ▼ 

(b) Under no circumstances will the HSST/CDA .training institution or the 

■ Head Start grantee pay more than a total of two assessment fees ($40) 
for any -one individual Head Start staff member. 

(c) Subsequent assessments, which may result if the individual does not 
receive the CDA credential as a result of the first and second assess- 
ments, must be paid by the individual. 



(d) 



Persons participating in HSST/CDA training for two years or more must 
apply for. and complete the CDA Consortium assessment process. (For 
the purposes of these regulations, HSST/CDA training began in 
September, 1974) . The assessment process leads either to granting the 
CDA credential or an indication that the candidate needs more training 
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\ " * 1-10 

» and/or supervised work experience (accompanied by specific rej- 
coiamendatlorts to the candidate as to how t.o strengthen his or her 
skills in working with young children). 

. (e) Should persons complete the CDA Consortium assessment process and 
not Jpceive iheir CDA credential, they must reapply for assessment 
within one year, provided they receive training related to their 

^ -identified needs. Under no circumstances should candidates not 

receiving the credential on the first assessment attempt be penalized 
in any way. The results of the assessment to date are that most candi- 
dates have found working with the Local Assessment Team a valuable asset 
to their long term training and career development. 

Staff Recruitment and Personnel Policies. * ■ 

Grantees and delegate agencies shall reexamine their Personnel Policies to 
insure compatibility wittfi these regulations. While these regulations set 
out goals related to Head Start classroom staff qualifications and com- 
petencies it also must be interpreted to 

(a) Insure the career status of all present' Head Start classroom 
employees, and 

(b) Insure the continued recruitment of parents and residents of the 
neighborhood or community to be served who are qualified or who 
show potential for growth. * • 
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UNIVERSITY -CONSORTIUM - CDA RESOURCE MODEL 

* 

APPENDIX G •" 

EXCERPTS FROM CAREER DEVELOPMENT COMMITTEE 
( HANDBOOK 

* - ■ m 

- • * - 

developedI^by 
central texas regional training office 
houston, texas 

jeannette rummel, director 



NOTE: 



Copies of the Handbook can be obtained on request from: 



Central Texas Regional Training Office 

Jeanne tte Rummel, Director 

Texas Southern University, Box 2 73 

3201 Wheeler Avenue 

Houston, Texas 77004 
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THE HEAD START CAREER DEVELOPMENT COMMITTEE 



Re spons ib il it ie s 

Each Head Start program^ should have a Career Development Committee made up of 
full time professional and non-professional staff of full year Head Start 
programs. The function of the ^Committee is to advise' in tae plaijning, opera- 
tion and evaluation "of the Career Development Program. The Committee will: 

1. Prepare the Career Development Plan and submit it to the Head 
Start program director for his/her consultation with the Policy 
Council, • 

2. Establish criteria for the selection of trainees. 

3. Make recommendations on relevant and appropriate training, 
education courses, and pre/in-service curricula. 

The Committee is advisory to the Head Start Director. Major policy decisions 
are made by the Policy Council or are contained in the Head Start performance 
Standards. 

Membership »■ 

The Career Development Committee should be established at the grantee agency 
level. 

The number of members will vary from program to jlrogram, but should in- 
clude: 

• Full time, full year staff 
i Staff from all components 

. Staff from all levels of employment 

. Fair representation from each center 

. Fair representation from each delegate 

. 50% or more non-professional Head Start staff 

. 50% or less professional Head Start staff 

. Ad hoc members associated with CSA agencies, policy councils, any public 

* or private institutions of higher education, training programs, and 
other programs, concerned with the envelopment of local manpower. 
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CAREER DEVELOPMENT 
CALENDAR OF IMPLEMENTATION 



Objectives and Action Steps 



0 Whose 
Responsibility 



Planned .Completion Time , 



. Plan for job development 

- Recruitment of staff 

- Job description 

- Career Ladders 

- Promotion and compensation 

~ Selection lor staf^f training 

. Long term T/TA plan * 

Appraisal counsel ing-evaluat ion system 
. Training resources 

E. Subcommittees Meet as Needed 

Conduct three additional quarterly meetings 

SPECIAL TRAINING OPPORTUN IT 1 ES 

Establish criteria for selection of CDA trainee 



Career Development 
Subcominit tees 



Kecruit and select trainees for ACYE funded CDA 
training 

A. Submit Recommendations to RTO-CDA Sub- 
contractor 

U. Maine a In Communication with £o liege, RTO-CDA 
Subcontractor, and Trainees 



jCommlttee 



CI) Director and Head 
Start Director 

Head Start Director 

Head Start Director, 
CD Director and Edu- 
cation Staff, Pro- 
fessional and Non- 
Professional Coord i na 
tors 



t 



i 
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BEST COPY AVMLABUE 



o 

ERIC 



APPENDIX H 



UNIVERSITY CONSORTIUM - CDA RESOURCE MODEL 



0 



ft Vfelccme to CDA Training!" 
CDA. TRAINEE BOOKLET 



Dear CDA Intern: 



Congratulations on becoming a member of a large group of interns who. 
are working toward the CPA-credent ial % This booklet will help you as you 
begin the training and/assessment process . Read through the booklet fill 
in all the informati<m required at the appropriate time, and then, keep it 
on hand and refer to it often as you move toward the attainment of your 
CDA credential. 

Persons who, will be helpful and supportive of you during this time 
include your local CDA coordinator: 



Name 



Address_ 
City 



_Zip_ 



i " - Phone: Office^ 

your college instructor (s) : 
Name 



Home 



Address 
City 



Zip 



Phone : Office 



Home 



and,* in some instances, the UC field coordinator: 
Name 



Addres^_ 
City 



ZiD 



Phone: Office 



Home 



So, don't go around with questions unanswered. There are plenty of people 
ready and willing to help you! 
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ABOUT YOU . . . 
Name * 



Address" 



& City_ 




S.S.// 



_Zip_ 



Phone 



_Zip_ 



Places of Training: 
Institution 



j ^cat ion 

Inst itution_ 

4 

Location 



ate Training Began: 



Projected Assessment Date: 



I3;i 



ERIC 



In the -Beginning .* . ^ ' t • 

You were chosen to partici'pate : in tjDA training for any or all'of the 
following reasons: * ' . ■ ... : " *" ' 

. . 1. You indicated an interest in and desire for Draining .and obtaining* 
the credential, * ; 

v ' y ': \ 

2. You have teacher responsibilities which require the CDA training 
and credential, . . ' ■ ' ■ .. r 

3. You possess potential for fulfilling the role of a teacher, and . 

. .this potential has been recognized by' your program Director and/ v 
or Career Development Committee. ' 

* :* ^ 

However it happened that you came to be In the CBA training program, you 
probably 'realize that it is a*serious as we^ll as "a highly rewarding under- 
taking, that will en.riqh you and the children with whom you work. 

But , it may all seem scary to you; no t # being aware of all the "in' and 
out's 1 ' of . CDA may raise *a lot of questions in your mind. Again, this book- 
let will be of some help and, al£o , the people listed in the first part of 
the booklet .. * * * 

' Don 1 1 forget CDA's in your own center who may be invaluable resources . .They 
-can be great at. putting you at ease by answering your questions about the 
i portfolio., the LAT , and^ about how it felt to go through , it all! Use them! 

Most are glad to lend a hand ! 



HERE'S HOW IT IS . . . " ■ , 

First, *you must obtain the training - that you need to help you'gairithe com- 
petence needed for assessment. Hopefully, before' training begins; or soon' 
after it begins, you will become thoroughly familiar with the CDA Assessment 
and Credential Award Sysjtem ™ what dt is , why it is important, and how one 
>goes about obtaining' the credent ial itself. 

Presentations on the System may have been or will be made to your center's 
s-taff. If not, ask your Director to request such a presentation from the RTO 
office. -Information about the CDA credential can also be obtained from: 

••'.!, Child Development Associate 

National Credent ialing Program * 
* , 13Ai\g Street N.W. , Suite 802 / 

Washington, D,.C, 20005 r * 

Phone: (202) 638-6656 ' ^ . ' 



, Ms ;: 



TOLL FREE; (800) 424-4310 



(The Coll-free number is to. be used by. 
anyone in Che field whg ; . t>eeds informa- 
tion or answers to' questions. Please 
use it ! ) 



: " 4 ASSESSMENT PROCESS ■ 

STEP I — Pre-Entry, Process 1 » 

At anytime during the training, but preferably at the beginning, you will 
need.* to subnftLt"an enrollment form to the CDA National Credentialing Program 
Office. The form looks like this: 



' ' ENROLLMENT FORM 

To be eligible for CDA assessment leading to the. CDA . 
Credential, you must be able to answer "yes" to each 
of the four, questions. Please check one box after 
each question; 



Are you 16 years. old or older?.,,.. 1. 

Do you know of a State approved child development center 

where you can be observed working with a group of 

children tftree through five years old?.,....,,., 2. 

Have you had, within the list 5 years, at least 8 months 
of full-time practicum and/or^ experience OR 16 months 
of part-time (less than 3 days a week), or volunteer 
experience working wittfjphildr en three through five years 
old and their parents in a group setting?, i,. 3. 

Have you had EITHER some , formal training (in a university f 
or college, junior college or high school) OR some in- 
formal training (workshops, seminars or in-service 
programs) in early childhood education/child develop- 
ment? 4. 



YES - NO 



NAME 



Last 
ADDRESS 



first 



Middle Initial 



_PH0NE (f 



) 



Area code. 



Street 



City 



State 



Zip 



I affirm that the answers given are_ 
true, to the best of my knowledge 



Your signature 



Date 
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Obtain this form from your local CDA* coordinator , Director, course in- 
structor, or the RTO-CDA office, t , • * ' 

When the enrollment form is received at the CDA-NCP national office, it is 
checked for eligibility. Eligibility criteria are: 

1. The applicant must be at least 16 years old. . 

2. The Applicant must obtain a signed statement guaranteeing to 
,, her/his assessment team., access to an* Approved (by state or 

•'local government) child-care center, 

«. • ; > t % . . . % . 

3. The applicant must provide evidence of formal or informal 
training in early childhood education/child development. 

/ „ . " 4 

4. , The applicant must have at least eight (8) consecutive months 

of full-time or sixteen (16) months of part-time, experience 
working with children, aged three to five, in a group set- 
ting. 

If you meet the criteria, The CUA-lSICP office will send you an application 
package which contains: . " 

— a letter to you 

— an official application form . ' 
— a Local Assessment Team (LAT.) Guidelines booklet 



STEP II — Intake and Initial As*9€*ssment Activity 

The LAT Guidelines booklet contains all the .information that you will need * 
to guide you- through the assessment procedure . In it, you will find step 
by step? your and your Local Assessment Team members' responsibilities, 
along with ^helpful checklists for checking of tasks as they are completed. 
Your Local Assessment Team will consist of four members, two of whom you 
choose (Advisor and Parent-Community Representative), yourself, and a fourth 
(CDA-NCP Representative) whom you. will r^ot meet until ,the day of your assess- 
ment . " ' * « 

In anticipation of receiving the application packet, you will need to begin 
thinking of persons whom you will want to be members of your Local Assess- 
ment Team (LAT) . The names of the Parent-Community Representative and 
your Advisor will have to be on "the application that you return to the CDA- 
NCP office. ^Fhile your director can assist you by suggesting qualified 
persons who might serve as members, the decision is ultimately yours. The 
LAT Guidelines booklet lists the qualifications /for these individuals. 

Read the entire LAT book as soon as you receive it. Then complete and return 
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the application^ accompanied by a' $10 fee (non-refundable) ? - to" the CDA- 
NCP office. Once received, screened, and accepted, the application step 
marks your official entry into the assessment process. 



STEP III -^-Candidate Readiness 

After the application is accepted and'checked, the CDA-NCP 'office sends' you 
a set of materials containint a packet for each LAT member / The packets 
describe what each member must,, do to prepare for the actual assessment. You. 
will be responsible for seeing that' the members get their packets and under- 
stand, whag they are t6 do. You may* need to check periodically to see how they 
are progressing on their assignments. Your main responsibility in readying 
for the assessment is to complete your portfolio , (Read more about the port- 
folio later in this booklet.) When you and the other members have completed 
<all assignments, you notify the CDA-NCP national office by sending the Readi- 
ness form found in your packet (-Candidate's Packet) of materials, along "with, 
a $20 fee (non-refundable) . 



STEP IV — Team Assessment - - 

On the date, suggested by you on the Readiness form and agreed upoa by all . 
LAT members, the assessment will take place. The CDA-NCP will send its 
representative, the- fourth member of the team, to: t (1) observe you in the 
class-room with your children, (2) interview you, and (3) , participate ^ in 
the Local Assessment Team (LAT) meeting. 

After the meeting, all assessmeu. materials except the portfolio, aie seal 
to the T CDA-NCP national office., i Edition, the .team's recommendation to 
award or deny the credential is sent. 



STEP V — ■ Award 

The CDA-NCP office reviews the materials and the JLAT's recommendation. If 

everything, is in order and all procedures Jiave ieen followed correctly, the 

CDA-NCP /ratifies the LAT T s recommendation and awards or denies the CDA 
credential.** 

•} ., . .- 

(Keep track of your STEPS; use checklist on p. 11) s 

a 

! * -t . 

THE PORTFOLIO 

Below are a few points about the portfolio that you will want to keep in 

' ' ■■ ' . ■*♦•*"' a » - 

■ ,1' ■• . . 
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mind . 



1. The portfolio is prepared totally by you, and you bring 
it as evidence of your competence to the LAT meeting, 

2, The portfolio is a collection of examples of your york , 
with your children, organized according to specified 
criteria, that the team members may or may not have 

had an opportunity to observe* - ■ 



3. The portfolio should be organized according to the 
guidelines found in the LAT Guidelines booklet*, 

4, The portfolio is carefully reviewed at the LAT meet- 
ing, and it is kept by you after the meeting is over, i 
It is no longer mailed to the. CDA-NCP national office 

as in .the past, 

A note of advice: You will want to start youi; portfolio as soon as possible 
after you begin your training so that you can develop it gradually, add- 
ing meaningful^ items to it until it is completed. 



THE B I L I NGU AL / B I CULTURAL CDA CREDENTIAL 
< ' - « ^Spanish/English) 

Requirements % ■ ' 

,^ ■ * 

The specific uiretnepts for the Bilingual /'Bicultura^ Credential are; 

' \ . ur Advisor, and your Parent-Community Representative must 

ha^e a working 'knowledge of_bpth Spanish and English , 

You must provide a Portfolio in both Spanish and English. No 
less than 25% and up to 50% must be written in any one language. 
At least two (2) of the following^ six (6) functional areas must 
be entirely written in the non-dominant language. For definitions 
of the functional areas refer to LAT Guidelines booklet 

1. Communication 4. Home-Center 

2. Social 5, Environment 

3. Self-Concept 6. 'Staff " 

ast be observed working with hildren in a Spanish-English 
ngual/Bicultural group setting as defined below: 

In a Bilingual/Bicultural group setting,' both Spenish and 
I English as used consistently and both cultures are integrated 
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a into all daily activities. 

You must be observed using both Spanish and English in your 
daily activities with the children in your group. You must 
be interviewed in both languages by a CDA-NCP representative. 

All, assessment forms must be completed in English by you, your 
Advisor, and your Parent -Community Representative, Only the 
questionnaires completed by the parents may be in Spanish, 

The Loca v l Assessment Team meeting can be conducted in either 
Spanish or English, Howevel, the Team must discuss two of « 
the six functional areas listed above in the non-dominant 
language. The areas discussed must not be the same two 
areas chosen as examples require^ in the Portfolio. 

Instructions ■ • 

' Candidates for the' Bilingual/ Bicultural CDA Credential will be required to 
proceed through all stages of the assessment 'process . That is; 

; Complete the application form; 

Complete all assessment material in ~the Local Assessment 
Team Packet (these^mater ials are sent after the CDA-NCP 
office has. received/and approved the application form); 



Be observed and interviewed by a Representative of the CDA- 
NCP office and complete* the Local Assessment Team Meeting. 

All necessary information and forms for each stage are provided by the CDA- 
NCP office -for all assessments. Bilingual/Bicultural CDA Candidates use 
a set of forms and materials called the Bilingual/Bicultural Packet. This 
Packet contains: . 

An instruction sheet for the Bilingual/Bicultural Credential;* 

Three (I), sets of Bilingual/Bicultural Competency Standards 
for Team members; 

Twenty (2) Spanish-English Parent opinion questionnaires; 

One (1) Spanish-English faster Parent opinion questionnaire; 

Three (3) Bilingual/BlcjJ-tural LAT Member Information Sheets; % 

A Bilingual/Bicultural Readiness Notification Form; . ; ' 

A consent form. , 

Ul 



123^ . \. 

' f. 

For more information concerning the B/B CCA Credential; call the toll free 
number at the CDA-NCP office and ask to speak to Margarita Perez. 



(800) 424-4310 



ASSESSMENT PROCESS CHECKLIST 



Keep track of each step in your assessment process as it is completed. 
Enter dates and check off after you have notified your local CDA 
Coordinator of each step's completion. p 



-1 — ■ - ■ ■ ■ - - 


— 1 

Date 


Notified 
CDA 
Coord inatox 


Enrollment Form to Nat 1 1 
CDA Office 


k— ^ 




Received Application Packet * 
i 






Submitted Application to / 
Nat f l CDA Office 






Submitted Readiness Notifi- 
cation to Nat'l CDA Office 
- * 

"'i 






Date of Assessment and LAT 

Meeting;..:.^-. ^ **" 




— 


Received Notification of* Award 
from Nat'l CDA Office 

f : 







0 1^ 
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DEPARTMENT OF HEALTH & HUMAN SERVICES 



Office of 

Human Development Services 



The Child Development Associate 
Local Assessment Team 



APPLICATION FORM FOR THE 
CHILD DEVELOPMENT ASSOCIATE 



Office Ike Only 

Q NO 

Fea 



Check #_ 



Please reed the andosed Local Assessment Teem Guideline* befors fillinQ out this form. Please print or type ell ens win 

PART ONE (To be filled out by Applicant) 
-Section One: PERSONAL INFORMATION — 



NAME (Your name will appear as printed below on any credential issued by the Consortium.) 



Lest 

ADDRESS. 



Middle Initial 



Title (Mr.. Us., etc.) 



PHONE 



No. end Street 



Home: ( 



City 



/Office: ( 



/Social Security No. 



I 



Zip Code 



Arte Code 



Araa Code 



FORMAL EDUCATION: If you have taken university, college or high school courses in early . . 
childhood education/child development, please have an official transcript of these courses 
f £om one institution £ou a t tended ^owarded_to_t he_Con 

" INFORMAL EDUCATION: (The following information ii rtquirad only if no official transcript of courses in a«rly childlrZiod" 
education/child devtlopment will be returned with thil application form.) ftease list workshops, seminars, training sessions in early 
childhood aducatton/chitd devtlopment that you have attended. Enclose i letter from the supervisor or instructor of one of these, 
verifying that you sat it f actor ily complatad the sesiion. 



Subjaet of Workshoo 



Deles 



K«mt and Addrets of Sponsoring Agency 
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EXPERIENCE"" Ha ve~youTworked"f ull-time with 3 to 5 year old children in a group 
setting, and with their parents for a least 8 months within the last 5 years? 
OR Have'you worked part-tixne (lesa than 3 days a week) with 3 to £ year old 
children in a group setting, and with their parents, for at least 16 oontha YES O NO O 

^i£biD-£!}?-i55i-5-2£iIS2— - - 

Have you aver bean convicted of a crime involving child abuse? 

I hereby testify to the truth of tha answers t hava given to the questions above. (NOTE: An untrue or Inaccurate statament or J 
response may be grounds for revocation of any crtdantial issuad to you.) In addition. I promise to keep in strictest confidence all 
Information that I may acquire during tha assessment process. 



YES D NO O 



Yes O No □ 



Signaturt of Applicant 



Date 
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PART TWO 
-CENTER DIRECTOR'S SECTION 



(To be filled out by director of the center where you will be observed working with 
children. ) * 

I have read the Cente'r Access Regulations, and as /' . of 

* . * Title 

_ , 1_ I hereby grant permission "for_ 

Name of Applicaht 

to be observed in this center by the CDA Cons|ppiura assessment team. * 



Signature of Center Director . Date 



( ) ■ 



Name (Please Print) . ( Phone (Area Code) 

•Is there a requirement in your state or locality that your child care center be 

licensed, approved or registered? Yes No 

•If there is such a requirement,^ does your center meet it? Yes No 

•Have you given the Applicant the names of 3* persons who meet the 
qualifications for P-C Rep? , Yes No 



-TRAINER'S SECTION, 



(To be filled out by the trainer on your assessment team.) 
•I have agreed to serve as trainer in the assessment of 



for the CDA assessment. Name of Applicant 

"I have met all the required qualifications for this role. (Please check each.) 

Check here 

"I am aware the professional growth of the applicant. « 

•I have known the applicant for a length of time. ( 

•I am a professional in the field of Early Childhood Education/ 
Child Development. 

*I am familar with the requirements governing pre-school programs in 
the applicant'^ region. 

"I am not presently working in the same room with the a- licant 

I intend to carry out. 11 -isponsib i ' i ties^of trainer. (Please check each.) 

p " ■ Check here 

•To. observe the applicant in his' or her naturaj. setting while working 
with children. ' 

'To fill out the trainer's report on candidate form that will be 
given to me. 

•To participate in the Ussessmentfe team meeting when it is scheduled. 

I promise to keep in strictest confidence all the above information about " 
the applicant that I will acquire during the assessment process. I will 
share such information with no one other than the applicant, the other two 
members of the assessment team, or an authorized representative of the CDA 
credentialing program. 



Signature of Date 

! : [ '_l ( ) 

Name (Please Print) * Phone (Area Code) . 



Street Number City ; State f Zip Code 



144 



126 



CANDIDATE'S NAME 



THE CHILD DEVELOPMENT ASSOCIATE 
LOCAL ASSESSMENT TEAM 



Cencer Closing Date_ 
Fee Received- 



Readiness Uu l i i tion Fotm 



(Please Print or^Type) 



ADDRESS 



PHONE NUMBER 



CANDIDATE NUMBER. 



CANDIDATE'S VERIFICATION (The^andidate must check each. 'seep she/he has completed 

anrf(Bfcri in the pr.f$>er slace.) 



I am a Candidate for the CDA fiedcudai: I have completed the following work 
thaL^lie CDA Consort iOm has asked me to do. I'have: 



( ^ Been observed by my Ad Ldur: 
observed^" n v ■'■>.■ 



tentative; 



C ; Prepared a Portt'.^io of my work with the children in my room, in accordance 
with the Local Assessment Team (LAT) Guidelines; 

C ) Completed a LAT Member Information Sheet, for collection at the LAT meeting. 
I am 'now, ready for the visit of a Consortium Representative. . 



SIGNATURE OF.' CANDIDATE 



DATE 



ADVISOR* g ■ VERIFICATION (The Advisor must check each step she/he has completed and 
► " sign'in the proper place.) 

Iam serving as Advisor for the above Candidate for the CDA Credential. I have 
; completed the following work that the CDA has asked me to do. I Have: 

( ) Visited the Candidate's room; 

( ) Observed her/him working with children; 1 

( ) .Filled out the Advisor's Report on Candidate Forin; 

( ) Completed a LAT' Member Information Sheet, for collection at the LAT meeting. 
I am now ready for the meeting of the Local Assessment Team. 



SIGNATURE OF ADVISOR 



t>HON£ 



DATE 



145 



127 



V 



Section Two: PORTFOLIO ; — : ' 

I agr^e Co provide the Local Assessment Team (LAJ) with a Portfolio of materials, 
which give an indication of ray work with children, n , 

in accordance. with the LAT Guidelines ; Yes ( ) No ( ) 



-Section Three: TIME AND PLACE OF ASSESSMENT- 



TIME: : Allowing at least 8 weeks for the necessary preliminary procedures, please 
indicate the months when you would prefer to be assessed for the CDA credential, 
To allow the Consortium some flexibility in scheduling assignments of its repre- 
sentatives, list three choices: 



First Choice: 



■Second Choice 



Third Choice 



PLACE: During the assessment, you must be observed working with a group of at 
least eight, 3-5 year old children. Please indicate the name of the center where 
you .have obtained permission for the observations to take place. 



( 



) 



Name of Center 



Phone (Area Code) 



No . and S treet 



City 



State 



Zip Code 



-Section Four: CHILDREN IN APPLICANT'S CROUP- 



How many children aftce there in your group? 

'"' (No. of Children) 
'Vill you need any Parent Opinion Questionnaires in Spanish? 



Yes ( ) Mo ( ) 



If yes, how many? ^ t ^ 

Jould ft be helpful for you to have Parent Opinio^ Questionnaires in a language 

other than English or Spanish? Yes( ) No ( ) Identify Language _ 

(NOTE: At this time, the 1 Consortium has questionnaires available only in Spanish 
or English. Answers to this question will help the- Consortium to plan for future 
translations into other languages. 



2 



-Section Five: . LAT LANGUAGE (Optional)- 



LAT meetings are usually conducted in^English. However, if you feel that it would 
.be easier for you and/or your Trainer and Parent-Community Representatives to 
participate in, the LAT meeting if it were conducted in, another language, you may 
request the assignment of a Consortium Representative who speaks that language. 



r 



My LAT feques t a Consortium Representative who speaks 
7 in addition to English, 



Name of Language 



-Section Six: 



STANDARD OF CONDUCT- 



Please read and sign the ' following : m 

In consideration j? of the granting to me of a credential and the attendant right to 
use the title, Child Development Associate, and its abbreviation CDA in connection 
with my name, I do hereby agree 'to perform the duties of Child Development 
Associate to the best of my ability, and to conduct myself in-a manner appropriate 
to the dignity of ray profession, 



Signature of Applicant 



Date 



f 
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-FELLOW-WORKER'S SECTION- 



(To be filled out "by a person who works or has worked with you at the center.)' 

I understand that ■ Is applying to be assessed for a* CDA 

credential. (Name of Applicant) 

I realize chat this credential will be awarded only to persons . judged competent to 1 
work with preschool children in a group setting. I have worked with the above- 
named person for years/ I can truthfully state that she/he is a worthy candi- 
date for this credential, that she/he is genuinely interested in and concerned for 
children, and has a good influence on them. 



(Signature of Fellow Worker) 



(Date) 



Name (Please Print) 



Phone 



(Area Code) 



Work Address (Street, City, State and Zip Code) 



-PARENT-COMMUNITY REPRESENTATIVE'S SECTION. 



(To be filled out ;by~ the- Parent-Community Representarlve~~ orr your assessment team.) 



Check 
Here: 



I have agreed to serve as Parent-Community Representative in the assessment of 
4 for the CDA Credential. 

I i^eet all the required qualifications for'this role!' (Please check e^rch.) 

•I am a parent or legal guardian of a 'child. ' ■] 

v* I have been directly involved, within the past two years, as a parent or 

volunteer, with the center where the Applicant works. 

*I am not presently employed by the center where the Applicant works. 

*I do not presently have a child in the Applicant's room. 

I in»tend to..carrV-^out all the responsibilities of Parent-Community Represen- 
tative (Please check each.) 

f. 

■ 'To collect information from parents of children in the Applicant's room. . 

^To observe the Applicant ' s performance with children and till out an 

observation form- 

*To serve as a 'spokesperson for the parents and the- communi ty . 

* *To participate in the assessment team* meeting, when it is scheduled. ^ 

/ ^1 * 
I promise to keep in strictest confidence all che information about the Applicant 
that I will acquire during the assessment process. I will share such information 
with no one other than the Applicant, the other two members of the assessment - 
team or an authorized representative of the CDA Consortium. 



Signature of Parent-Community Representative 



Date 



( ) 



Name (Please Print*) 



Phone (Area Code) 



No. and Street 



City 



S tate 



Zip Code 



r 
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PARENT COMMUNITY REPRESENTATIVE'S V ERIFICATION (.The Parent-Community Representative 

must qheck each S ( tep she/he has com- 
* pleted and sign in the proper place. 1 ) • 1 

I am serving as the Parent-Community Representative for this Candidate (name on 
other side), for the CEfA Credential. I have completed the following work that the u 
CDA Consortium 4ias asked me to do . : 

\ ( . 

) I have contacted at leas't one parent of each of the children in the Candidate's 
rbom*, to have them fill out a Parent Opinion Questionnaire. 

) I have seen that the questionnaires have been completed, wherever possible." j 

) I am prepared to give an explanation for any^ Parent Opinion Questionnaires 
that* were not returned. ■ 

) I have filled out the Master Parent Opinion Questionnaire summarizing the 
individual questionnaires.: 

) I have observed the Candidate working with the children in her/his g^oup.' 

) I have, filled out the Parent-Community Representative's Observation Form, based 
upon my. observation of the Candidate. * 

) I" have Completed a LAT Member Information Sheet, for collection at the Lat meeting. 

am now ready for the meeting of the Local Assessment Team. 

* . -r • ' . .<'.'■"' 



SIGNATURE OF PARENT-COMMUNITY REPRESENTATIVE • DATE 



PHONE . S? 



NOTE TO CANDIDATE: When this form has been completed by you, your Advisor and your . / 

Parent-Community Representative, send it, along with a $15 check / 
or money order for your assessment fee, to The Child Development ; 
Associa te , in the envelope provided ■. / 

After / receiving these, the will assign one of its $ 

Representatives to join your assessment team. The Consortium / 
* Representative will contact yo u and the other members of -your / 

assessment team to make the necessary arrangements for the 



completion of your assessment 
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' 'APPENDIX I - t . 



UNIVERSITY CONSORTIUM-CDA" RESOURCE MOOTL 



Sample Observation Forms 
and 

Field Supervision Discussion \Sheet 



(Observation- Form, developed -by Texas Te.ch 
University RTO-CDA office; Discussion Sheet 
developed by the . Texa's: 'Southern University V 
RTO-CDA office. ) 
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" Texas Southern University " s * 

. ' ;• 'Central. Texas Regional . Training 1 -Office 

* OBSERVATION AWfi "FEEDBACK CONSULTATION: GUIDELINES AND RATIONALE / 

. On-site observation 1 ' and feedback' consul tatiori is the heart of the . 
CDA fife 1<J ^xpferie|p^e, * The'Se, visits provide ppportuni ties . fqr 
" mutual learning , as ; toell as guidance and support, for the trainee. 
Because this process is so critical to the growth and -development 
of the trainee, at a minimum, the TSU/CDA training contract is 
,needi'ng« at" least one observation and feedback session per trainee 
per month. ' Weekly and twice a nionth observations and feedback ^ 
-sessions are encouraged and commended, /Observations should \jbe£ *} ■ >-t 
related to>* the *CDA functi9iial areas. { ' v ^ " V 

A feedback . consula^ion focusing on the observation and its &±nk?& * 
to CDA should take place -as soon as, possible, preferable the* ov : v-'-"".v 
same day as the observation . A group . conference may be intef 
grated into the. feedback process, but may not be held to the . 
exclusion of individual feedback consultations. 

Field assignments play an important role in the trainees' growth 
and self -understanding, as well as^being related to the local, 
education plan. It is paramount that field ^assignments : 

•Be specifically designed for that particular trainee , and 1 
; relate to^is/her ^-learning needs. * « 

•Reflect ifoe. trainees. 1 emerging self-assessment skills-. 

/Help the trainee develop understandings of the CDA com- 
petencies ^nd functional u areas . 

•Be carefully rec6rdecl to provide documentation of the 
. trainees' growth and learnin'g. 1 

\ *Be related to the trainees own classroom experiences and 
group of children. ^ - . y 

. ' " ; ' . > ■? ■ • 
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> * .disc u s 5 i o n :'#;h e ( e t, 

° What Is" Fi^ld Supervision^ 

How Can You Ac/ 

* ■ - *■ '* 

Fie|.d Supervision . " 

d . . . V ^ 
'ACYF guidelines mandate that 50% of» CDA^ traSnimjbe done in 
th'e field. . This process involves* a field supervisor vi'siting 
a. trainee in her/his classroom and providing feedback, siapport, 
training, • and suggestions to- develop skilly in the competency 
areas. The field supervisor is most; often the college instruct- 
or or. Head Start Education Coordinator from the same agency. as 
.the t trainee. ' % ' 

The field training strategies which >can be used in addition to 
the focused observation and feedback consultations are the fol- 
lowing: 

■ • „■ 

•Videotaping classrooms aind certain classrooom vignettes 
which- demonstrate or assess competence. 

•Pfeer observations f-. 

•Writing journals 

•Modeling . 

•Workshops , • 

People Who Could Kelp Complete Field Supervision 

•Head Start Educational Coordinators 
• "Graduate, Senior. UTfdergraduate Students . 
-* 'Center Directors < " J 

•CDA' a " ^^^Jl l *. 
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CDA CANDIDATE OBSERVATION 



\NDIDATE 



JNCTIONAL AREA: SAFE - 

. Positive safety rules are verbalized and practiced. 



YES NO 



Date 



COMMENTS 



Playground and equipment are inspected daily before t 
'children's use 



Practice fire & tornado drills are scheduled regularly. 



i. Candidate can verbalize emergency procedures. 



). Adequate adult supervision is provided. 



3. Children are released to authorized person only. 



7 - Foods & liquids are wiped up promptly. 



8. Safety practices are tnught through pictures^ 
books and stories. 
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ACTIONAL AREA: HEALTH YES NO 

.. Children are encouraged to wash their hands before 

eating & after using rest room. 



Children are encouraged to brush their teeth. 



J. Discussion was encouraged at breakf as t/ lunch. 



4 

I. Daily health or nutritional activities were in 
schedule. - 



y. Supervise/eat with the children. s 

> Supervised routine bathroom procedure. * 

** 

7. Candidate models good health practices. , ' 



8. Cooking experiences* were provided which were 
nutritious. 



9. Obtains health/nutritional information on children. 
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I). Children were prepared, f oHQPysicals & : . , 

dental- appointments through stories, books, \ 
& role playing. * 

I. Candidate exhibits an awareness of unusual behavior 
or symptoms. 



YES NO 



COMMENTS 



FUNCTIONAL AREA: LEARNING ENVIRONMENT 
t. Lesson plans are orderly. 



!. Staff works with children in small groups. 



I. Candidate can verbalize learning purpose of materials 
in classroom. 



Room is arranged in a neat and orderly manner. 



Schedule alternates quiet and active activities. 



Smooth transitions are provided. 



Candidate makes good use of space available. 



OV 
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I. Coordinate materials such as records, book* and 
puzzles with program theme. 



YES NO* 



COMMENTS 



K A balance between indoor and outdoor^ play, 

between group activities, amd individual activities 
is. provided. - [ 



10. Staff ready with supplies, materials, and plans 
for day. 



UNCTIONAL AREA: PHYSICAL 



L. Activities which ■ promote gross motor development 
were in daily schedule. 



I, Activities which promote fine motor development 
were in daily scheduel. 



3. Specify activities for handicapped children were 
provided. 

*. Ac tlvi ties* which promote body awareness were 
provided. 
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Teaches safe use of equipment to children while 
they are using It. 

leaches outside games. 



Identifies coordination problems and uses 
appropriate activities. 



m 

^▼ro^ 



INAL AREA: COGNITIVE 



Frovides activities which require children to th-ink 
.and to solve problems (classifying, seriating, 
comparing,* and contrasting). 

Interacts with children in w^p which allow and 
encourage them to think. y 



Adapts equipment* materials, 'and activities to 
meet cognitive developmental level of children. v 



Helps children develop concepts related to space* 
time, numbers, shapes, etc. 



Uses open-ended questions. 



Reads and discusses book with children. 



7. Facilitates use of materials or equiperant for 
experimentation in science activities. 



8. Activities to promote sensory awareness , 
were scheduled. *. 



9. Children are spending no more than 10% of their 
day. in structured activities. i 



10. Attention is given to the relationship of 
numbers to objects. 



11. Calendar and weather chart are used daily. 



FUNCTIONAL AREA: LANCUACE 

1. Discussion was encouraged at breakfast/lunch. 

2. Rooks were read to the chi'ldren". \ 

3. Questions were asked and individual children were 
encouraged to speak during discussions of general 
topics. 

A. Candidate spoke to children at eye level. 



5. Children were encouraged to. speak in complete 
sentences. $ 



YES NO 



COMMENTS 
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6. Fingerpl 



YES NO " 



ays were taught children. 



7. Candidate used her 



own speech as a model. ^ 



-8. # Encouraged verbal and non-verbal. 



expression. 



9. Helped children become involved In dramatic pj. 



piny. 



10. Staff accepted child's native language. 

.» ■ 

11. Provides activities which develop child listening 
UNCTIONAL AREA: CREATIVE 

. .Children were allowed time and space to create. 



Children appear to be comfortable and at 
in classroom. 



ease / 






15 J 



ERIC 



3. Child art is never judged, graded or criticized 



YES* NO 



COMMENTS 



4. Candidate interacts with children in different 
.centers.' , 



> 



FUNCTIONAL AREA: SELF- CONCEPT 

1. Children were encouraged to express their sincere 
feelings. 



2. Children appear to be comfortable and at ease 
in classroom. • * 



3. Many opportunities were provided for the use of 
* the child's name. 



4. Each child was greeted individually as he 
entered the room. 



5. Spoke to child on eye- level. 



6. Child received verbal approval. 
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7. M*ny opportunities tor the children 1 to experience 
success . \ ' ' 



yes no 



COMMENTS 



8. Staff Accepts ^differences in children. * 



9. Child "is not forced to contribute to or, 
part ic Cpate in a group activity. 



10. Child is he4ped to become aware of and exercise . * 
control over his/her body. . 

IK Body awareness activities were Included. * / 



FUNCTIONAL AREA: INDIVIDUAL STRENGTH ' 

i 

I. Teacher utilities helper and leader chart. 



•A 



2. Children are encouraged to clean centers before 
^ going to another. 



3. Children empty their own lunch trays. 



A. Staff; encourages children to accept responsibility 
for Holf. 



/ 
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\ Children are encouraged to express feelings 
in acceptable ways v 



u' Children are allowed to. 
% when ready. 

r. Child is asked individually whfcj^learning center 
he wishes to go to. 1 > u 



JUNCTIONAL ARKA: SOCIAL 

L. Helpri children respect the property and rigltts of 
others. - - 



2. Opportunities* for solitary and codft^rntiye piny 
are available. ^ 

.. > -J. 

3. Expectations are set for childrVn which are 
consistent with their individutp' capabilities. 



FUNCTIONAL AkEA: GROUP MANAGEMENT 

1. Provides and alternates active* and quiet nativities. 



2. Plans and Implements orderly transitions Prom one 
activity to another, 
f ■ > r - 



YES NO < COMMENTS 



i ; - 
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YES NO 



w o * • 

COMMENT 



*3. Establishes a reasonably system 6f limits and 
* 7 rules. * 



.4 '+ ■ 



4J Staff is consistent wi th. posi tiv'e discipline.* ^ 



5. Verbally discussed rules with children. 



(> . Schedule was flexible- 



7. Prepared children for clean-up time. with 
transit i\>rfal song. * ■ v 



, e 8. Good behavior was rewarded by extra attention 
rather than bad. 



FUNCTIONAL .AREA: HOME-CENTER . - 

1, Establishes and promotes .ductive relationship 

with parents. • - * 



2. Provides opportunities for parents to Use their 
skills and talefit*? in the group. 
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YKR NO, 



3. CoikIiic: ts month Ly parent mop Lings. 



COMMKNTS. 



4. Offer* -home visits to nil 11/ W. pnr otitis. 



5. Or ioniat ion pa^ke In are delivered and explained 
to parents. 



(»'. Commuu I rates verbally and in writing with parents. 



FUNCTIONAL ARKA: STAKI- 

I. Staff adheres to a professional code of efhics that 
avoids discussitiR information regarding students 
and fami lies, etc. 



2. Regularly attends prescfu>nL i:h I id rare .woikfdi.op.s . 



3. AwaPe of common i Ly resources a vn i 1 ah 1 e. 



Staff is aware of eomnniii I ty helpers available 
t o ass is t . 



5. Staff is .ill* rt to the various avenues t< 
cultural enrichment in rnnununl ( v. 
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'(>". Ma}nLafuK all record*?' requ i ted by ndm I n 1 s tra t rvo ; 

ij'tnfr. « . ■ . ; ; 

7; Plans aelltf.ltlcfi with other adults In center. . 

>'■•;■■ * * ' * ' . " ' '■ 



Y'KS NO 



COMMKNTS 
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Candidate* s N'ame_ 

Observation 
Date 



Field Observation/AdVisor Appraisal 
• ■■ - Title 



.Time 
S tar ted 



Time 
Ended 



Observed 
_By:_ 



,No . o t 
Children 



Age of 
Children 



Place of Observation 



At what J time in the daily schedule? 

(Free Play^ story time, etc.) ..• 
(If more space is needed for any of the questions be'low; please continue • On^jback . ) 

What is your immediate reaction to this observation? 



I. What CDA Area(s) did this activity (s) cover?_ 

II . Desc ribe : ,; ' 

A. Any evidence of advance planning for the at civity (s ) : 



3. The physical setting: 



— sfi: — <- 

C. The activity(s) — Responses of the children: 



D. 3ehavior of candidate: 



III. What were the most positive things that happened? 



IV. What 'were the areas of difficulty? 



V. Suggestions for changes in this activity(s): 



VI. Specific follbw-up for candidates advancement;: 



Forrn developed from materials by University Research Corp. 
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CDA ENVIRONMENT CHECKLIST' 

FUNCTIONAL AREA: SAFE , 

1. Play area is f enc<*d ,pr clear boundaries are established 
within wKich the • children play. .* ; ' '■ " 

' 1 -■■<)■■' . V' ;> 

Stationary equipment is secure. 
* 3 ? All' dangerous substances are kept in a locked cabines. 

4. Equipment or furniture does not block doorways. 

5. Area rugs are secured to the floor. 

6. All emergency exits aTe marked. 

7. Emergency phone numbers are posted. 

8. Each area is clearly defined and materials are kept 
in that area. 

9. All electric outlets are protected. 

10. Indoor furniture is in safe condition. 

11. Toys and materials are safe. 

12. Fire extinguisher is available in the center. 
FUNCTIONAL AREA: HEALTH 

1. First aid kit available and restocked regularly. 

2. Menus are posted. 

. 3. Adequate soap and tissues are available. 

4. Volunteers TB test results are on file. 

5. Height and' weight charts are -posted. 

6. Posters on first aid, nutrition, health, etc. are posted. 

7. Isolated area foor ill child is provided. 

8. Toys were cleah. 

9. Toothbrushes were labeled with child's name. 
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FUNCTIONAL AREA: LEARNING ENVIRONMENT ' 

1. Provides clearly defined learning areas for: 

--Blocks 
--Library 

--Dramatic Play ' . 

— Large Mo£or Activities 

—Art t • 
— Manipulatives * * 

— Music 

— Science/Math. 
— Sand-Water Play 
— Woodworking 
— Cooking 

2. The emotional environment is pleasant, supportive, ' 
and personalized. 

3. Chi Id- sized equipment is used. _ v. 
A. Materials were well organized. 

5. Each child has individual storage area, i.e. locker, 
cubby hole, etc. 

6. Materials appropriate for developmental level and learning 
styles of the children are available. 

7. Child's work is displayed at eye level. * * 

8. All ethnic groups are represented through pictures, 
posters, books, cooking experiences, and language. 



FUNCTIONAL A^A: PHYSICAL 

1. Were materials provided to develop gross motor activities? 



2. Were materials provided to develop fine motor activities? 



168 



150 



FUNCTIONAL AREA: COGNITIVE 

1. Provides materials which require children to think and to 
solve problems. (classifying, seriating, ^comparing, and 
.contrasting) 



Books are readily accessible and displayed neatly. 

Block area contains ifnou^gh blocks for several children; 
arranged qn shelf; wooded figures to use as accessories, 



4. Manipulative contains materials of varying levels of . 
complexi ty '. . . * 

■ "J" \ 

5. Sciance area contains materials for sor ting/counting, 
,. animals,' plants-, and appropria te * books . 

6. Sand and water have different materials for experimenting 1 . 

A' 

7. Cooking activities were scheduled. ■.■■■.••*■ 

* 0 * 

FUNCTIONAL AREA: LANGUAGE 4 

1. Several age-appropriate books are available. 

2. Language masters, .records, tapes, and flannel boards 
are available. • * 

3.. Language props such as telephones, tape recorders, etc* 
are availalbe.. • 



YES 



NO 



FUNCTIONAL AREA: CREATIVE 

. . . . ■ ♦ i . 

1. Adequate materials are available (clay, finger paints, glue, 
paper, scissors, etc.) . ' 

2. Were there dramatic activities — puppets, musical instruments, 
dress-up clothes, records, ethnic dolls, child size work ^ • 

' tools; blocks. 'v^ r \ 

3. dhildrens ? work is displayed . at .eye-level.. - ' v ' 

4. Art supplies are on low shelves for child's use... 

5. New kinds of art activities are introduced periodically, 
6., Patterns", and mimeographed work are -^voided 

'7. Teacher encourages child to talk about! art work. ■ 
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FUNCTIONAL AREA: ^ELF-CONCEPT 
1. Mirrors were in classroom. 



2. Pictures or posters were displayed, ^reflecting all 

ethnic groups . 

* . i 

3. Objects present that reflected various holiday customs 
or cultures . 

4. Children's self-portraits, paintings, and art work was 
displayed . 



YES ■ NO 



© 1 



FUNCTIONAL AREA: INDIVIDUAL STRENGTH 
L. Room is set up in learning centers. 

2. Cubbies or. lockers are labeled with child's name and 
possession^ are kept there. 

3. Leader and rhelper chart are .posted. 



FUNCTIONAL/AREA: SOCIAL 



1. Comfortable atmosphere in room.-*-.*' 

■ \ 

2. Non-structured activities -provided 

3 



Materials and ivities are used which relate to 
individual ' interes ts . * 



FUNCTIONAL AREA: GROUP MANAGEMENT 

L., Learning centers defined and limited. 

2. Room arranged so as not to encpurage running. 



FUNCTIONAL AREA: , HOME-CENTER 

** • 

1. A parent volun^jj^ was actively' involved in classroom. 

2. Parent bulletin board located in classroom. 

FUNCTIONAL AREA: "HOME CENTER , . 
1.. Room kept neat and orderly 
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UNIVERSITY CONSORTIUM - CD A RESOURCE MODEL 

APPENDIX J 



DRAFT BIBLIOGRAPHY OF CDA TRAINING MATERIALS 



FROM: CDA Resource Center 
College of Education 
Uniyersity of Illinois 
1310 South Sixth Street - 
Champaign, Illinois ^1820 

(217) '333-1769 

* * -i • » 



•J 



171 



153 



DRAFT 



Bibliography of CDA Training Materials 



An annotated list of currently available 
modules- and other publications', prepared 
by the CDA Resource Center 



Arrangement; The publications in this bibliography are arranged by 

date, beginning with the most recent items . The 
Table of Contents identifies institutions associated with 
each publication; a personal author is :, yiHfcj~ a n 
institutional affiliation was not known. A ■. li'sfJHRudio- 
visuals on the CDA program and information on* order- 
ing publications through the ERIC system are 
appended . 



Availability: The publications indluded in the bibliography are not 

available from the CDA Resource Center. They should 
be ordered from the publisher or source listed in each 
citation. Some of the item,s are available only through 
the ER IC system; for information on ordering these 
materials, see the last page of the bibliography. 



Comments Requested: This bibliography is a draft and therefore incom- , 
plete . If you know of materials, which should be- 
included or if you x have further information on the 
materials listed, contact: , 



*CDA Resource Center 
College. of Eduqation',^ 
University 'ofclllinois 
1310 S. Slxtif St. \ 
Champaign, J Uf 61820 
(217) 333-1769* 



More Information : 



Detailed information on Some of the items in this bibliog- 
raphy is, available in Volumes I and II of "A Descrip- 
tive Guide of CDA Training Materials" by University 
Research Corporation . Free copies of these volumes 
are available from trie CDA Resource Center at the 
address above. 
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TABLE OF CONTENTS 

% 

Resource Center, Pasadena FL ■ 2 

Arizona/Nevada HSST/CDA , . . ? 

Arkansas State University-Beebea .............. 4 

Beaty, Janice 4 

„ ■ Bemidji State University.' £3 

Community College of Denver %0 

Creative Associates 3 

Dranoff, S.teven ~: . . . . f 16 

Eastern Connecticut State "College . 12 

# Elmira College '. '. . 1B 

Far West Laboratory £1 

Iowa State University 1^ 

Kasindcrf, Mary ^ 

( King, Angela . 16 

^ Mary Holmes College ............. 11 

Oregon STATO )Z 

. . Oscar Rose Junior Col lege . t . 13 

Our Lady of the Lake University 5 

Shaw University." .... i .......... k . .* 1 1 

Southern Illinois University 1^ ; 

St. Louis Community College at Forest Park 1^ 

Texas A & I University ' 6 

^ Texas Department of Community Affairs . . 7 

Jniversity of Cincinnati 2 

University of Hawaii at Manoa t ^7 

Universjty of Idaho . . '. 3 

University of Michigan , 1. 

University of Tennessee . ' ~ ' 2 

Washington STATO. I. . 11 

Audiovlsuals on the CDA Program ?3 

E"RlC Ordering Information if 
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Modules for Training Caregivers of Young Children .' 1 School of 
Education, University of Michigan, Ann Arbor. 1980, 15 modules organ- 
ized into 3 books. Order from: v University of Michigan, Attention: Eric 
Warden/ 1111 School of Education Building, Ann Arbor, Ml 48109. Also 
available through the ERIC, system in microfiche copy only; ED' numbers 
are listed in the citations below. 

A developmental curriculum designed for a series of workshop presen- 
tations^ that can be used in other training situations. Each of the three 
books in the curriculum includes a/number of modules whicl^ present train- 
ing objectives, - descriptive and background information, suggestions for 
presenting the materials, resource articles and follow-up ideas. «A brief 
description of each book' is listed below. 

What do We Do Today? .Planning a Developmental Curriculum . ' / Carol 
Carter Alexander and Ellen Kotlus, Eds. $10.00, ED 190 243, 320 p. 
,^ Contents of the* 7 modules in this , book focus on gross motor 

development, perceptual motor development woodworking, preschool 
math and science,, cooking, rhythm and music and socio-dramatic 
play. Included in each of the sets of ,materials are definitions of 
-terms, forms, -and handouts. Most of the modules also include a 
developmental* chart of age appropriate skills and a section on home- 
made materials. 

Teacher, I Don't Feel Well: Meeting Children's Health Needs . Lynn 
Collins Clarke, Ed. y $5.00, ED 190 244, I38p. 

. This book, provides 2 modules in the areas of first aicl and 
childhood illness as well as a description of a health policy model . 

/ 

Feeling ^Good: Helping Children Grow Emotionally And Socially . Mimi 
Harris,- Ed., $6.00, ED 190 245, 166 p. i * 

This book deals with areas of helping children grow emotionally 
and socially. Contents of the 6 modules focus on adult behavior and 
children's self -concept, feelings and- sexuality , activities for social 
and emotional growth , understanding children's behavior and dealing.' 
with aggressive and withdrawn behavior. 




173 



Contemporary Developments^ Child Care Staff Competencies: Child and 

Family Studies 4710 K. Lucy Biggs.- TM $7.00, TS3 p. Available 

from: University of Tennessee, Divison of Continuing Education, Center 
for 4 Extended Learning, 447 Communications and Extension Bid., Knoxville, 



A book to be. used by students in an independent study course in 
conjunction with text books and other resources. The first Chapter ori- 
ents the student to the CDA program, particularly the assessment process 
and roles oT the LAT. members. 

Subsequent chapters are organized around * the 13 Functional Areas. 
Reading and writing assignments, instructor's commentary, definition of 
the Functional Area, sample organizers, and extensive charts relating to 
competency are included in the chapters. The last chapter, which serves 
as the evaluation for the course, instructs the student to document his or 
her .competence on 13 note cards. A bibliography of references ends the 
book. 



Portfolio Development .Workbook . Gerry Rose Welle* and Corliss Doxsey. 

CDA Internship Program, University of Cincinnati. 1980. $6.00. 100 p. 

Order f rom:" ^University of Cincinnati, Division of Continuing Education, 

Attention: Jim Vondrell, Cincinnati, OH 45219. . 

A book designed to help trainers work with trainees on portfolio items 
for Functional Areas 1^7 (Safe, Healthy , Environment, Physical, Cogni- 
tive. Language, and Creative). Included for each functional area are 
Portfolio -Starters, Developing a Portfolio item, and Portfolio, Worksheets; 

, "Portfolio Starters" are suggestions and questions to stimulate the 
trainees' thinking about portfolio itejns. In "Developing a Portfolio IteVn," 
more detailed questions and suggestions are presented for use, when 
trainees require more structure and guidance. ".Portfolio Worksheets" 
identify tasks for trainees to work on in small groups as a focus for 
discussion and sharing of ideas. 

Also included in the book are definitions of the Functional Areas, 
sample indicators, basic requirements for the portfolio, advisor require- 
ments, competency standards, and some samples of portfolio ftems. 



instructional Modules for the CDA Competencies: Books 1-5 . Faye E. 
Moore, Ed,: 1979. $15.00 plus postage for the set of 5 books. 173 pages 
of 4 text, plus forms. Order" - from: 4C Resource Center, 219 Pasadena 
Pface, Orlando FL -32803. 

£ A set pf 5 books containing 29**podules, each of which stresses one 
aspect of skill development "and ^elares to one of the 6 CDA. Competencies'. 
The modules are designed to be used* in independent study,' witjj content 
.coming primarily from the resources listed in each module: Outlined in 
each module are a statement of purpose, objectives, learning activities, 
and resources. Modules are accompanied by 2 forms, one for 'the trainee 
and- one for' the trainer, which are used to rate the trainee on clarity of 
communication and expression, completion of learning activities ajndr^chieve- 
ment of objective. Forms, particularly observation forms /and^fvScklists. 
are provided for some of the learning activities. r ■•■■< ' s/ 7S!*r" 



■ « 

The Cre ative Curriculum Series' for Early Childhood . 1979. 6 curricufum 
manuals, 4 trainer's guides, and' 1 .annotated bibliography. Order from" 
Creat,v/e Associates, 4419 39th St., Nw;. -Washington, DC 20016. . ; . 



Curriculum manui+s: Each describes - howl to arrange a particular area of 
mi cornMr'' i m ^ateHals in it to foster children's development 

competencies involved in working in each Srea ari- outlined . • L ' 

Art. 110 p,, $6.95. , ' "'• ' 

Blocks , m p,, $6.95. ' ' 

House Corner . 60 p., $5.95. " ■ '* . a 

Table Toys . 99 p., $5?95 T * • ' * 

sYction'of t 9 hp^f; T^ ' 9 ^". ° ffe ^ suggestions / on presenting 'each 
^ection or the curriculum manual in. a workshop setting. T . . * „ 

Trainer's Guide to Art . 57 p., $3.95, ■ 

\ Trainer's Guide to .Blocks . 33'p.; $3.95. - % 

. Trainer's Guide to House Corner . 30 p.', $3.95. 

Trainer's Guide to Table Toys . 34 p . $3.95. " 

Curriculum manuals for^ispanic teachers:. These Spanish manuals cover 
he same subject arenas their- English counterparts but ^re oriented to 
the learnmg styles a^d special , interests of Spanish speaking children. 

Arts: L)n Proqrama Creativo Para Nin os' Pre-Escolare^ ' 71 
, • $5.95^ : <r ■ - 

C ^loques: Un Proqrama Creativo -Para Ninos Pre- E scolar'e s 37' p., 

$4.95. 1 - T : 

" 0 *Z : R P°^ Arrangement as a Tea ching Strategy "is an >a ,^i^c., a i training 
•package (23 mm. hlmstnp, cassette taped narration, 40 p illustrated 
booklet) which shows how the arrangement of furniture and materials' in 
the preschool classroom affects children's behavior apd learninq The 
nimstrip relates- drrectly to the Creative Curriculum , providing a practical 
structure for ^ implementing the curriculum in each, area of the classroom 
pnmn r o^nn ^o^, 9 . Strate 9 ies ' 3134- 19th ^t. NW, Washington, DC 
20010 *30 00 ♦ $3.00 postage and handling. Audio . cassette available in. 
5pamsh for $7.00- Orders must be prepaid. . ' ' ' 



Un.versity of Idaho- CP A 'Modules .. Written by Marjorie Green and Barbara 
IVIurphey: Revised by Idaho STATO, Bruce Vixson, ' Education TVainMg ' 

?xA C -r e A' o l97 ?^c $8 n 94 ' 193 P ' 0f *der.from: Bruce R? Wixson> Idaho. 
STATO, Box o75£^ Boise ID 83700. " 1 < ,-. / * ? 

N ■ : ' * " • ■ 

*A book/ containing. 13 modules -organized around .the 13 functional 
areas and designed, to used with supplemental resources in a self paced' 
program. A, key feature of each module is a. list titled "What you will be < 
able to. do." For each trainee behavior. on this list; there to a correspond- 
ing psage jwith ; questions and activities on "Checking yourself oOt" and 
"Possible criteria for checking yourself out. " 
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• * v • * • • ' - < 

.,*>•■ • • ' < * - 

Ulnivursity ol. Idaho ; 'CDA Modules ^ copUnued) * 

- The 1 -ruo#ules- lis( P^e/Post-Ass^ssment.^ Activities which instruct tfpe 
trainee to select; in order of priority, behaviors* in the "What you will be 
able. .to do" 'list and to complete U*»e corresponding activities. Each module 
also con tains ,a brief introduction , reguired reading s, and a list of pother 
useful resources ■**" ' • ■ . * x * 

•'"- V;/ . , '.V ' . ' * ' /. w 

bkills tpr Preschool "teachers . Janice' J. Beaty. 1979, ^^LJ^' 225 p. 
Order- from: 1 ' Ctoarles t. Merrill Publishing, 1300 AiuiiiaffTreek Or.-, - * 
.Gojumbus, OH J3216. *" y ^ '■ 

■An .Illustrated ' re* t designed for use by studVints preparing, to be 
lOi.cn'ers m^eurly childhood education which can also be used ,m CDA 
tracing* .programs . "The material is presented in eight mopuies, covering 

such top'i.cs as pelting up the classroom,' the role pf play, preschool- sci> " ■ j 

Once? <%na- larc/fe * ana ' smai I motor coordination. Ea»ch moduie consists of', 
:-c ! .ive^ ( texts. Iw-riing activities, and question sheets. Some modules 
.-heck!.sts , schedules', and a suggested ^ *of< books 
ii'tj-n. The - appendices inciude suggestions for assembly 
io and. a •■ description of the steps -in CDA .asses-^exit . 

-^uoplemen tal sound-filmstrips ' are available from Charfe^ * 
'■fill PublishTng • for 1 1 95 . ' : T i ties of the ftlm strips are: Setting Up the' 
Glassrofcrji, Managing the Daily Program, Self image and Sell Control, The 
^bje'cf- Play', * Spe.ar.ing ana Listening Skills, Preschool Book Experience, , ^ 
. Prescr-ssP •S'tiencr-* ^-.oenence, ana Large an^ Small Motor Coordination . 

Cc.T.p-j te:v: : es : i A Svi f '~S|;3c v Guide for Teaching Competencies ; n Early 0 ^ s * j 

C ■v:onoGa ' jjcucai :cn .' Mary Kas;ndorr : 19/9. ' ; z J p . S • 0 . 95 pi us o2', 25 , \ 

'♦"bosiane 1 a'ntl h^ro:>na. Crcef" from: Human ics Press, P. p. Box 7.447,, 
a t.ari.ta v ^ ajA jlouy-. : ' * "' a 

* ;.. . i ' v. ' 

b6ok'**or ganged according to the compete ncv and' . functional areas * ^ 

V.v'l mice's scnor: discussions ' of each area; chec-khsXs* or teacner c>ehav- ■ 
•c*-s', . G^'ild .behaviors ana activities wnich" would; indicate competency; lists 

•of /suacestec reaaVigs; ana learning activities' for, the trainee. . w «' 



» r~rMJ; 2>e\. e'cV ^ec t >v ssor ja Le Training Manua'i . ■ ,* Arkansas CDA Program, 1 < 
, TT~ V i •i^ci i 'j /'j . . > - . . ' J p. ' Oraer from: -Eva "Graves,* Project Director, . ^ . ; 

A rxar.sas^. uDA Prcgran),- Arkaasas State "Universr^y'-Beepe, ^ Box H, Beebe, ,' ™* 

AR/ 72012. * * . - ' <i • . 

* A**guide for trainee's that 'pre bents an outline of the,- 6«- C£>A -ccmpe- , % . ^ 

.ten'cv areas' and 'the >3" functional -areas. Definitions, examples of compe-* *; ' J}* 

tencies', -an'dy Head' 'Start ; Performance Standards are presented , for each, of -* « .. \ ' 

the * functiona-" areas. Sections oh the assessment process a,nd portfolio- 
preparation ar.e ll so k-ncj udeu . ' . .■ 
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Bilingual/Bicultural Child Development Associate Pilot Project . Our Lady 
of the Lake University, San Antonio. 1§7B. These modules will be avarl- 
abl-ejn paper copy from: Intercultural Development Research Association, 
At't^v :. Yolanda Molina, 5835 Caliagharv Rd . , San Antonio, TX " 7S22fiL ; 
(5121 684-8190. "Price, to be determined at later date. Available in 
-micro/jcne onjy through the ERIC system. Skifls- Checklists for the mod* 
ules C42 ■ p . ) ^are available from: Dept. of Education, Our -Lady of the 
Lake University, 411 SW 24th St., San Antonio, TX 73285. $3.60.^ 

Sixteen mo'd ules containing a large proportion of explanatory text and 
discussion otWthe module topic. Assignments and learning activities are 
integrated with text, although boxed off for readability. Qne>-or more 
short, pre- artd pwf-assessments , a list of references and a glossary are 
included in each fljgaule." * 

- - : •• 

Learning to Observ^Young Children in a Bilmgual-MuUicultural 
' Environment. "Mbdule I . Joyce H, Coleman, ED 171 369, 7P p. ■ 



Getting to Know and - Like Myself Better. 
IT. Yolanda R. Molina,. ED 171 370, 90. 



Student's Guide. Module 



Planning Effectively for Young Chil r dr 
Environment . Module III . Joyce . H. 



Bil inqual 
CoTeman, ED 



•Multicultural 
171 371, 93 p. 



Creating a Bilingual-Sicultural Learning Environment for Young Chil - 
dren., Module IV ,, Emma Munquia, ED 171 372 v 137 p. 



Helping Young, Children Develop Social Skills, in a Bilingual * 
Multicultural Environment. ' Module V . ..Joyce H~. Coleman , 
372^ 48 p. 



ED 171 



ED 171 



,'. Helping Young Children^Develop Motor Skills in a Bilingual - 
/Multicultural Environments Module VI . Joyce i-T "Coleman , 
W 374, 38' p. J 

* Helping Young Children Develop Language S/iMs, in a Bilingual - ^ j 
frlultjcultural Environment. -^Modute'Vll . Joyce jH I. Coleman , EST ' 1 71 
375, 49 p. J — 7 ~~ * 



. Helping Yotwhy Children Develop Cognitive Skills in a Bilingual - 
Multicultural Environment r Module VIII . N J.oyce H.\Coleman/ ED 1 70 
03d/ -71. pr. : 5 * ' 



r. 



- Helping Yo^ngf Children Develop Sel'f»Help Sk'rils in a Bilingual T , r - 
Multicultural Environment: Module IX. 'Joyce H. Go'lemarV, ~ ED 1 70 ' 
036, 38 p. ■ . . t , > 

' Setting the Stage for Effective Learning- in a Bilingual-Multicultural 
* Environment. Module' X" . • Joyce H. Coleman,, ED TTQ, 037,, 51 p. 

TaaCners Planning" and Working .witfr Parents, from ^ Bilingual -' 
jV1ulticultura"t*E'nvifonment. Module -Vl . . Joyce H . Coleman , ED 3 70 
038, 36 p. v;. 7 «. .. , • ~ ' - r ' , /' ' ' 
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( Bilinqual/Btcultural Child Development Associate Pitot Project ; continued) 

Juegos-Cuentos-Cantos-Y-Rfmas. GuiayXllV (Games-Stories -Songs - . 
And Rhymes. Guide XII.), Margarita . de " Celis, . ED; .170 039, 75 p. ' 



Artesanias Mexico-Americanas . Guia X1M. -(Arts and Crafts of 

Mexico and /the Americas. Guide XIII.) Margarita de Celis, ED 170" - ( 

040, "50 p./ : ~ ' * . . ■ 

Teaching Concepts to YoQog Children Through Cultural Cooking ^ 
Experiences. Module XIV . .Teresa R. Smith, ED 170 041, 53 p. 

* Supplementary Administrative Responsibilities' of Staff Working in a ' 
Bilingual-Multicultural Environment/ Module XV .- Joyce H-. Coleman, 
ED 170 042, 106 1 p. '. 

Helping Young Children Develop a Positive Self-Concept. Module , 
XVI . Joyce H/ Coleman and .Others, ED 170 043, 44 p. 



Bilingual' Bicultural Child Development Associate Training' Program: A Com- 
petency Based Training Program for Preschool Chiid Care Givers . Texas 
A & I University. 1 978 ./ , AVajlable^rpugh the ERIC system; ED numbers 
are listed with the: titles below 



ijlable^fcta^oug 



ft 



A curriculum designed terrain care givers.*" who work with- Spanish 1 
language-dominant migrant .chifdren. There are 18, modules organized 
around the,- CD A competencies . ■ _£ach modules includes performance objec- 
tives, pre- and post-assessmenWinstruments, three - alternative cycles • of 
learning' activities, a narrative of 'information 'about the functional area, 
and the scripi foY a fiimstrip to bemused with the module. (Ftlmstrip is 
not included . ) 

v Introduction . E'D 167 .283, 35 p. - ■ . 



Book A: Setting. LJp /and Mainlining a Safe -and Healthy Learning 
Environment. "ED 167 284, ^129* p. : ~ " .. 



, Book B: Advancing Physical and lntel>e l $j | al Competence 
" Children :, ED 167 g85, ,252 p. \ . * * 



— «J fc'«Bui1dina Positive -Self* Concept and IndividuaKStrength" in 
vn,>nr| ™ |iidren . ED 167 286, 53 p. ~ " T ""~ " 



Book 



Book'D,: ^Promoting Positive Functioning -of Children and' Adults, in a 
Group Environment . ED 167 287, 58 p. ~~ ~ ~ 

Book E: ■ Coordinating. Home and Center Child Rearing .Practices and * 
Expectations . ED 167 288, 31 p. , •/ I ~~ vf^~^x~ 

Book f : Carrying Out Supplementary -Responsibilities g elaj^fetggthe* 
■ Children's Program . ED 167 289, 25,-p. ^ 



•V ■ ' 
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r ingual-Bicultural Trainers for Child ' 



A Mode I Cur ri culum for Preparation of ' 

Ue.ve) 0 pmenMpocTar|s. Texas Dept r ofT Community' . Affairs^ -'"'l&fl" 
Available thrOTTgh the £R\C sys/m; ED- numbers^ are listed with the- titles 

belOW. . ~\ - i V . : e 

A three-parr curriculm containing (,1 ) a description of the de'vlopment 
and evaluation 'of the model graining curriculum;. (2) information, on admini**- 
tytiye concerns in replicating the -model, plu! 4 learning modules on chiJd 
development, languages, culture and/leadership; and- (3) a guide to super- 
visory fieldwork and the diary of v a field -supervisor.* • 

Part I : Development , ED 167 271 y T 1*2 p. 

. ' ° Pari Academics . £D 167 272, 376 p,. 1 . 

Part IN; Field Supervisor HandbooK . ED 167 273, 154 p.. 



Aruona H35T/CDA C ompetency. Based Training Modules . Arizona/Nevada 
Ch. a Development A-ssociates Traning Program, . Pinal County Community 
College District, Coolidge, Arizona/ 1978. 37 modules. Available from- 
Arizona/Nevada HSST/CDA, Gila River Career' Center PO • Box' 339 
Sacaton, AZ 35247. SO. 33 per module. (29 0 f the 37 modules are also 
availaole through the ERIC system; ED numbers' are included in the- cita- 
tions of these modules.) - r • ' 

^ Module booklets 'designed 'for use in a structure^ relationship betwelfc' 
a- s CDA advisor and a single trainee, rather than for use in independent 
study. Each module includes a .form which lists .objectives, related sug- 
gested activities, and- an assessment check with space for -dating, and 
initialing by the trainer, A study-guide briefly outlines content area, and 

^several resources fop further study are included in-each module. 

The Prescho.pl Child's Total Learning Environment: - Module jM . V. 
Susan Pintchovski and Stefanie Workman, ED l86. -6l6;» 33" p.". 

- \ Health and Safety: Module £2 . Ann Migliaro, ED f80 617, 28 p. 

- Planned Arrangements and Sc hedules: Module #3. Ann Mmliaro EO 

■180,618, 25 p. ~ ; : — '- 

• I Cooperative Planning; -Module 34 . Barbara Emmons, 180* 621 14 



Guidance Principles , for Encouraging Self-Discipline^ Module kS. 
Barbara Emmons, ED '180* 622, 31 p. ! " ~~ 

Large and Small .Group Activi ties: ' Module *#6 Ann Mmiarri/ ED 180 
' • 619> 15.(^ ■ ■ v ■ *~ " . . V s M . 



.*!v tWi^j^P> r Qrqaniz?ng, and Using /Teaching' Aids ': Module* *7 . 
m Barbara ^rnmons-, ED 180 620, 16 pT — r ' V 



- ; v- iso 

* !n - *-•■ 
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( Arizona H'§ST /CPA-- Competency. Based''.1^'ginin.g- Modules , continued) 



Techniques ft3r Observing- Children : Mo'duteJIS ... Patricia Graves, 
ED" 180 623/ 32 p. ■ -. ■. - * 

A Child - Tracking* S ysrtem : ■ yiod u 1 e • jfo *' • _ m: J> *. " 

•E stablishing Relationships with parents to fapilirate* 'Communication : 
Module si (ft Cheryl Foster^ED 180. 624,r2*Tp. " : r " 

Understandina Parents 1 A/alues for* Their Children, ^Recognizing 
the Family as a Pri^ne Educator: Module #T1 . Cheryl Foster, ED 180 
625, 16 p. ' 



i he jparly- Childhood Program.and the Qommunity: ■ ModuljBj-12 . . ..... 

Cheryl Foster, ED. 180.626, 13 p. ' ~ ' ^ ' 

Fostering Communication and Language Skills in.tne Early Childhood 
Setting: Module #T3~ ! Patrhua Graves,* EP 180 627, 34 p. " ■ ■ 1 

beginning Mathematical Concepts: Module a'l4 ./ ' ^ ' : - 

Nutrition in the Early Childhood Setting: Module #15 . > Ann Terrell, 
ED 160 623, 57 p. "~ " . * 

Sciencing and Discovery: Module. #16 . Stefanie Workman, and Susan' 
Pintchovskl, ED 180 629, 67 p. , V 

Enhancing Questioning and , Problem-Solving Abilities: Module #17 . * t * 
Ann.Migliaro,;*£D*180 630, 21 p. I ^ 

^ Blocks in trie *larly Childhood Prog ram : ? Module #18 . Cheryl Foster, 

ED .180 631 , ,24 p. ■ " ' . 

W .. ' m . \ - ■' : — ' v . 

Field' Trips: Module. #19 . ■"■ * ■ 0 ■ ■ 

* ;*.■"'■ «5? %/ #- > • .. 

Enhancing a Positive Self-€orlcep^--, i ^cdaTe-^y i 30 ; Barbara Emmon^,; 

ED 130, 632, 24 p . ^ 1 - .". .XA ' ■ • , * * 

* a v i 2 .V\§ . , ' -i ' 

Providino for Individual Differences: Module?.?©?.* • Margaret Roberta, 
ED 180 634', 46 p. ' ' . . .?* r TTrT : * * 1 » : # 

. " ■ 

Encouraging .the Open Expression of ■'F^iyjiajt: '''$fcdute #22 . Cheryl 
Foster, ED/ 130 633, 29 pi . ^ \%/;^ , - % ' ' 

Music and Creative %)vement: Modufe #23 . j^Poly'n /Brown rigg^- , # • , 
ED 180 635 yo 24. p. T^TT ' ^ ~~ & ' • , ' 



.. " *■ " Dramatic Play': Module #2^ 1" 

■ : . % C r e.a t iy e : M e d ja : , Module #2 ^ . Patricia Grave's and.^Ann Migiiaro, "ED 

" 180*636* 21. p. " ' 



J 
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( Arizona HSST/CDA Competency Based Training Modules , continued) 



4 M 



Large Muscle Development-: ' Module #26 . Cheryl Foster, ED 180 637, 



^fr^U^Mu.s^le-^ evleroJsnnen t^^ bclule 327.' • 
. * „ . . ,^ ■ f • — 1 — * . - . — * ■ ■ — ■ • 

'^ Incorporating jjrf^orXarU Elements of tthe Children's Culture:" <fflodule 



i-" ^ running and Implementing, an .Effective Biflingual Pro gram: Modute 

*;V ; " \ft 29 *-» 7= 'v, - ■>,/,. • J ^fc" > ) • ■ "-. 

: ^igd^^^g^Mg^i le~430 . Nina B rar^err, JED -1 SO ^6 3 8 , 3 5 d. 
SeV»ng: , uJejS «fr« Ann '.Miqliaro, ED T$0 63?, 15 p. 

Cl-ffi, Module *32 ', C?ber'^^^Sj|; JED 180 '.§40/ .15, p.. 



o / / Messy M6du,le* Module s33 ,-#U V 



Participating, in Program Evaluation : Module #34 . Ann Eddowes^ , 

Management f^ungtions for the Early Childhood Classroom Teacher : 
4 " Mopjuie 335^ . Ann Eddowes, ED- 180 tt42, 15 p. -. , i ~~ 



Understanding How Children Learn? Mdtjufe,it36 i ' " - Patricia --Grave's, * 
ED 180i§43, 41 p. ; ~~ : \ T ' 

Literature for - Preschrfbl Children^ Module ^6 7^ Carolyn Brownrigg, . 
ED i§0 J £44, 24 p.* ~ ~ . : -> *• ' ■ 



""VCi. ; 
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Child Development ^Associate) Instructional Materials . Mima Spencer 
and Caroline E Carroll, E-ds ., Texas J£ept . 5? Community Affairs. 1977. 
Books 1-7 are $2.00 each; Bfeok 8 is fcfo OO. . Set of. 6" books, Books 1-6, 
£12.00. 'Order fronrv:. " Distribution Center, # . Texas <Dept*. % of Community 
Affairs, Child and Youth . Services 'Division ] P% CT. : B*x % 13166, CapUol 
Station, Justin, 78711. : - • .-1 

Set of 6 books organized. J^y CD,A competency a book of tests, and a 
guide ' for the trainer. .'£ach .^fl^'lhe^ bpote^a^^icled into 'three to -six 
modules. The prtbdu!^"tom;ai^ several ' object* vea, 

a module preview, learning 1 I " i ien m s , "[ i j SpSfesjS " in I T i trainee guide. 

The module preview, gives examples. of,-^^5l'^s the trainee should -be 
able to drf after completing <»t-he module ancf is intended to help „Vhe ^.trainee 
and trainer choose teaming, experiences. The learning ' experiences are 
presented as instructions or. assignments for -the th^ee ahd^irjjcfude brief 
but clear discussion^ . of / why each experience -is^flMbortant, and how - the 
trainee and chi1dren>fee.J and behave- in the si.tLiaiion discussed in the 
learn ing experience / » -* ' . • ■' ° ' • / 

, Book 7 contains-. a serfiss of tests tfrat. correspond to the' modules and 
are(besigned as ppsttests. Multiple choice/ essa^ and demonstration type 
questions are included. ,• . -'*>" 

Book ^ is designed to familiarize ^he drainer with the backgrounds and 
g'cfais .of. the CDA program. * Suggestions for working with trainees, evalua- 
tion guides for the modules in- §ooks 1-6 / scoring guidelines for the rfiod- 
uie* tests, and sample record keeping s.forms are included*. Book 3 also 
contains a- "Self Assessment .Check List for Training Courjseior^V M ■ 

Book 1: Competency A:> Setti nu I In Mai ntaining a Safe and 

Healthy^ Environment ,.^ 75 p.*. ». 

' ^Sook 2f Advancing Physical aqd Intellectual Competence in YtSung 
Children/ 99 p. : 7" ~- * - • 

■ ~ ' • # 

*. Boak.3: Competency C: Building ^Positive Self-Concept and' Individ - 
^tf fetrength tn .yoLwng Children .' ^-63 p. - *~' - ^ 

' Boo^y*: .promoting Positive Functioning of Children and Adults in a 
Grogo Environment s 5T p. . - 

5:" Competency E: Coordinating Home and Center Child - 5 

[tices arid Expectations , 47 p. ~ 
t—r* ^ " - .? ^ 

( ^ompetency^ ' Carrying Out Supplementary Responsibilities' 




Ito-the Children J s Programs . 43 p. 

B L p^W?^-..»Asses3ing QompetencV: Tests .for CQA Instructional Mate -* 
. rials- T Experimental Edition ) .; 74 p. ^ ~ ~~ - 

u Book .6 : Training Counseltfr's* Guide for . CPA Instructional Materials 
with 



.'h Answer 'Supple^en^ . 112 p r 



Shaw university CPA Tr aining Guide . P. Hicks, C. Massengil, and F 
Vm,a l ms - 1977 - Pnce 'to fee determined. " 214 p-. , Contact: Bernice 
^° v .," 5 ' CDA - Program, Shaw University, Raleigh, NC0Z7611-. (919) 

Includes- 6. module^, one for each Comgetency-Area, and approximately 
*V pages of mfonnaton on the philosopHfl^pprtfach, management, plan- 
ning and implementation, and curriculum development of the CDA project at 
bnaw - University. • 

The modules are divided into three levels which represent the degree 
oi. competence of the trainee-as determined by' an initial appraisal. Within 
the modules,, the competency areas are subdivided into 'the Functional 
Are fk for wh,cntnere ar *e content readings,- learning* activities , and, in 
mostWhstances, selected bibliographies. Questions for initial assessment 
ana Jfost- assessment are provided for, each* competency area. ^Numerous 
background articles are also included, in'the. Guide . ■ . f- " 

* - * 



Child Development As sociate Training Program ?'' J. Moore." and V. *Powell * 

rt7^ H0 J m t S ^°"ege. . 1977, S12.00, 41 <3. Available .froft^^sfly 

Childhood Educator., CDVCD£, Mary Holmes College, West fl&rik MS 

36773. m - ^> t *^HB 

Booklet contajning 6 modules . ^ne ' for -each oLxhe Compe?enc#Frea* 
Each module follows the same, format of listing objefpv*s, > suggestecJ 'activi- 
ties, and the course titles and number to which the trfodule rate's . ,-. The 
content of each module focuses . primarily on proVicfyjL the trained" with 
instructions for completing the* -assigned field, work- (^[earning a*crTVit<es. 
Included at the end of each module a bibliogrpah/^jf vsCpplemem al and 
required reading. " ' • 'r * < 

■ ; x_ y : '%>:• '. ■ 

Curriculu m Guide* for Instructors of the Child Development Associate: 1 
Introduction and Pre^ Assessment . Karen* Collerar>. 197-7, $6.00, ^02 p . 
Order from: Ruth Benoliel, Washington STATO, 411 Hall Health £tR/' 
GS-15, University of Washinatbn r - Seattle" WA 98195. 

r 

■jf* ' ' 

A curriculum duiffe ,for a 20 week course introducing the CDA concept 
to -students. #or.fecK weekly session, the guide contains'a list of^in- 
• str*uq,tor t objectives, a list of* materials needed for the s^siion*, andfoa 
mister copy of„ ali\ handouts, -to be* distributed to students 7 ? * Each weejF- 
part of the^ Washington PVe- Assessment Form :is handed oiii ,tg„help *siU-. 
d.ents^ documenV their competence in the functional area assighod^for «ihat 
week..' The, instructor objectives " focus on review of . thelfunc^pial areas 
and discussion of ^eaeh. stuBrentls documentation/' of his or. her cempelence in 
the assigned functtoffal area. ' . ■ V ■ " * * 



166 



13^- Frorri- Where I Sit . «, rjianne H>. Warner. 1977, $4.00, 60 p. Contact- 

Kitty White, HSST/CDA Program, Eastern. Connecticut State College, 83 
Windham St., Wiliimantic, CT( 06226; ; " . * 

« 1 V * 

A- Collection of 11 artrCies on topics of interest 'to CDA< trainees* 
Some topics- included are "Oh Quality Child Care,"* J, On .Intake," * "On 
Separation^Anxiet*/' and "On Professionalism." , *' \ **' % 

* • * "■ «. 

. Oregon CPA Training Program . Oregon State Technical Assistance and 

t- 4 . • ' * Training Office. 1976. Order from? Continuing' "Education Publications , 

-f * •■ 1633 SW Park Ave?, P. O. Bgx 14917 .Portland , 4 OR 97207 / (503) '229* 

" >. * 4843. No shipping or Handling charges orf pr.epaid orders. ■ , j " 

- ■■ . Orientation and Procedures -Workbook . 300 p^$8.75. A handbook .for^ 

' \ - the trainee containing an overview; of**4k-e^-ptulcsophy , goals, and 

. organisation of the Oregon CDA traintn^f^^ includes de-' 

"v , tails, directions, an^jfrorms for the Or.egop observation system -and 

- module program. - " . 

Observation/Assessment Packet . $1 t 1.25. Collection* *6_f consumable » ^ 
farms (observation • forms, ■ response^ sheets, *a!ly\ forms, routing 
«: " forms, etc-/) required by the modules-: The fofmsjare keyed tp the. 

" learning alternatives in each of the 13 module areas.' . * » "t 

: . . W: ■ ■ . " . *»;- 

- Book Of Attachments . " 14^6 p.. $39.75. An extensive compilation of . V- 
- " « reprints of articles" as well as developed materia7s relating, to the CD'A a 

■ . *■ competency areas/ Functional Areas, and Personal Capacities . These- * *' ■» 

/ ■ - materials are^esigned to be used- with specified learning alternatives * jfe 

.< - . in* the modules. 0 • 4 * 

' " » ' ■ / 

flk Modules *-,/ $7.50 for set of 13. $1.50 for individual module^. .Thir^ ; \ > a -\ 

teen_ bqjpk^ets, including one for 12 of the 1 3 5 Functional Areas (Indir 
v . -" victual ^Strength is nut included) and one.. on curriculum desiggi. The* *'* % 

■ * 4> . . modules* are divided into brief sections . which are each keyeo* to one 

■ '•' t of the follpwjng . components : ^know.ledge^ < *%kill , or outcome, (dutcome 

♦ *" » refers to the "activities of the children in Response to 'the performance * 

\ - ' , of the trainee.) Each section includes preassessment and post- ^ 

"■ ' assessment activities and learning alfcernattves designed to provide for - 

individual differences an$ various of competence. The sections 

ttachil 



refer to readings in" the 1 Book of Attachments and to other resources. 

* Safety . 24 p. ; c « ■ xo 

Healthy; . 25 p. ' : V ' ' ' ' 4 

, Environment . 24 p .* . ; » . ; * * * ■ 1 

".• * Physical ! 11 p. " . " * * „ . " - ' 3* . 

" language . M5 p> ^ ''.T'" . " " * w J ' • «i V 

- fr Cognitive . 18 q, ■ ' 



<4 



«»■ . •/ , - Creative /> 13 p.- . •« ■ * • : i>. v ** 



#: . ySo/cial/CuTtur^vry: ■ ^ ^ " ^ / * 

; ... Croup Mapaqament . .> 13 p. ' . * . / "V 'a>tf. 

- *v ' \ (^v . ^ staff. - i^p. . . y* ': ./-^ . 

-.. \' «* ■ ■ ' Curriculum Instructional Design/, $5;W:i^ , - . . ^ ■ -r*- 
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Child -Development Associate .' Oscar Rose . Junior College, .llidwest £ity, 
OK; Oklahoma CD. A. Advisory Council; . t and Eastern -Oklahoma State 
College,' Wilburton, OK. ,1976. Available through the =ERiC sysrem; EQ 
numbers are listed with the Aitles below. .. t : A 

Series of 18 mooules for trainees. Each module contains separate 
chapters for rationale and list of objectives; definition of terms related to, 
the 'module;' and self, evaluation. The chapter on sStf evaluation is* the' 

tame for all 18 modules. . ■ 

A substantial part of each moddle is chapters on vaVious aspects of- 
*ie module topic. Along with a brief rationale, chapters contain outlines 
of content information ar?d suggestions for teaching techniques or strate- 
gies. , . \ * 

Following - the chapiters, another substantial part of each module is 
lists of learning ■ activities^ including que'iftfons, figld assignments . or pro- 
jects, end instructions for developing, atti^ity cards, checklisfs,- 6r -forms-. ■ 
The last chapter in each module is a list o'f supplementary <nat"efTals . 

• .* * * . 

Program Planning . ED.186 133/ 111 p. 
- Play >s Everything . £D 186 134, 74 p. - . . 4 
Social Science: Ch-ilcjren in the Cosmos .* ED 186 135,-68 p. v 
Safety for Young Children " ED 18&-136, 72 p. 
Bicentennial Language . ED 188 137, 169 pV 

- Musiocology . ED 186 138, 63* p. " • ' " • 

V New Dimensions in Art . ED 186 139, 82 p* 

Nutrition for Young Children ., ED. 186 140, 118\p. ' 
Parent/Teacher Community Relations . ED 186 141, 93 p. 
Conceptual Scierrcg; From Atoms to Galaxies . ED 186 142, 82 p. 
ft| f Health for Young Children . ED 186 143, 87 p. 

Mathematics: Beyond Fingers and Toes . ED 186 144, 72 p. 
Learning Centers . ED 186 '145, i>2 p. 

Administration for Early^ Childhqyj Programs . ED' 186 146, 91 p. 
Behavior and Guidance . ED 18£> 147, 127 p. " , 

. Body Skills Development . ' ED 1 §6 148,^65 p. . 
Child Growth and Development . ED 186 149, 157 p. 
Children with Special Needs . ED 156 160,- 74 p. . . 



r . v 
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CPA Modules . Kathryn Nelson, Virginia^ Klaus," and Dorothea Pflug. 
pTbT PackeX a of- 16 "modules -and training Jgjyde are available for $6.65;, 
individual modules cnau be purchased for $.4IBach. 'Order from: Kathryn* 
Nelson, Chairpersons/Child Development Associate Pilot Broject, St. Lq/ui's 
Community College \Jt Forest Park, 5600 OakianH^.Ave' ^t. Louis MO 

63-yo- 7 n • 

Set of 16' moduV boofflb, for independent : study .ano^a guide for 
tramers. _ The>mpdules>f^JBte t ed into sections ' that include approximately ■ 
equal parts of; short discu«Bphs* of the section topic, detailed assessment 
procedures*, -indicators of competent adult behavior, learning activities,, and 
learning resources- , Much of the modules' content is in outlme form- and 
most of the moduN»s t include a s*hoVt#list of .cjilldjen's responses td compe- ' 
tent behavior. The ^earning activities generally ♦ require the .trainee to 
interprets analyze, and evaluate what was learned . 



A Guide" to the 



ufes . 2? p. 

* v " 



21 1 
13. 



Competency A ** f 

NTodule 1: Physical health and Safety ,. 24 p, 
- Module 2: Creative Use of Indoor .-and 'Outdoor Space . 
Module 5 c h ed u ling -and - Rhythm i nj> t b e E nv jronffrawg . 

Ctunpetency B- * W >? *' sirT 

■ - Module'!: . Play . IS p. , 

Mocjule 2: The Teaching/Learning Process - Stimulating Cogni - 
tive Development . 18 p. 
Module 3: The Development of Creative Self-Expression . 12 p. 
Module 4: Language Development . 11 p. \ 
Module 5: Physical Activities for Young Children . 12 p. 

Competency * ■ • 

Module 1:- Building the Posjtjve 'Self-concept of the Young Child . 

is p. ; r~ 

Module Z: Observing, Recording, and Planning to Meet Individ - 
ual Differences .lip. ^. 

Competency ry ^ ; * ^ -^|fc^ -v" 

Module 1: Social development' of tfte Yqurrcr Child . 21 .p. 
Module 2: Teacher-Child Relationship's/^! lasVbom Manageme nt.- ' 

T5-^ ' ■ ; ; : : - 

Module 3: Adult Relationships in the Child Care Facility . 14 p. 

Competency ' *- # 

Module 1: Parent/Center Communication . .12 p. 
Module 2: Cultural, Etnnic and,J?acial Variety in the Child Care 
Faoility . 13 p. i ^ * 

J ' 

Competency F 

Module 1: Management . 14 p. 



i 
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CPA Training Packet / :Child t Development . Training Program, 'lowa State 
University. 1976. ; Order from: Child Development Training program, 
Dept. of Child Development, Jowa 5tate Umg^ty, Ames, IA 50011. 

A. group -of seif conUk^d training packets. T-tfe trainee proceeds 
through ttie trlinee reader which presents material irt short, conversational 
segments. . The reader refers the trainee to specific exercises in the 4 
trainee 'workbook among which are": short answer questions, charts,, open, 
ended discussion questions, and learning activities. _ m 

- People, Places, and Things in the .Children's Environment . Susan Van 
^ Auken, $3.45. Trainee's Reader, 40 p-. and Trainee's .Workbook, 14 

^Intellectual Grqwth . Susan Van Auken, $3.45. Trainee's Reader, 77 
p. end Trair>ee*s Workbook, 53 p. ^ ;. 

Physical and Motor Development . Susan Van .Auken, 51 . 80'. 
Trainee's Reader, 28 p.\ Trainees Workbook, 22'p..; Generaf' Read- 
ings, -39 p.; ahoBGeneral 'Outliny. ' n ► - , 

. Facilitating Language Comprehension and Usage - Card! • Culler and 
. Susan yan Auken, $4.70. Trainee's Reader, 2? p. and Trainee's 
Workbook, 72 p . r 1 

p Comin'unicaiing witih Parents . Carol Cu^r, $3.20. Traigee's Reader, 
^41 p..; Trainee's Workbook-, 10. p.; and^duca||pl Coordinator's Hand- 
book', .4, p.. 4 f ■ 

Supplementary Responsibilities of the Preschool Teacher . Susan- Van 
Auken, $4.50. Trainee's Reader, 35 p. ano! Trainee's Workbook, 24 

P* * 

mk Room Arrangement Training Packet . Susan Van. Auken, $2.25. 
• Packet of 6 short pamphlets and two booklets on such topics as "Creat- 
ing Functional Play Areas" and "Creating a Workable Traffic Pattern." 
The booklets are a workbook for the trainee "and a handbook for the 
^ educational supervisor. \ • 

riofwtJnn a WoaH <;tart nn Sneech and Lancfuaqe Problems: A Guide for 



V- 



. i , . . ■ ■ £ 

• Compiling a ftirtfoliot A' learning Experience; A Self-Evaluating Proceis . 
^Angela S.uKinfl. 1976? $8.50, 65»fl. 'Order from; AngplajS^ Kinr Js 27 
Manila Avenue, floodbridge, CT ,06525;* , J - * 



Designed to 1 * help candidates compile a portfolio. .The texf includes 
general information- on portfolio' building, lists of ..general and specific i^leas 
for the 13 functional areas. Five- sample entries in different functional 
areas are appended. i * - ; 



Affective Training for the Child Development* Associate 'Candidate* A ■ 
Ma'nual for CPA Trainers . Steven Dranpff. 1976, $10.00,- 24 p. Order 
from* Steven Dranoff, 575 Grove St., Tgwn House G-3, Clifton, NJ 

•,07013. : ■ ... • * - c ' 

- >• - *- ;% ■ • . ' > 

A martual designed to provide the CDA trainer a frameworK to help" 
CDA candidates* explore their feelings and indirectly encourage their /staff 
and ^children to do the same. 'Developed for the "Understanding Yourself" 
# comppnent of the New Jersey CD><Wtraining model, .the manual lists 14 
activities and includes^ brief purpdR, setting, material, procedure, and 
comment for each activity. ~ Some activities . list a suggestion* 1 Vf 0 r the 
trainer' if the trainee has difficulty wi.th the activity. A s^tt^t question-, 
naire fo«*»t-he trainee to complete after training is appended. \ f ' 

- *P * 

■ • ■ * 0 
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f ^iopment AsVoc&te* %aminq *Program . 
Office, University of Hawaii* -a* Manoa.. 



.Hawaii $tafe Head *\Start 
■£b7\* $ 1 - 50//rjod lU e . 



V 



T ra i nin J, , , ^ 

Order from: University "of Hawaii at Manoa 7 * Gastil Memorial Halt, e^bbm. 
130, 1776 University Ave., Honolulu.^ HI 9682?. * Thes/e'. rpocMes, a#II b.e'- 
collected as a ~booi< and 'available frronrr Prentice Hall" in the^near future^; 

* A seSL^oP^d trainee 'workbooks and 2 trainer's guides. The 28^ 
modules in erode the followhg secttjns: "tytodules- Ofijectives, " "The Measur — 
ing Stick/' "Do* You v Need^ Th/s Module? ," and '"Let's Focus On" /discussion 
of the module topic). The Measuring Stick contains performance objectives 
and evidence and a'crjecklist for the trainer^ arid traMej^tD sign,' indicating 
module * completion Trai-nees whd already feel competent in a particular 
module can demonstrate the evidence listed in the JVIeesurfng Stick section 
to "check out" that 'module. . ' , 

Following the abou«-.$ections are activities^ forms, and questions for 
each objective. References "For Additional Information" »are listed at ■ the 
end of each module. • 

Tr-aine^'s f Maftjal r Part' 1 : v : The Cbild Development Associate Program - 
D.. Fibres.' r?5 p.« 'ftrov'idas a general overview of the national C£A 
program and mainly consists of .excerpt -and*. adaptations frgm various 
CDA publication^. * : «- • ^ ....... - 

Trainees Manual, ' Part II : The ^TO/CPA Training Model . D. Flores. 
75r p.. , A„ description"*" of .the Hawaii STO/CDA Training- model, 
facusi'ng\'on the" training w approach ,' program options, and develop-*: 
% : mentaUstafce'S of* CD A training.. c . v *. ■- * . * 

v Introduction .to the Chi Id -'Deyelopm&nt- "As'sociate^r^gram . J. ^riedspn..^- 
: 40 p. 




-4 . fl 



Cnild Leare'ijig and Development Ckjster: »' 

Child Growth and' Development . H . .Herman . 
How Do .Children learrt ? H ,'^erman . . 44 p . 
■How Children Think. ■» H . Herman . ' €7Tp -b 



40 




learning Environment Cluster: ■ I ¥ , ^ - , 

JL Classroom^ Arrangement ^ Hawaii- State T rmjp9 dffice jfaff. 
^ Outdoor' Environment . H . L> Bennett and*: McCarthy . 56 "p. 
Classroom Materials . dawaij'State Training Office staff ." l 43 p: 

Physcial and Intel Itctual Development" Clyster;-, . \ . " *' 

« . . ■' " 

Mathematics .' M. Greenberg. 89 p.* . \ 
'■ Children's literature/ S. Nunes and J. Friedson.^ 97 p. 
• Rhythmic Movement, to Music . *M. Greenberg. ,57,?. ^ 
&rt . H. L. ."Bennett/". 50 -p. \> \ • * ' ' 4 * v " 

' Music . -M Gjteenberg .* 1p9 p." ^ * 
Music Resource Gutae * M . Greenberg. 124 p.' . 
Creative Movement. M. Magarick. 56* 



Creative Movement ., M. Magarick. 56^. ~* 

1 Self* Concept aa*i.,jQtJividual Strength Clfctei^: ^. 

A Child's Self--(koncept .a---S.>Feef>ey :'. "43y \* r +g ' 
* Social Studies/ f S. Feeney., 69 p . ■ -\ ; ' 



,27 pi 




r^a'nagement CJuster ! 

o Organizing and: ft 
,° Volunteers' in tti 
— ^ - • - " 



ijing theJ^fegcKool Clais . ' W;. Green%j_r^- 



P * f 



f S |i^gm . 



Wt. M2t'su«Ja.;/ 85, p,/ \ 



9a p.** 
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( Child" Deveropmerit Aigociate'Trsining Program. "Hawaii , continued)' 

Understating^. Hawaii's ■ Culture; ■ . introductory Materials on Hawaii's 
£ . thnic t»rpup$2for*. Parents 'and "Teachers of Preschool Children: 

•* '* CrTinese . V M. Young. ,. ^3 p. ' - • ■ 

• x » f<ilipiri<ft o J. .Frjedson.and Kaiser.. 38 pT 

' Hawaiian . ;l. Manuel. .57 p". % • . ,-. , 4 ' « 

^ep_anese. C. S^.Towata. 8f p". % '■' - . 
- ■ Korean J. Duncan and' G.. Diijiuciue. 6t .p. 

v Supplemental -Re'sp'OQsibiJities Cluster:. - 

-." •> 'Assessment . -K. Herman. 83 p.-.. 

ChiJdreK^with Special Needs Cluster: 

% - Structu rino'.for Behavioral Success . .3 :" Rutter', S . Nunes, £. Ctfun 
. . ' arh3 M.^Kagan. 47- p . T^*" 

Task Analysis . . E.-Chun-. 64* p^ * » / ^ 



(ChildrerV'wfth .Special Needs Clu'sjjer, Q 



. How to Work With Earentfc of- Handicapped Children : E .■ Chun an? C 
NurucK* -.64. p. - T~ ~ ^3 ~Z? r ~ r ~ • - ' 

. L'angifag'e Module Cluster; 

^Language,, C"! WiWams^a^nd B.^i'sms 



'• 'Efrcly C&kjhooU/CDV teaming' Modules .- " -Jarrke J. Beaty and A- 'Mmyard, 
" E~i mi ra .Qb'tlege, .eiprira,* NY: 1.374.- , Ava'flsble' ;througb the ERIC system,. 
■ £l>. 167 253y. 150-pV.- v- ' ■ - V . v .: ■ - . ■ 

^ v^v. h : s *v >■ ' ' . • >. * - 

. Document /coniaibing^ 21 .selT directed aiyd C*eidg|>ased modules". N Each 
snocfule establishes. -general ancf specific objective! fWthe Xrainee,' identifies 
r.efated resource material; (fitalt, 'bjo^kr,/ and .multlmediV pac^aoes'h suggests 
'Warning -'activities, provides^ guides far' trawieV/assessmern, ancL b/fef»£ 
question sheets based- dn the S<^£steoV r'esoiirce ma^erfaHfc • 3?* **• 
■ 1 ".Check! is t^of tfasrpom ^J^mpMen-cies* 'S use,d. ;b,y/ th£ ..f jeld "trainer 
and student, to ^ejermirte' the -initial .trajnifia plan' i terns" ort the' Check I fsl 
are cross ^ referenced ,ta*specif ic* mod,u+«i£ aSd each module ■ is -crossVefer- 
encec^ to» one of more items'gn the Che^K^ist .to facilitate ?p (a hning. a course 
tf>f steady. ■ \ ; v • • ■ -a 



JL/J 



V 



HSST/CD A" Trainee " Handbook . N7 Ly Quisenberry, M. Noe, G. Bowie, 
and B. J. Milan, Southern Illinois University ', Carbondaie. 1974. Avail- 
able through the ERIC system, ED 110 193, 169 p. 

Handbpdk developed 'to provide l art understanding of the CDA program 
by outlining competencies/ competency expectation's,^ and assessment proce- 
dures..- Section 1 Of the,. handbook is a copy of the "Entering Assessment 
Farm," a chart-like representation of the competency statements which the 
trainee uses to indicate "the need for trainings/experience or both. 

'- Sectiorr 2 briefly describes the following items for competency state- 
ments within each of the 6 competency areas: What the CDA Should Know, 
•What -the CDA Should Be Able. To Do, What the LAT May Look for in the 
Classroom, Examples of Specific Materials and Equipment that Should be 
Found in each Area of the! Classroom, Helpful Resources, and Assessment 
Procedures. Section 3 provides Copies of- the assessment forms used. 



J 



192 




Child Development , Associate Curr; 
1973. Order fromr~ Commun 
Bookstore^ 3645 W. 11»h Ave./, WL 

. Seven trainee* workbooks^ 
and trainer. Each module begl 
demonstrate a CDA opmpeten^y, ' a) 
objectives. A pretest arid test* 
eluded . ■ '* "■ 

The bulk of each module, 
such as assignments and q 
forms or chart. .The activi 
ment. • r * * 

The number qf activities 
is followed by an activity' evaluate 
the modules. Some ■ sections in 
graphic and audiovisual reference,s/S^ 

. Competency' A: Set Up and 



■1% 



Envi ronment : 
Part I. 
Part II . 



Competency B: 



Sherrie K 
.Margaret 



.Advance 

.Barbara. Beer, 342 p. , $5 




Competency C: Build Posi 
Claire Elaine Brown, 294/f) 

'.*■'■*''.. .'rt-^ -• / ■• 

Competency D:' Organi-d*. and Sustain y t'rifflt*gsffive Fun 
" Children and Adults in a Learning, Environments Judy 
269 p., $9.00. / 

CompetenG.^,E : ■ Bring Abcfut Optimal Coordination of Home 



Child-RearTng Practices and ExpecXations : 

-sajao; , - , / - y 

• . „ 

Competency F: Carry Out Supplementary Responsibilities RelajeM to 
the Children's Programs . Barbara IB^er and Virginia Tindai^ ?00 p. ,. 
$9.00. ' t 



\ 
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The Flexible Learning System: Competency-Based Learning Units for 
Adults in Early Childhood Education . Far West Laboratory for Educational 
Researched. Development, S^n. Francisco, CA. T973-75. 

Seventeen hjMks designed for the early childhood teacher or student. 
The books "arj^m. most contain objectives, activities, forms, references 
for further res&mg, and a significant amount of discussion of the topic. 

The following titles are available from: Order' Dept., Far West Lab. 
for Educational Research and Development, 1855 Folsom St., San Francisco, 
CA .94103. Prices are listed below. These titles are also available 
through the ERIC system; ED numbers are listed in each citation. 

. Introduction to Earjy ChilcThpod Education; Analyzing Models to 

Develop a Personal Program . Judith Johns Hubner and Marlene 
. Cresci 7 . $4.95, ED 129 451, 106 p. „ . • 

Arranging the Classroom Yor Children . .Keith R.- Alward, $7 95 
ED 129 452, 227 p, ] — ' ' ' ' 

Managing the Preschool Classroom (Preschoo l' - Third Grade) Judy 
" Brown, $4.95, EQ 129 453, 65 -p. ./ , 

Problem Solving with Children . Joanne Yinger and- Ruth - Eckland, 
$4.95, "ED 1^9 454, l03 p. / ;* ' 

Selecting Children's Books with Black Perspective (Preschool - Third 
Grade . Francione N. Lewis, $7.95, ED 129 457, 222 p. ~ 

Analyzing Children's Bocyks from a Chicano Perspective . Oscar Uribe, 
Jr. and Joseph S. Martinez, $4.95, ED 129 458, 105 p. 

Enriching Literature Experiences of Children'. JoEilyn Yavlor, $6 95 
ED 129 459, 174 p. ' 

Teaching Children to l»grate Language Experiences (Preschool - 
Third Grade) . MargofS. Biestman,, $7.95, .ED 129 460, 150 p. 

Understanding Children's Play Through Observ ation. Judy Brown, 
$4.95, ED 129 641 , 74 p, : ~ " 

< ' x \ • . ":' 

Using Toys a*nd Games with Children . * Glen. Nimnicht and Others, 
$7.95. ED 129 462, 245 p. 

Exploring Children's Thinking. Part 1:-- The Development of Classifi - 
cation'^ Preschool - Third Grade) . Keith R. Alward/ $6.95, ED 129 
464, 177 p. I ~~ 

Exploring Children's Thinking. Part 2: The Development of Order * 
Relations; Seriation (Preschool - Third Grade) .. Keith R. Alward, 
$4.95, ED 129-465, 178 p. " ~. 

Exploring Children's Thinking Part 3: The Development of Quanti - 
tative Relatins^Conservation (Preschool - Third G/adeT . Keith" R. 
Alward and Geoffrey B. Saxe, $4.95, ED 129 466,^6 p. 
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( The Flexible Learning System , continued) ' '• 

* * • " ' 

Working with Children's Concepts (Preschool > Third -Grade) , Keith 4 

R . Alward; $4.95, ED» T29 -467; 133 " p. !"~ » ) , ■ ■ 

■'■ - • ••*• -.. • ■• ' • , 

The following pities- in the Flexible. Learning System, are available only 
through the ERIC system. They may be ^ordered in paper or m?crofiche 
copy. See the last page of this/bibliography for information on how. Ji 
order. " •' • • N •' j » A # 

Helping Children Develop Healthy Self-Concepts (Preschool -»ThJ 
Grade) . Natividad DeAnda, ED 129 455; 204 p. _>/ . * 

t7 '.- - ... -« iJZ* 

Communicating and Working with Parents. Angela./ B.. ^Garcia "and 
Others, ED 129 456, 178 p. [ ' ^"*V ■ ^ 

Developing Children's Sense Perception {PreSchoot - Tn 'j r / ^ Grade) . 
. Bethanie L. Gilbert and William F. Finzer, ED 129. 463, 103 p; ; : 




/ 



t 

1 

j 



r 



• ■ .:• ' v-^ - ^ 

.■ ' r , -•' ■ ■ ■ r -■ .:. * * ^ > 

Child Deve lopment Training Program, Semiidji State University, 'Minnesota. 
Onder'-fronu Child .Development Training Program, P.O. Box 132. Bemidii 
- .. st ate university/, B^ accompaaJPorders ' 

. 4 art<J should be payable ttf. 0emidji State University/ ■ - -^T 

. Twenty- nine booklets for tjie trainees organized inlo 8 components 
- The booklets vary but ■ 'most .include, objective**, prV arid frost -assessment 
'Sections/, activities, and i substantial ^amount ;of> discussion or backgrbuncT 
> read,n 9S. Mapy of -the * booklets .are to'be used with textbooks, cassette y 

tapes, films, , or ot^er supplementary material listed ' at the front- of each, 
booklet. Some Of the , cassette-- Japes and fflmstrips may be purchased from 

• ; Bemidji State. . . H ■ .-* ■ * . }.'* . K % < ■ .' 

Activities include, readings in textbooks, 'listening to cassette tipes, 
. - or viewing films. Field based assignments, sWt answer exfercfses ' and 

; '- % W . discussion; questions; are also included.-* ; j ■ ■ : <- ' 

* ■■■ br'othure briefly/ ; describino>fft|ie content of each booklet and other 
r - , instructional. materials is available from Bemidjii State University. • »; s ' 

. ' 1 Social Service dompbnept / ; >. ^ < / ' ' ' * • ^ 

information GatHerinq Skills , 29 p./, $5.00. " ' * . 
The Family System : 28 p"5 < :$5.Q0. 'j • , * 

' ... Mobilization of Human Resources . 18 p t > $5.00. " 

" Parent- Involvement . 19 p. '$5^00./ ' .* 

' .' • Intervention Skills / 4ff p;,V'O0.j >v .. J 

t ■ j ■ 1 " ' ' - • " " "* f "■" 1 ' : - • ■ ' ' r '*• 

Psychological Foundations Component / . - 

■ Child Deyelopmenf? Theory and principles . 1^2* • p.. , $5*.*00. 

, w ■ ; Learning- Principles .and Learning i nabilities. 34 n. + aoDen- 

dices, ii.00. ... I I ~\. . r . 

Measurement j and Evaluation : 25jp., $5.00. • • 

Sciences in Early Education Component * . 
. m . :"r J What is^a Family?" Developing an Awarenes s of 'Family Differ- ' 

9 : • ^ ences. 25 p., $2.56. /' ; ' — ~ • ~. 

. ". /-".' Getting Parents Invo.lveti: Invc/lving Parents with Their Chil - ? 

*' fit . dren's Education . 33 p. ,/$2.50. ~T~ \1 

, " ' 0 / . . ' ' ' . 

^Children with' Special Needs ; Gompor/eot 
.'. ' ,/ Programming for; Learning . 23 p. >. $5. 00. ...... 

Management of Behavior . 31 p., $5^.00. * 
v Functional Jndex of Referral and Rehabilitation Resources . „ 70 
.( i ~ p.., $5.00. '"Local .resources:. I ' '■ ~~ 

Human Interactjpn- Corpponent > 

Intrapersonal Relations . 67 p. /ft $5.00. * * 

intergroup Relations . *50 p., $5^.0.0. . 
Indian Culture . 79 p., $5.00. r ' ' 

. / . ■■ • » '• , . • 

t Self - Concept. Component: I T^te booklets in this component are also y 

aySHable through the ERIC system. J- ED .numbers are listed with the 
titlejs below. ' / • „ " r 
A ' / # r . H A" Introduction to Self >€oncept J . ED »1&i^ 723, 63 p., $5.00. 

1 /' psychology: Development of the YoungiChi ld. ED ,162 724, 35 
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( Chrtd Development Training Prbqfa^^rCQntif&ed) .- .-'■) 

: T^^i^Z^^ ' ft i'\ :■! !/ 

/ , ^ The Family . " Ej)./ 162- 723^: 71 * p.. , -fSS . 00 . ' 

Sgtf Concept Development' and^'th^ Teacher-Child 
.\- , . :*X> 162 726 v 56 p;/''$5,.O0. V ^ " - ~ 



Health / INutrftio^ 



Guide to Schgtti Meatth l>rqqra>M . '42 p .y s./^/ / : - f , i - - 

Safety in the Pre-schbot , •'? 1lffi>. ; $5,00*1 '''//.; y / // /''/V 

# . Nutriton in Action /in .the'-Pre^chool ; 149 p,: v S5.00. /> /■'* 
' ' : Firsr Aid :- . 36 D < , ss:od. / 1 / ,■■/..,'.•..,;•■ . ■>■■ j , t/ >j 



* V '■■••fa/ ■ • 

; *• Early Childhood CurdtfUluirTi Comp/or 



Art in 'the Preschool . ; /^36 -pli. $5.00 
Music for Youna>G*ii)dfen . f!&0 p . 7 $5 .30 . y ; 
Motor Activities : fpr f>re<>ch6ol Children , 78 'fa: s 
Creative' Oramatic^ for Yoi/nq Children - 55 lp/ y/ /appendices, V^.-.v'' 

• ... $5:oo. ; ,7-r- .■.';■//.■■. v ■■ ir.k / ^-v-' //-7,f<. 

Children's Literature J 66; b ,r, ,,$5.00. * A jj' f ! . iji;/^l-\f ri 



,7' '/•.. "•• ' 
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V.., . ': AUDIO VISUALS ON THE CDA- PROGRAM . • ' 

y^. J'-V". ■ • • \ • V • • ; v;V:. • -. • - : • ' • 

' <C P^*' An £ar<y Gh ' ldhooti Resource / 16 mm, color film?*** and Vminutes;.. 

. 19?tt. Purchase price $175. . Rental .$30, $10 for each additional, day,. $50 . 
• for one week, shipping by UPS $4.00. . Available, from: 'Campus Film 
, P*s ( tribu.tors Corp.,, 14 Madison Ave. ^alhaila, NY ,M0§95; (914) 946-4343. 
-Jt';..- : '. '. .; /.. . ■ \ / - % • < ; * V' 

^COA Portfolio-. > 60 slides^ cassette tape^ program script, 1978. Prepared. > 
'.by Jancie J. Beaty. Purchase price $55. Available from : 3 -to 5/: V.O. 
tBox 3213, Elmfra, NY 14905. • v , . '■/ < 

;v --^''- y.'' ' ' -^r /- . ■ ■ ■ ' ' ' : ■ ." 

Explains step-by-step everything the CDA ^candidate needs to know 
: '/ about the portfolios;* Assists the CDA caoffldates., in: preparing their 
( . ;■. pprtofolios arid cprjsfders; the variety of acceptable formats available to 
■'■ -'V the ^candidate.. A : : ? h;ypotheticar teacher aide explains the format she* 
'< . " c.ripSe, provides examples: of competency in each area, and snows/how 
'each example is illiasSftted in her,:final portfolio. 



The Child Development Associate Program. :104 "eojtfr 35 mmi slides, £0 
minute audiocassette, scrmt.. =. Prepared . by Trudy Aamby. Purchase idee 
$57. Available *— ■ • -«^- « . . ... 

(301) 465-111.6 



$57. Available f ram : ^jWedja Productions , Bpx 1052,' Columbia, MQ 21u44,^r 



. A, complete overview of "the CDA program;;includin£ a description of 
"■: the CDA corf pete n c i es , * CDA 'X ra i n i n g , - t he\C DA Training Criteria, and r 
the CDA' Credential Award; System: \ln - . addition to tr^e essentTST*" 
characteristics i ofi- . the major program components, it v also 'shows how 
"■ they are related'. . ■ .'' V 

• 0t . ■ i j ' ' * * 

> GTad(y; Learn and Gladly Teach . Ten minute slides/tape presentation, 
1974. : I Purchase p.rjrce $28. Availably from : Distribution Center, Texas. 
Dept. of Comrrfunity Affairs^Children' 2nd Youth Services Divisiorl, P Or 
Box 13166, Capitol Station, Hustin, TX 78711^ , M )> 



r 



Illustrates ' the qompete^fcefes required of CDAs and personal quatilieV 
/needed to care" for ybung -children . • The cassette tape is programmed 
to advance sides automatically with synchrpnized equipment, or it mSy 
,be used manually -with almost any slide'* projector and j cassette play- 
back unit. * -aaP 



My •"Teachaaaii.r.a. CDA . 109 color 35 mm sJides, 20 minute ' audiocassette, 
script. lV/8. Prepared -by .Trudy Hamby." Purchase* price $5>7. Availabler 
ffom: 'Media Productions, Box 105^, 'Columbia, MD 21044,/ (301) 465-1116. j 

A complete overview pf the^CDA competencies. Pnovijjfa .an " cy** sta- 
tion to the Functional 'Areas assorJ5«pT^ with each compWency areas as ' 
- well as the concept of ,the .cirnpet^nr. . standards and th indicators. 
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Skills for PreschcroJ Teachers . 8^ sound' film. .strips, 1§79. Prepared by 
Jancie J. Beaty. Purchase price $195! . The text ^'Skills for Preschool 
Teacher"- «• is available separately for $8.95. Available from: Chantes 
Merrill Publishing, 1300 Alum Creek Dr., Columfrus, OH 43216. ($00) 
.848-6205. . . ■ ; *P . 

' ; ■ " . . • • - • : ' ' : \ 

Titles of the film strips: Setting Up the Classroom, Managing the 
J>aily Program, Self Ima^e and Self\Control, The Role of Play, Speak- 
* *&ng and Listening Skills, Preschool Book Experience, Preschool 
Science Experience, Large and Small Motor Coordination . 

* * ■ ■ I ■ " \ 

•Toward Quality Care for Children, Program I . 30 minute color film, 1976. 
Prepared by Trudy Hamby. Purchase price $290. Available from: Media 
Productions, Box 1052 Columbia, MD' 21044, (301) 465-1116. 

/ • . * 

The film shows a male teacher (Bob) working' wltb /a four-year old 
group enrolled in a day care program. ' The film features segments of 
the daily schedule: indoor-outdoor transition, sn t a*ck, and free pJay 
period. Useful for the, training of CDA trainers and .intern's in focus- 
ing on Functional Areas, practicing objective recording, analyzing 
competence,' etc. , 

Toward Quality Care for Children, Program AY . 30 minute color film, 1976/ 
Prepare^ by Trudy Hamby. Purchase price $290. Available from: Media 
Producations, Box 1052, Columbia, MD 21044, (301) 465-ill6. 

A simulation of. the Local Assessment, Team <LAT) meeting of ilk 
Credential Award System. The film shows the CDA intern (frmi 
Program I) and other membersj^yMtty|||iaking decisions about his 
competence in the Functional 4fl HPaual Strength. Flashbacks to 
the classroom setting in. Progra^B Bfe included. 
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LR\C: %EDUCATIO?JAL RESOURCES I NFORMATJON CENTER 

What is ERfC ? ' * ^. ' * 

ERIC is a nationwide information ^systenru. funded 6y the National 
Institute of Education.. ERIC is designed, to make information on all 
aspects of education readily available. ERIC covers such' subjects as 
child development, classroom techniques/ reading., science, social 
studies, counseling career education, adult education, • rural ,and 
urban education,- teacher education, higher education, testing, educa- 
tional administration, and special education. 

^ Where is ERIC ? « . . • 

More than 700 libraries and other institutions in the U.S. and other 
countries have the ERIC document collection on microfiche. Write to. 
The CDA Resource Center for a list to ERIC collections in your state. 

How, do, I order ERlfc Documents?* * 

— 7 * r 

v You can order ERIC documents either in microfiche .(transparent film 
card which must be read on a microfiche reader) or paper CGpy 
(photocopy of original). The price is based on the number of pages 

« in the document. Use the price table below to calculate the price of 
the document you want to order. 

Paper copy: 1-25 pages, $2.00; ^£-50 pages, $3.65; 51-75 
pages, $5.30; 76-1Q0 pages, $6.95; each additional 25 pages 

$1 . 65 . , 

it . 

Microfiche : 1-5 microfiche (98 pages of' text per microfiche), 

$.91; 6 microfiche, $1.10; 7 microfiche, $1.29; 8 microfiche, • 

$1.48; each additional fiche, $.19. 4 

After calculating the price for each document you want to order, 
add postage, using the price table below. 

UPS' postage (for all paper copy orders and orders of 33 - 
or more microfiche): $1.47 for 1 lb.; $1.84 for 2 lbs.; 
$2.22 for 3" lbs.; $2.58 for J lbs. Each pound equal's 75 
pages or 75 microfiche. "* 

First class postage , (fo all microfiche orders up to 33 
microfiche): $.18 for 1-3 microfiche;' $.35 for 4-8 micro- 
fiche; . 52 ;for 9-14 microfiche. 

Where do I order ERIC documents ? 

Send your order and check to; ERIC Document*Reproduction ■ 
Service, P.O. Box 190, Arlington, VA 22210. Include the ED 
number, title, price plus postage, your name, address, and zip 
code. 'Also indicate whether you are ordering documents^n 
paper or microfiche copy. 
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% UNIVERSITY CONSORTIUM CDA RESOURCE MODEL 

APPENDIX K ■ * 



SAMPLE LETTER OF AUTHORIZATION 
AND, * 
" COLLEGE J COURSE AGREEMENT, • 

* ! • • 
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Texas Tech University , 

institute for Child and Family Studies 



August 26, 1980 



Dear 



Texas Tech University Child Development Associate Training Program as in 
the "process of coordinating CI>A Trailing for West Texas Head Start -Grantees. 

T^e ' Head Start Staff have requested college based training through 

■ * As .discussed with you previously the following-- arrange- 

ments have been ^requested by the grantee: * 

% m . 
The Texas Tech 'University - CD A Training Program will pay for tuition, fees, 
and books for each trainee* All trainees must register for a minimum of 
six hours, of. Chil</ Development or Earj.y Child Education courses. Enclosed \ 
is a CDA College Course Agreement for Head Start ^personnel to be completed 
and. returned to Texas Tech. Please review the agreement and have che 
appropriate individual sign it . . ^ * . » 

r . . * ' 

For proper payment your institution must do the following: 

1) Have the appropriate individual sign the enclosed payment 
voucher ?as indicated. (Do not fill in payment voucher.) * 

2) Attach to the' payment voucher ^ 

a) an invoice 

b) college course agreement 

c) a list of all enrol lees showing name, social security number 
and course number and name for each enrollee. - 

3) A second payment voucher is enclosed, if needed,, for payment of books. 
**• ' 4) Forward the^abo^e to: Kathy Hurta'do 

& Special Projdcps Division 

\ - Box 4170 J ( . » , 

* Texas Tech University' 

■ ■ . Lubbock, TX 7.9409 

• \ * " 

>fj T .v T e welcome the opportunity to work with your institution and are looking 

/forvajrd to a productive semester. Thank you very much for your assistance 
4 1 <-jnd. cooperation. 

Sincerely, \ . * . 



•Kathy Hurt ado 
TTA/CDA Administrator for 
Special Projects Division 



bVl 

Efcc losure 



'x 4T70/Lubbock. Texai 79^p/(fi06) 742-3296 



V 
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CDA. COLLEGE COURSE AGREEMENT FOR HEAD START #ERSONNEL 



The following agreement is* a legal, and binding instrument for the ^ _ 
,particij>atihg.uniVersities>colfeges,* apd/or colleges names- This form is 
in.ke^ping with the Texas 'Head "Start Contract for CDA.- Contract No. _ 



funded by DHHS. 



Name of Purchasing Institution 
iri the Hmount of 



will pay 



Name of Institution Offering CDA Course 



for . the 



Amount of Money 



Fail, Spring, Summer (1-2) 
Semester /year 



The 'instructor of the course will be_ 



and 



) ■ Name of Instructor 



.the"\fielji supervisor will tje 



. The Individual 



Name of Field Supervisor 



student (s) will receive^ 



college hours upon .the success- 



Number of College 'hpur£ 



ful completion of the classroom and field supervised course 



* -Number > and N3m£ of College Course 

" * • I* 

per three hours '.college credit *is_ 



College Catalogue 

* • * • 

The monetary rate of tuition per .student 

i , , 

* This arrangement does or ' does Hot 



include field supervision- (circle one) 



Official 6( Purchasing Institution 



Performing Institution 



Texas Tech* University 



Reoresentative 



\ 

ALT ^ 
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IMPORTANT RESOURCES^ FOR CDA INTERNS 
% AND TRAINING PERSONNEL 



1. CDA Resource Center 

College of Education . 
^. .University of 'Illinois 

.1310 South Sixth Street 
I Champaign, :Illinoi-s 61820 
. 333-1000 , 

Publishes a newsletter, "TKe tQA Bulletin" 
"Mailed to anyone oh their mailing lis£. . 

* \ • ■■ ' ■ ■ ' ^ 

Catalogs all- CDA-relat.ed materials. 

2. CDA-National Credentialing Program 
1341 G Street N.W., Suite 802 

' Washington, D.C . 2 0 005' 

(202) : 6,38-6656 / (800) 424-4310 (Toll-free) 

Contact this office for any information and materials on 
the CDA assessment and award. 
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JOB DESCRIPTION FOR UC, 

CDA FIELD COORDINATOR POSITION 
(Sample Only) 



CENTRAL TEXAS REGIONAL TRAINING OFFICE 
TEXAS SOUTHERN UNIVERSITY 
HOUSTON / TEXAS 
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TEXAS SOUTHERN UNIVERSITY 
CENTRAL TEXAS HEAD START REGIONAL '^RAINING OFFICE 



,JOB TITLE: CHILD DEVELOPMENT ASSOCIATE (CDA) FIELD COORDINATOR 

JOB DESCRIPTION: The purpose of this position is to maintain liaison with 
institutions of higher learning and local Head Start 
grantees in recruiting, enrolling and training Head ( 
Start staff for the Child Development Associate Creden- 
tial. Approximately 50% -* 70% of time will be oTi-site - 
work and will require travel, ■ ' t 

1. DUTIES AND RESPONSIBILITIES 

A. Responsible for the. coordinat ion^of CDA services which entail:- . 

- Working with Regional Training Office (RTO) , institutions , Head 
Start directors and the Administration for Children, Youth arid 
Families to set up CDA clas°ses in local communities, 

- Recruiting Head Start s'ta"ff for CDA training in cooperation with 
Head Start directors and. Career Development committees, 

- Arranging for the enrollment of Head Start staff into CDA courses 
or other CDA training. 

- Providing- technical assistance and* training for both college and 
. , Head Start field supervisors as .appropriate , 

B. Reports quarterly on CDA services and any other reporting as re- 
quired by the« subcontract . 

i 

C. Responsible for planning with the Regional Training Officer cluster/ 
area workshops for local CDA ccfordina tors and field supervisors. 

D f Provides local prograi^g with information pertaining to the Child 
Development Associate;- 

E. Identifies and secures new resources and.^aides fo>r CDA training, 

F. Assists . Regional Training Officer in writing and compiling materials 
for publication. r 

G. Represents RTO- in meetings as appropriate. 
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H, Acts as advocate for local programs in the development of quality 
child development programs, .. .. 

I", Performs additional duties as assigned by Regional Training Officer, 
II, CONTROLS OVER WORK 1 ' v • ' 

Reports to the RTO who makes initial assignments and' furnishes general 
guidelines. Incumbent is. required to exercise initiative and ability' 
to perform required duties efficiently and effectively. 

II, OTHER SIGNIFICANT F^CTS - ' 

•'/.' 

A. Bachelors degree or higher in the field of Child Development or Early « 
Childhood Education, Must possess counseling and management skills 
, and the ability to develop and maintain efficient working relation- 
ships fwith Head Start staff, university officials and -other professional 

Bf Incumbent must possess a cooperative attitude , the' ability to comrau J ' 
nicate effectively and work well with people of all ethnic back'-^ 
grounds. * " 
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HEAD„START SUPPLEMENTARY TRAINING/CHILD 'DEVELOPMENT ASSOCIATE 
j BE.GINNING/END OF SESSION REBORT (Cross out one).. 



Part I 



Date or Report_ 



for Session Period 



1. 

2 . 
3. 
4. 
5 . 

. 6. 

n 

7 . 

8. 

9. 
10. 
11. 
12 . 
13. 
1A. 
15. 



Contract Number 



Name of Institution_ 
Address • ■ 



.Chief Officer- of Institution_ 

Project Manager. ' 

Address ' " ' ■ ' 




Teleohone 



CDA 



Protected 



Number of Trainees Contracted For: 
dumber of Trainees Registered: 



Number .of Trainees Completing Session^- 
Minimum Number Credits Available to Students 



Average Number Credits for Which Students are Registered^ 

Average Number Credits Completed by Students ■, 

Total Number Credits Earned by ALL Students ■ . ' 



' /' ' 

Total Number CDAs Determined Competent and Existed This Session^ 
Courses of f ered.this session (Use ONLY at Beginning of .Session): 



16. Summary of Student Withdrawals, if applicable (use ONLY at END of 
Session) : 



Name of Student .■ 



Date of 

Withdrawal Reason for Withdrawal 



00 



3 




III '.All PTAHT PUI'I'l.fMITMTARV THAI U 1 W./Cll Xi.U HLVll,nl"1 KIIT " AfSOC I KTF. 

nrniNMiiui/jiiNtvfiK />i:fsion rfpont (t;r<>*3 not one) 



PART II 



lust tint i> ri 
find i rti: t 'lunlii'i 
I'||.»<)i«ifi M.in^i|r>f 1 



f r>r f p n n"i c n ' Ppr irxl 



, rijimt' nl St iwlfm 



lli-.nl St.irt 



Cpi>pi*rjil; Ihr 
1 n^t/tat Ion 



».!♦ k I4b>d in 



9 K • ... 



is 



Flit l)*tf 

(l)nt«* n«?li>rnilnril .Ciuap'tfnt) 
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SAMPLE- LETTER TO GRANTEES WHO DECIDE NOT TO 
PARTICIPATE IN CDA TRAINING 



21 




Texas Tech' University 

Institute tor Child and Family Studies 



This letter is confirmation of your Head Start program's decision not to 
participate in college based Child Development Associate training foj; . t he 

[ semester as available through the Institute for Child/Family Studies, 
Texas Teoh University for Heajj^Start classroom personnel. It is further 
our understanding local staff have indicated a prof^rence for on-s. > 
training on the CDA process, Competencies- arv' ■' ,,'io Dew, -mer.L . 
office's involvement will.be as follow : to provide on-site training on "f 
the above and to'.as'sist with t:\u- development of a CDA plan ;or 
as . requested ^ If this ^is. in keeping with your understanding or our previous ' 
? discussions, please sign and return the original of this letter to: 

. ; Kathy* Hurtado -\- 

Texas Tech University ' .* 

Institute for Chi^d and Family Studies / 
Box 4170 

Lubbock, *';TX 79409 " 
Retain the enclosed copy- for your program's files. 
Sincerely, 



Kathy Hurtado 
TTA/CDA, Administrator 



bll 

Enclosure 
ACKNOWLEDGEMENT: 



Head Start Director's Signature . Date 



i Grantee Executive Director's Date 
Signature 



Box 4170/Lubbock. Texas r9409> (806l 742-3296 
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Sample Gr.ades Release 'Form 



■ / 
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A 

t .», 



To Wtyjm .It Mav Concern:' 



do hereby authorize 



(college/institution) 
to release the fjbllowinq information 



to the Regional Training Of f ice/TexcTS Tech University as verification 

of my enrollment for the Semester fof' 

. " (year) 



< Signed 



Date 



Information to be released: 



Course Name , 



Credit Hours 



Completed 
Yes No 



Grade 



Information released by_ 

' Title -. ■ 

> Date ' * 



(Signature) 
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SAMPLING .OF TYPES OF WORKSHOPS 
PLANNED AND LED BY UC STAFF 



The listing of workshops and sample agendas .-in this 
section show the topics that are generally dealt #i\h by 
UC staff , in addition to the length of the ; wor;ksh<yps and 
type of participants involved. 
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1 <.. ' * 

' ; ' T/TA DAY; "CDA. . .THE SECOND -YEAR^K , J 0 

; Schobel's Restaurant ' /■ * 

Columbus. Texas * ■ ' v * 

AGENDA . 1 

• . 1 

Tuesday, September 25 ^ 1979 ■ * • , > ' 

9:00 - 9:30 REGISTRAXION *. "j . .Stella Henley ' 

9:30 - 10:00 WELCOME...'.,..', Jeanette Rummel 

REPORT^ OF HIGHLIGHTS OF CDA TRAINING Jeanette Rummel 

Local Grantees 

How did CDA Training Progress Over ^ 
the Pa^st Year,? • * 

What Adjustments Were Made? *" • . 

What Weqe Difficulties and Strengths? , < 

111 How Many Credentialed? l 

* 4 4 

10:00 - 12:00 / UPDATE OF T/^ AND' CDA. , t . , ...^Jea^ette Rummel 1 

* <k 
'Current Funding ...... . y .... , ......Jeanette Rummel y> 

T/TA Providers u Jeanette Rummel 

Criteria for Selection of Trainees ^Frances Schneider 

Central TexasArea CDA System r . Angela Winfrey 1 

12:00 - 1:00 LUNCH AND PERUSAL OF TRAINING MJ^LS Individual Browsing 

1-.-00 - 1:30 UPDATE OF T./TA AND CDA V. Jeanette r Rummel 

Bilingual & Home-Based CDA Rebecca Hines ^ 

CDA Consortium Rebecca Hines 1 \ 

1:30 2:30 URC WORKSHOP REPORTS 

° Training of Trainees^... .Rebecca Hines 

CDA Curriculum Development .....Angela Winfrey 

« Joyce Hyak 

Pre/On-Going Appraisal and CDA Training 

Plan /. . . Frances Schneider 

2:30 - 3:00 CDA as Part of T/f A Plan and T/TA 

Resources Jeanette Rummel 

Frances Schneider 

3:00 - 4:0O DALLAS NEWS (PI. P.I.R. SAVI) . . Pam Overeynder c 

(For Head Start Directors and Educational Coordinators) % 
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CDA INSTRUCTORS 1 WORKSHOP 
. February 1-2," 1979 



' tentati^jCXgehda 
/ 



Thursday, .^February 1, 1979 



8:45 



9:30 



9:30 - 10:45.. 



s Registration g 
Introductions 
Workshop Objectives 

p. '■ffiffiwffl '9*** r v i ew * 
CDA^iriTHead Start 



J.1:&<T- 'p^lf^f^'' ^^/^Sjisso'ent Process " ■ s * 

'** ■ ' " V ' \*^^^fpf atl - on of ^ earnin 8 Stations 

V' "'k ^jjfeection of the 'Team MetabAs . 

iS- '^v xi'^fff folio Development 
' \'^M« o^/BlJrlngual 'XIDA 



4 a ? - .Tv 



: B^Jringual 
• ^yvSpetencies- 
^Resource 



12: 3b 1 : 30 v jjgt^.'^jiivcii 

^:30.-"2:6o Tra^iftg Toward" A*CDA 

' * W r ^T^Sfe Options 

* ^!^:^'"^^ 1 '^^^^ n / ' AnSWer Perlod 

2 :0erlV>, jffiffi,!, jH fp.g ^fraferfe College Courses Relevant to CDA 

es : j .. 

JFI^Content ' 
• 'mL Proportion of Class Time' to Fill Field 

Supervision 
p' -.'.-'New Course^ 

courses Already in Catalogs 
> - Lab Courses • ,' 

■• ■ ' . ■ •• : ^ J ''. 

" BREAK 



3:00 

3: ri 1 



3:15' 



r <3 

' ^ Implementing College Courses Relevant 'to 
; CDA Trying , 1 ' ' % 

^ Issues for "Small Group 'Discussion: 
^..o V - Field Supervision 
'* f* '■ Record Keeping 

P'" - Relevance of* Content to Competencies 
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^ CPA WORKSHOPS. FOR 1980-81 (SEPTEMBER-^?) WEST» TEXAS AREA ^ 



Sep ^be1N ; 9 80f# j fljdland I SD ' 

'. ■v;;tr. i *v. i? -:.- • . . • 

.OcJt.bber -1980*%./ '^outh Plains CAA 

• • •''■>* ta -\.~:\ 



December 1980. 
January 1981 



February 1981 



April -1981 



tfaylor Co, Comm 
Action (Abilene) 

* -. i •* 

Texas Panhandle CAA , 

Greater Opportunities 
Of the Permian Basin 

Greater Opportunities 
Of 'the Permian Basin. 

Big Spring ISD 

.Lubbock ISD 



Cluster WorkshoV ■ - 
(Lubbock ISD ' V « 
South Plains CAA- ' 
West Texas Opportunities 

.Cluster Workshop ♦ 
(Greater Opportunities 
Of the Permian, Basin 
Midland ISD 
Big Spring ISD 
CC of Reeves Cq.\ 

Cluster Workshop 
(Tom Green CAA 
Big Spring ISD - 
Taylor Co CAA 
Central 'Texas Oppor- 
tunities : ' 



CDA Orientation « 4 day 

CDA Orientation % day . 

Self '.Concept/ . ' .->. . v . % day 
Individual Strength 



CDA Trainees/ » 

Staff 
,CDA Trainees/ 

Coordinator 
CDA Trainees/ 
Staff-. 



Portfolio Development . 4 day CDA Trainees 

Portfolio. Developmenp- \ 2H days CDA Trainees 
* 

Portfolio Development . h day CDA Trainees 



C6gnitive\DeveIopnent ." h day 



CDA Trainees/ 
Staff 



Portfolio Development % day CDA Trainees 



Portfolio Development/ h day 
GDA Orientation ' 

Home' and Center RelatjLon-1 day 
ships/Creative Activities 



Self Concept/Ind Strength/1 day 
Creative Act ivities 



Establishing and Main- ■ 1, day 
taining che Classroom ' . . 
Environment 



CDA Trainees/ 
^visors 

CDA Trainees/ 
Staff 



CDA Trainees/ 
. Staff 



CDA Trainees/ 
Staff 



m 



1 A 



£1 Paso 



& El Paso 



CDA Orientation/Portfolio 1 day CDA Trainees 



-* Hill Country Community 
: Action 



Cluster Workshop 
(Fredrlcksburg- CDA " 
Stonewall' Head Start) 



Development /LAT Preparation 



Update on CDA \ day 

<■' o- 

Establishing and. Main- 1 day 
taining the Classroom* 
Environment ' ' 

Home and "Center 4 day . 

Relationships 



Instructors 
5 Coordinators 

CDA Trainees/ - 
Coordinators 

CDA Tra/nees/ ■ 
Staff 



CDA Trainees/. 
Staff . .' 



2i8 ; 
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CDA Instructors' Workshop . 

Tentative Agenda 

Page -2-t.V r '- ' 
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4:30 — ,5:00 Total Group Sharing of Small Group Reports 

• ; • (For College Instructors) ■• ■ ' 

Friday, February 2, 1979 



9:00 - 10:30 



10:30 - 
10i45 - 
11:30 - 
1:00 - 



10:45 
11:30 

y.oo 

2:30 



Implementing (RHlege Courses Relevant 
to CDA 

Issues for. Small Group Discussion: 

- Individualiftng Instruction 

- Portfolio Development , 

- Advising and Counseling 

BREAK * 

Totals Group Sharing of Small Group Reports 
CHECK OUT AND BUFFET LUNCft 



TSU Resource Library 
Tour 

Wrap Up and Evaluation 
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APPENDIX R 

/ • 



CDA COMPETENCIES AND THEIR EQUIVALENT HEAD ST APT 
PERFORMANCE STANDARDS 



prepared by 



Texas Southeren University lllead Start Regional 
Training Office \ 
v Houston, Texas 
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: cda Competencies j^d-their equivalent ftE&ir start performance standards 

This statement wa& developed by the st§f f of the Texas Southern University Head- 
Si tart Regional Training Office^? Houston, Texas. It is included to show how 
one training program has conceptualized the relationship between the Head Start 
performance standards and the CDA competencies. * V 



CDA COMPETENCIES 



HEAD START PERFORMANCE STANDARDS 



SET UP AND MAINTAIN A 
^EARNING ENVIRONMENT 



SAFE 



AND HEALTHY 

7 



Organize space into functional areas 
recognizable by the children, e.g., # ■"" 
block building; library, dramatic play. 



Maintain; a planned arrangement for 
furniture, equipment and materials 
and for large and small motor skills 
learning, and for play materials that 
is^understandable to the children. 



For center-based programs^ space shall be 
organized into functional areas which are 
recognized by the children. (1304. 2-3, 
(a) page 13) - v ' ; '« 

The plan ■ sj»ll provide for appropriate and * 
suf f icientfurniture, equipment and materials 
to meet the needs of the program, and for their 
arrangement in such a way as to facilitate learnt 
ing, assure a balanced program of spontaneous 
and structured activities, and encourage self- ' y 
reliance in the children. . (1304. 2-3, (b) page 15) 



3. Organize the classroom so. that it is 
possible for the children to be 
^appropriately responsible for care of 
> belongings and materials. 



4, Arrange thje setting to allow for active 
movement as well as quiet engagement. 

3. Take preventive measures against hazards, 
to physical safety. \ 



. . . encourage self-reliance in the children. 
1304. 2-3, (b) page 15) 

' Stored in a safe and orderly fashion when not in 
use. (1304. 2-3 (b) (5) page 15) 



...and space, light, ventilation^ heat, and other 
physical arrangements must be consistent with the 
health, safety and developmental deeds of the 
children. (1304. 203 (a) page 13) -For twelve. 
(12) specific details refer to 1304 ."2-3 -(2). 
(i-12) pages 13-14. . , v , 
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CDA COMPETENCIES 



HEAD START PERFORMANCE STANDARDS, 



m 



6. 



7. 



8. 



Keep light, air arid heat conditions at 
best possible levels* 



Establish a planned sequence of active 
and quiet periods, of balanced Indoor and 
outdoor activities/ 



Provide for flexibility of planned 
arrangements for space and schedule to 
adjust to spacial circumstances and needs 
of a particular group of children or make 
use of special educational opportunities. 



9, Recognize ^unusual behavior or symptoms 
which may indicate a need for health 



care. 
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There is a safe and effective heating systenu 
(1304. 2-3, (a) (1) page -13) 

Emergency lighting shall be available in case 
of power failure. (i304, .2-3 (a) (4) page 13)* ; 

Rooms are well lighted. (1304. 2-3 (a) (9) page 14)? 

Provides adequate^ . indoor and outdoor spatpe, ;materialf ii 
equipment ani time for children to use large and 
small muscles to increase their physical skills 
(1304. 2-2 (b) (3) (1) page ^ v 

Provides sufficient time and appropriate guidance , 
while children are using equipment and materials 
in order to promote children 's'physical growth. 
(1304. 2-2 (b) (3) (11), page 9) * 

The education services Component of the plan 
shall provide f on a program which is individualized- 
to mee.t the special needs of, children from various 
populations. (1304. 2-2 (c) pag* 9) , > 

M 

Staff are taught, and parents are provided the 
opportunity, to learn the principles of a preventive 
health, emergency first-aid measures, and safety 
practices. (1304. 3-6, a (3), page 32) 

Identification of the. special needs of handicapped 
children, and for the program in general. 
(Guidance, page 32) 

Identification of the special needs of handicapped - 
Children. (1304. 3-3, b ,(10), page 25) 

...the Head Start staff and parents understand 
• the> implications of health findings for indivi- 
dual children, and far the program in general. j 
(Guidance, page 32) 
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CDA COMPETENCIES 



HEAD START PERFORMANCE STANDARDS 



B. ADVANCE PHYSICAL AND IN^ELIfiCTUAL COMPETENCE. 



1. Use the;.^i?id of ^paterlals, - activities and 
experiences that encourage exploring, ex- 
perimenting questioning, that help children 
fjulf ill curiositpf gain mastery, and progress 
/toward higher levels of' achievement, * 



2. Recognize and provide for the young child's . 
basic impulses to explore the physical 
environment, master the problems that require 
skillful body coordination. 

3. Increase knowledge of things in their world 
. by stimulating observation and providing 

\ for manipulative constructive activities. 

f ■ 

4. Use a variety of techniques for advancing 
language comprehension and usage in an 
atmosphere that encourages free verbal 
communication among children and between 
children and adults. 6 

5. Work gradually toward recognition of the 
symbols for designating words and numbers. ^ 



Encourages children to solve problems, initiate 
activities, explore, experiment, question, and 
gain mastery through learning by doing. (1304. 
2.2, (2) (i), page 7) 

Th^ education component of the plan must, provide ♦ 
for_a physical environment that is conducive to 
learning and reflective of the different stages • 
of development in the child^h. X1304. 2-3 (a) , 
page 13) % 

Providing adequate indoor and. outdoor space, 
materials , equipment and time for children, to 
use large and small muscles to increase their 
physical skill. (1304.' 202, (b) (3) (i), page 8) 



Promoting language understanding and use in an 
atmosphere that r encourages easy ^communication 
among children and between, children and adults. 
(1304. 2-2, 2. (ii), page 8) • 



Working toward recognition of the symbols for. 
Words and numbers according to the individual 
developmental level of the children. (1304^A^, 
'2. (iii), page 8) i 



6. Promote conghitiVe power by stimulating 

children to organize their experience (as it 
occurs incidentally or pre-planned for them) 
in terms of relationships and conceptual 
dimensions: classes of objects; similarities 
and differences, comparative size, amount, 
degree orientation in time and space; growth 
and decay; origins; family kinship, casuality. 



Encouraging children to organize thei^ experience 
afid understand concepts, (1304. 2-2,^2^ (iv), 
page 8) . * 4 , 



O ^ 
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CDA COMPETENCIES 



HEAD START PERFORMANCE jSTANDARDS 



7. Provide varied opportunities fqf children's 
* active participation, independent choices 

experimentation and problem-solving within % ■ 
the context of a structured, organized' 
setting and program. f 

8. Balance unstructured materials s'uch*as 
paint, x clay, blocks wi£b structured v 
material?- that require specific procedures 
%nd skills; balance the use of* techniques 

that invite exploration and* independent 
idscovery with techniques that demonstrate 
and instruct. 

9. Stimulate focused activities: observing, 
attending, initiating, carrying through, 
raising questions, searching answers and 
solutions for the real problems fljat are 
encountered and reviewing th^ outcomdi of 
experience. 

10. Support expressive activities by providing 

a variety of creative art media, and allowing 
children freedom to symbolize in their owtr 
terms without imposition of standards of 
realistic representations 

1.1. Utilize, support and develop the play impulse 
in its' various symbolic and, dramatic forms, 
as an essential component of the program;, 
giving time, space, necessary materials and 
guidance in accord wfthits importance for 
deepening andy clarifying though f and feeling 
* in early childhood. 

12. Extend children's knowledge, through direct 
and vicarious experience, of how things work, 
of what animals and plants need to live, of 
basic work processes necessary for everyday 
living. 
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Encouraging children to solve problems, initiate:, 
explore, experiment, question* and gain mastery 
through learning by doing. (1304. ; 2-2, 2 (i),- 
page 7) 



Providing a balanced program of staff directed 
and child intiated activities. (1304. 2-2, (2) 
"(u),.pWge 8) also (1304. 2-3 (b) page 15) (?) . 



to 
o 



Encouraging children to solve problems, initiate 
activities, explore, experiment, question, and * 
gain mastery through learning by doing. 
(1304. 202, (2) (i), page 7) / 



Materials and equipment designed to provide a 
variety of learning experiences and to encourage 
experimentation and exploration/ (130^. 203 ,' 
■ (b) (7),\page 15) 



Enhances children's understanding 'of themselves as 
individuals'- and in relation to offers by. providing 

foxsindividua]^ small group and large group — 

activities. '$304. 202, (1) (i), page 6), 



Development" o^' intellectual skills, (q304. 2-2 
(l>) (2) page 7^5 



'....gain mastery through learning by doing. 
(.1304. 2-2 r (b) (2) (i) page -7) 
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CDA COMPETENCIES 



HEAD START PERFORMANCE STANDARD! 



13. Acquaint children with the people who keep 
things functioning 'in* their immediate 
environment. 



Having/ a curriculum which is relevant and 
reflective of the n&eds of the population 
served. (1394.. £-2 (c) (1) page 9) 



\ 



/ 



Including parents in curriculum development 
and having them serve as resource persons 
(e.g. for bilinguaicultural activities). 
(13g4. 2-2, (c) (3), s page 9) 



C. BUILD POSITIVE SELF-CONSEPT AND INDIVIDUAL 
STRENGTH . ° . • . 



Provide an environment of acceptance in which 
the child can grow toward a sense of positive 
identity as a boy/girl, as a member of his 
family and ethnic group, as a competent 
individual with a place in the child 
community. " 

Give direct, realistic affirmation to the 
child's advancing skills, growing initiative 
and responsibility, increasing capacity for 
adaptation, and emerging interest' in coopera- 
tion, in terms of the child 1 s actual behavior. 



Demonstrate acceptance to the child by 
including his home language functionally, in 
the group setting and helping him to use it 
as a bridge to another language for the 
sake of extending communication. » 



Provides* an environment of acceptance w^ich helps 
each child, build ethnic pride, develop a positive 
self-concept, enhance his individual strengths and 
develop facility in social relationships. ^ 
(1304. 2-2 (b) (1) (iii), Page 7) 

Provide a supportive social/emotional climate. 

(1304. 2-2 (b) (1) page 6) 
* • 

Gives children many opportunities for success 
through program activities. (1304. 2-2 (b) 
(1) (ii), page 6)" 

Provides an environment of acceptance which • 
helps each child build ethnic pride, develop 
a positive self-concept, enhance his indiyidual 
s tr eng ths, and-deve lop-^fee-i 1 i ty in-soelal — 
relationships (1304. 2-2, (b) (11) (iii) page 7) 

Including persons. who speak the primary language 
of the children and are knowledgeable about 'their 
heritage, and, at a minimum, when a majority oT 
the children speak a language other than English,, 
at least one teacher ^or aide interacting regularly 
with the children mus^ speak their language. 
(1304* 2-2 (c) (l) (i) page 9) 



O 
0> 
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CDA COMPETENCIES v 



HEAD START 'PERFORMANCE STANDARDS 



• Deal with lndivi3^yl differences- in children's 
style arid pace of learning and in the social- 
emotionai aspects of, their life situations by 
adjusting the teacher-child' relationship to 
individual needs, by using a variety of teach- 
ing methods and by maintaining flexible 
progressive expectations. - 



Recognize when ; behayior reflects emationsl . 
conflicts around trust, possession, separation 
rivalry, etc., and. adapt the program of ! ] V 
experiences, teacher-child and c^hild-child 
relationships so'as both to give support and 
to enlarge the- capacity to face these problems 
realistically. ■ , 

*■(■•'' ■ ■ . ' 

Be able to assess' special needs of indivi- 
dual children and call in specialist help 
where necessary. 



Keep a balance for the individaul child , 
between tasks- and experiences from which he 
can enjoy feedings of mastery arid success 
and those other tasks and experiences which 
are suitable and 1 stimulating challenge to 
him yet pot likely to lead f° .discouraging' 
failure., ' 
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The education services component of the' plan shall 
provide a program which is individualized to meet 
the" special needs of children from various social, 
and ethnic populations. (1304. 2^2 .-(c) page ?) 

The' education services component of the plan shall , 
provide procedures for' on-going observation, 
recording and evaluation of each child's growth 
and development for 'the purpose of planning acti- 
vities to suit individual needs. (1304. 2-2 (d) 
Page 10) ■■" " • ■ / ^ 

Mental Health: Mental/ health program activities 
,must provide for '"asrtSrdlnation .with the education 
services component jto provide a program keyed to 
individual developmental levels" so that an edu- 
cation progrativ is designed for each child based 
on his . level. (1304. 3-8, '(b) (3) page 36.) 



Mental Health: The mental health part of the 
plan shall provide that a mental health pro- ^ 
fessional shall be available, at least on 
consultation basis, to the Head Start program 
and to. the children. (q304. - 3-8 (a), page 33) 

Staff training in identification of and handling 
children with special heeds and working with 
the parents of such children, and', in coordinating 
. relevant .referral resources. (1304. 2-2 \(e) (6) 

,page 26) . * ^ . . 

; •* .. . V 

Gives children, many opportunities for success 
through program activities. (1304. 2-2 (b) (1) 
(ii) page 6)„ ■ " , . 

Materials and equipment designed to provide a 
varie'ty of learning experiences and to encourage 
experimentation and exploration. (1304. 2-3 (b) 
(7) page 15) , ' ^ " % V * 



O ■ 
^1 
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t • 



Appropriate and sufficient furniture, equipment, 
and materials to meet the needs of the program, 
and for their arrangement in such a way as to 
facilitate learning, assure a balanced program 
of spontaneous and structured activities, and 
encourage self-reliance in the children. 
(1304. 2-3 (b) . jl - . 



Assess levels of accomplishment for the ; 
individaul child* against • the background 
of norms of attainment for a developmental 
stage, taking into careful consideration 
his individual strengths and weaknesses and 
considering opportunities he has or has not 
had for learning and development . .* 



The plan shall -provide procedures for on-going 
observation, recording, and evaluation of each ' 
individual child's growth and development for 
the £>uf£>ose of planning activities to suit his 
individual needs. /(13Q4, 2-2 (d) (5), page, 10) 

Staff ^atfd parent training, under a program, 
jointly developed with all compionents of the 
Head Start program, in child development and 
behavioral developmental problems of pre-school 
children. (1304. 2-2 (e) (5) ,. page 25) 



1.- 



2. 



ORGANIZE AND SUSTAIN THE POSITIVE FUNCTIONING 
OF CHILDREN AND ADULTS IN a( GROUP IN A LEARN- 
ING ENVIRONMENT V 



Plan the program of activities for the 
children to include opportunities for, 
. pjlaying and working together and' sharing 
experiences and responsibilities with 
adults in a spirit of enjoyment aswel'l 
as forthe sake of social' development. 



Greate an atmosphere through example and 
attitude where it is natural and acceptable 
to express feelings both positive and 
negative: love, sympathy, enthusiasm, 
pairi, frustration, loneliness or anger. 



Encourages children to organize experiences and 
/understand concept: (1304. 2-2 (6) (2) (iv) 
page 8) ■ ■ ■ , . / . : 

■ ' ( ' ' 

•A supportive social and emotional climate which 
enhances children's understanding of themselves 
as individuals, and in relation to others, by 
probiding for fndividualv small group, and large 
1 group'activities. .0304.' 2-2 (b) (1) and (b) 
(1) (i), p*lge 7) 

the plan shall undertake to ensure that 'the nu- 
trition services crotfibute to the development 
and socialization of the children, (1304, 3-10 (c) 
page 45) » 
k . ■ 

" Provides an environment of . acceptance which * 
helps eaoh child build ethnic pride, develop a 
positive self -concept, enhance his individual 
strengths, and develop facility in social re- 
lationships. (1304. 2-2 (b) (1) (iii) page 7) 



to 
o 

00 
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•CDA COMPETENCIES 



HEAD START PERFORMANCE STANDAR 



EsfTSfblish a reasonable system of limits, 
rules, and regulations to be understood, 
honored and protected by both children 
'and adults, appropriate to the stage of 
.development* 



Foster acceptance and appreciation of 
cultural variety by children and adults 
as an enrichment of personal experience; 
develop projects that utilize cultural 
variation in the family population as 
resource for the educational program. 



Same as above. Refer to Guidances on page 7. 

^respecting and protecting individual right ■: 
atA personal belonging. 

*help the child learn to wait . ^ . % , 

The' education services component of the plan 
shall provide for a program \jhich is indivi- 
dualized to meet the special (needs of children 
from various racial and ethnijc populations. 
''(1304. 2-2 (c) page 9) 

Having a curriculum which is [relevant and 
"reflective of the needs of the population 
served. Q304. 2-2 (c) (1) p.age 9f 



Haying staff and program 
of the racial and ethnic popi 
children in the program. (1 
page 9) " 



resources 



reflective 
iation of the 
04. 2-2 (c) (2) 



/>•■• 

to 
o 

ID 



bring about optimal coordination of home and 
Center childjrearing practices and -expectations 

' : _ * . J 

Incorporate important elements of 'the cultural Having a curriculum which ±k relevant and 
backgrounds of the families being served, food, reflective of the. needs of /the population served, 

language, music, T idays, etc., Into the (Guidance - by using celebra-tion" of cultural 
children's pro^ran, a order to offer them con- 
tinuity be ^ home and center settings at 
this earl^ 4 ge of development. 



events and holidays, and cultural foods, music, 
stories. and games in an organized set of ex- 
perience?).. (1304. 2-2 (c).( 1) page (). 



/ 

Including parents in curriculum development 
and having them serve as resource persons 
(e.g., ifor bilingual/bicultural activities) . 
(1304. 2.-2 '(c) (3) 
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CDA COMPETENCIES 



HEAD START PERFORMANCE /STANDARDS 



Establish relationships with parents that 
facilitate the free flow of information 
about their children's lives in&ide and 
outside the center. I ) 



Communicate and interact with' parents 
toward the goal of understanding and 
considering the priorities o£ their 
values for th£ir children. 



Perceive each cfyild as L member of his 
'particular family and wjork with his family 
i& resolve disagreements between the family's 
life style with phildren and the center's' 
handling of Shild behaylqr anj^.^ages,' of 
-good -education. "'•V-r'^ 



Parent Involvement: Ways of providing edu- , 
'cational and 'developmental activities for 
children, in the home and community. 
,(1304. 5-3 (c) page 59) 

r * . #T . ' ..... 

Participation in staff and s taf f r pa v rent con- 
ferences-and the jj|aking of periodic, home visits 
(no less than two) by members of t?he education 
staff. (1304. 2-2 (e) (4) pagfe jl2) 



4 



'Parent Involvement: Meeting with the Head^Start 
teachers and other e appropriate staff for fiis- • 
cussion and assessment of their children'fs indi- 
vidual needs" and progress. (1304. 5-3 (g) page 60)- 

Parent Involvements The plan shall" provide for 
two-way communication between sta,ff and parents 
carried out on a regular basis throughout the 
program year which provides information about the 
program and its services; program "activities for 
the children; the policy groups; and resources * 
within the program and, the community. 
tf?304. 5-4 (a) page- 61) 

Active involvement of parents in planning and 
implementing the individaul mental health, needs 
of j their children. (1304. 3-Mb)jy(8) page 37? 
V * 

Parent, training in *the> observation of growth 
and 'development of their children^fcp the home 
environment and identification of and handling 
special developmental needs C13Q.4..,2-2 (e) ■■**;■„. 



H 
O 1 
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HEAD START PERFORMANCE STANpARDS 



Parent Involvement: . Involve parents in. experiences 
and activities which lead to enhancing the develop- £J 
ment of their Skills, self-confidence, and sense H 
of indepen4enfe6 \ in fostering .art environment in 
which their .children* can develop to their full 
potential. (1304. 5 T 3 (a) page $9) 



e^t 



Recognize land utilize the strengths and 
talents off; parents as^they may contricute to 
the development of their own children and 
give parents every possible opportunity to 
participate and enrich the group program. 



PareWf training in activities that can be used 
in the home to reinforce the learning *and develop- 
ment of their children in. the center. ( 1304 . 2-2 
.(e) (2) page 12) . . >< * ,r 

Including parents in curriculum development 'and 
having them serve as resource persons^' (1304 2-2 
(q) (3) page 9) 

Parent participation in planning the education 
program, and in center, classroom and home, 
program activities. (1304. 2-2 (e) (1) page 12) 



Involve parents in experiences in child growth 
an<£ development which will strengthen their role 
as the primary ^nf luence ,ir their children ! s v 
lives. (1304. 5-3 .(b) v y r; 9) 

Information about familv eating habits and special 
dietary needs and feedluj?. problems, especially of 
handicapped rMldren^U tf)4. 3-10 (a) (2) page 39) 



CARRY OUT SUPPLEMENTARY RESPONSIBILITIES. 
RELATED TO THE CHILDREN'S PROGRAM ^ 

Make observations on the growth and develop- 
ment of individaul children and changes in 
group behavior formally or informally, 
verbally or in writing, and 

4 ..-.'< 4 



The education services component of the plan' 
procedures for 'ongoing observation, recording, 
and evaluation of* each individual childVs* growfh 
and development for the purpose of planning 
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CPA, CQMPETENCIES 



HEAD START PERFORMANCE STANDARDS 



mat ion with other staff involved in the 
program. 



Engage with other staff in cooperative 
planning activities such a,s a schedule or 
program changes indicated as necessary to 
meet particular needs of a given group-. of 
children or incorporation of new knowledge 
or techniques as they become available in 
the general field of early childhood ed- 
ucation. 



activities to suit his individual needs. 
(1304. 2-2 (d) page 10) plus Guidance, including 
specific activities and responsibilities of staff 
members (page 10. 

Participation in staff and staff-parent 
conferences. ( 1 304 - 2-2 (e) (4) page 12) 

* ., V 

It shall provide, also, for integrating the 
educational aspects of other Head Start 
components into the daily education services 
program. (1304. 2-2 Cd) page 10) ; 

♦ 

The mental health plan shall provide\regular 
group meetings of y parents and program staff. 
(1304. 3-8 (b) C5) page 36) 

Training^ in all components is an integral 
part of Head Start. 



3. Be aware of management functions such as 
ordering of supplies and equipment, » ■ 
scheduling of staff time (helpers, volunteers, 
parent participants) monitoring food and 
transportation services, safe-guarding health 
and safety and transmit needs for efficient" 
functioning to the responsible staff ♦ 
member or consultant* 



•"T 
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APPENDIX S 
1900 FALL CDA TRAINING INTERNS 



Grantee: . 



Date : 



Mead Start Director's Signature: 



Slots : 



Maximum 
Minimum 



Return So Jeanet te Rumroel , Regional Training Officer, Texas Southern University, 3201 Wheeler 
Avenue - Box 273, Houston, Texas 77004, by July 11, 1980. 

' List minimum number of interns who v/ill be definitely enrolled in training. , °- 

' Continue/ listing up to maximum number. There is, a possibility that these interns (over and , 
above minimum \i[> to maximum) 'will be able to be enrolled, , also. .. S 



Intern's Name 


Home Addres^s 


Telephone 
Number 


, Social 
Security No . 


New 
Student 


Previously Enrolled 
in CDA Courses 












■ 1978-79 


1979-80 . 






























•? tt * 












► 


\ 

■ J 


1 

f 
















* 








5 



243 



ERIC 



^ & APPENDIX T ^ " 2 14 



THE PARENT-IMMUNITY REPRESENTATIVE 



The 1 Parent-Copunur^ity Rfepresentarffive^is a member of the Local. r 
Assessment Team (LAT) , bringing to it a voice for parents of 
£he . children .and the cbpnuni'ty . 1 * 

The qualifications of' the Parent-Community Representative are: 

* , . .... : . \ 

a. A parent , or legal guardian of a> young child. 1 . • 

% ""b. ' Directly involved, or have been within the past two 
■ c years, as a parent or volunteer, Vith the center where 
the Candidate .works. . j ' " 

c. Not presently employed by the center where the Candi- 
date works. 'V 

* ■ X. * 5 ■ , . . ► n ... 

d. D6es not/presently have, a chilfl in the Candidate's room, 

. . s> ■ ... 

, o 

e. vWillirfg' sto collect information from parents of the 

children in 'the Candidate's room. 

f . /willing* to observe th£ Candidate's performance with 
' - " the cfhildreri and record whatsis seen. 

g. Willing to serve as /a a spokesperson far the parents" and. 

. the community . \ 

, j j 

.»♦*"" * , 

The following is a listing of the principle activities of the 
Parent-Community Representative: ^ 4 

-Agrerf to ser;ve as Candidate' s* P-C Representative. 

/ W .•■«..■ 0 » 

*• . -Fill- out *h£ P-C Rep'.s "section of th£ Candidate's Appli- 
cation 'Foriti. - / ? 

-Receive the.: packet,' of the P-C Rep 's materials from the 
Candidate.' f 

" \ * . ' v .... 

'-Read these Local Assessment Team Guidelines carefully. 

■ . ' • " r > 

* ■ ' * ' * ••.•*.*«»• 

„ -Makq introductory contact with parents . ' 



-Distribute „and Collect Pajr^nt Opinion Questionnaires . , a% 

7 * 

-Fill out Mastejt Parent Opinion "Questionnaire . 

- " - • /■■ * , * '* ■ ' 

-Observe t\ie Candidate aiid complete Observation of Candidate 

Form. v l \ :} : - *\ * > 
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: -Sign; the Candidate' s Readiness ^Notification Fdrm. -r-^ 
-Prepare for the LAT meet^ig. - % *r 
-Participate, in the LAT meeting. V . . 



■ .;A 
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CERTIFICATE: OF TRAINING 



Awarded To 



For Successful Completion of All Requirements As* Established By 
the University Consortium For Head Start Child Development 

Training In Texas. > * ' 




UNIVERSITY CONSORTIUM 

Texas Tech University 
Texas Southern U^iversiry 
Tan American U liversiry 



r 




University Consortium Representative 



Vice President For Research And Graduate Studies 
Texas Tech University ' 



Date 
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